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OBIIAS XAPAKTEPUCTUKA PABOTDI
Hacrosmas nuccepranus npeactaBisieT co00il COMOCTaBUTEIbHOE UCCIETOBAHUE PEUEBOTO
aKTa «Ipoch0a» B AIDKUPCKOM M PYCCKOM YYeOHOM IHCKypce, MPOBEACHHOEC Ha OCHOBE
IParMaTudeCcKoro, TMCKYPCUBHOTO U COIMMOKYJILTYPHOTO aHAIN3a.

AKTYaJIbHOCTh HccJieqoBaHusi. PocT akageMudeckol MOOWIBHOCTHM W MHTPAIlUU
PUBOJIUT K CO3JAHHUIO MYJIBTHKYJIBTYPHOW aKaJeMHUYEeCKOW Cpeilbl. JTO CO3MaeT TPYAHOCTH U
OTpaHWYEHUS B OOIICHUN B ayJAUTOPUU HM3-3a PA3HOU KyJIBTYPHOH U S3BIKOBOW MPUHAIIC)KHOCTH
YYaCTHUKOB B3aUMOJEUCTBUA. [l yCHEemHON MEeXKyJIbTypHOH KOMMYHHKAITUH CTYJICHTBHI H
NpernoaaBaTeNid  JOJKHBI  OBITh  OCBEIOMJICHBI O KOMMYHUKATHBHBIX ¥ KYJBTYPHBIX
OCOOCHHOCTSIX, BKIIOYAs XapaKTCPUCTUKH, PETYIHPYIOIIAE OTHOIICHUS B aKaJeMHUYECKOM
KOHTEKCTe, B TOM UHCJE CTPATeTUU BEKJIMUBOCTH, KOTOPBHIC OMNPEACISIOT WX CTHIA
KOMMYHHKAITHH.

CobnroneHre HOpM BEXKIMBOCTH HEOOXOUMO TSI OOSCIICYCHHS] TAPMOHUHN U COITUATTBHOTO
paBHOBecHs, 151 3P(HEKTUBHON U OECKOHPIMKTHON KOMMyHUKanKi. OTHAKO KOHUENTYJTU3aLHs
BESXKJIMBOCTH M €€ TPOSBICHHE B KOMMYHHUKAIIMU B Pa3HBIX S3bIKaX W KyJIbTYpaX MMEIOT CBOH
ITHOKYJILTYpHBIE ocobenHocTH (Jlapuua 2009, Parmaiip 2003, Kadar & Haugh 2013, Leech &
Larina 2014, Mugford 2020, Sifianou 1992, Watts 2003 u np.). DT pa3inuus IpOUCTEKAIOT U3
COIMATILHBIX OTHOIICHWA W KOHBEHIIMH, B OCHOBE KOTOPBIX JIGKAT KYJIbTYpPHBIC IICHHOCTH, B
pe3ysbTare TO, YTO CUUTACTCS BEKIMBBIM B OJHON KYyJbType, MOXET pacCcMaTpUBaThCA Kak
HEBEXKJIMBOE WJIH Jjaxke rpy0oe B APYTou.

UroOel obecrieunth 3GHEKTUBHOE B3aUMOJCHCTBUE, KOMMYHHUKAHTBI HCIIOJIB3YIOT
COOTBETCTBYIOIIME CTpPaTerud BEXKJIMBOCTH, YMECTHOCTb KOTOPBIX OMpENeNsieT ychex
JAIBHEUIIIETO B3aUMOJICHCTBUSA. VX BBIOOp 3aBUCHUT OT MHOTHX COITMAIBHBIX (DaKTOPOB,
BapBUPYIOMIMX OT OJHOH KyJbTypel K aApyrod. CremoBarenbHO, HEIOTIOHUMAaHUE W
KOMMYHHUKATHBHBIC COOM MOTYT BO3HHKATh B MEXKYJIbTYPHON KOMMYHHUKAITMU W3-3a PA3INIUi B
OTHOIIEHUAX, IICHHOCTAX W OXHJIAHUAX, KOTOPBIC OMPEICIAIOT CIOCO0 JACKOAMPOBAHUS
cooO1eHui B kaxaoi Kynptype (Matsumoto & Juang 2008). B pesyibTare KpaiiHe BaKHO OBIThH
OCBEJOMJICHHBIM O CTaHAAapTax W MpaBWIax OOIIEHUs, BKIIOYAs MOHUMAHUE BEXJIMBOCTH M TO,
KaK OHa TPOSBIISICTCS] B IIEJICBOM KYJNBTYpPE B Pa3IMYHBIX PEUEBBIX aKTaX, MOCKOJBKY Ha 3TOM
MOHUMaHWK CTPOMTCS YCIEIIHAsS MEKKYIbTypHas komMmyHukanus (Larina 2015).

[Ipocrba — 310 yrposkaromuii auiy peuesoii akr (‘face-threatening speech act’)!, korma
TOBOPSIIIMI MOOYXKJAeT CIYIIAIOIIET0 CclejaTh YTO-TO B CBOUX MHTEpEcax, TEM CaMbIM
orpanuumBas ero cBoOoxy. Mccmemosatenmu (Brown, Levinson 1987) momnararor, uto uem
OoJblllee BO3JCHCTBHE OKa3bIBACTCI Ha coOecemHUKa, TeM 00jiee MHTEHCHBHO HEOOXOIUMO
WCIIOJIb30BaTh CTPATETUH BEXKIUBOCTU. Takoe MOHMMAaHHE B IE€JIOM CIIOCOOCTBYET YCIEITHOM
KOMMyHUKaui. OJIHAKO CTENMeHb «YTPO3bl JIMIY» OINPEACISICTCS  COIUOKYJIBTYPHBIMH
MIEPEMEHHBIMM Ka)XJIOH KYJBTYPhl, KOTOPBIC PETYIUPYIOT OTHOIIECHUS COOECETHUKOB, CPEIH
KOTOPBIX — BIJIACTh, T.¢. BepTHKaibHas auctannus (PD), conuanabHas IUCTAHIUS MEKIY
cobeceTHUKaMH, WU Topu3oHTanbHas auctaHius (SD), u cTemneHb oka3pIBaeMOro BO3ICHCTBHS
(Rank of imposition) (R), koTopble WrparOT PEIIAIONIYyI0 POJb B BBHIOOPE W HCIOJb30BAHUU
CTpaTeruii BE&XKJIMBOCTH, HO MPH STOM II0-Pa3HOMY TIOHHMAIOTCS W BOCIPHHHMAIOTCS B Pa3HBIX
KYJIbTypax

XoTs peueBoit akT (B ganpHeumeMm — PA) «mpockba» B amKUpCKOM apabCKOM MpHUBIIEKA
BHUMaHHEe uccienoBateneii (mampumep, Atamna 2016; Hadj Said 2016, 2018; Lounis 2019;

! Jlns 0603HaYEHHS TAKUX AKTOB MPEIAraeTCs TAKKe MCTIOJb30BaTh TEPMUH «IMIEYTPOKAIOIMI peueBoii akt» (Jlapuna 2025).
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Sekkal 2018 w jp.), KOIMYECTBO MparMaTHYECKUX HCCIICIOBAHUA OCTAeTCs OTHOCHUTEIHHO
HEOOJIBIINM, OCOOEHHO TEX, KOTOPHIE COCPEAOTOUYEHBl HA aKaJeMHUYeCKOM KOHTekcTe. boree
TOTO, HA B OJTHOM W3 IPEAbIAYIIUX UCCIEIOBAHUN aJKUPCKas BEXKIMBOCTh HE CPaBHUBAIACH C
JIPYTUMU HEAHTJIOA3BIYHBIMU KYJIbTYypaMH.

Takum 00pa3oM, aKTyaJIbHOCTh HACTOSIIETO MCCIEN0BAHUS ONPEACIIAETCS CIEAYOMINMHI
dakropamu: (1) MyJIBTHKYIbTypHasi Cpela, XapakKTepHas sl COBPEMEHHBIX YHHMBEPCHUTETOB,
OTpeAeNsAomasl  pacTylluid HMHTEpEC K Y4eOHOMY IUCKYpCy B Pa3WYHBIX KyJIbTYPHBIX
KOHTEKCTaX M HEOOXOJUMOCTh M3YyUEHHUS aKaJEeMHUYECKOIro JUCKYpCa C MEXKYJIbTYPHOU TOUYKU
3penust; (2) paciuidpeHue COTpYJIHUYECTBA B 00acTh OOpa3oBaHMSI U POCT aAKAIEMHUYECKOM
MOOHIIBHOCTH Mexay AikupoM u Poccueil, koTopele J1e7al0T HEOOXOJMMBIM BBISBICHHE
pa3Iuunii B JUCKYPCHBHBIX NPAKTHUKaX M CTPATETUAX BEXKIMBOCTH ADKUPCKUX M PYCCKHUX
npernojiaBareyied M CTYJEHTOB, 3HAHHWE KOTOPBIX MOXET CHocoOCTBOBaTh 3 (HEKTUBHOM
MEXKYJIbTYPHON KOMMYHHMKAIMM B OOpa3oBaTEIbHOM KOHTEKCTE; (3) BaXKHOCTH OIpPEACIICHHUS
KyJbTYPHBIX [IEHHOCTEH M HOPM, KOTOpbIe (OPMUPYIOT TOHUMAHKE BEKIUBOCTH U OMPEICISIIOT
BBIOOp CTpaTeruii BEXJIWBOCTH B PA3JMYHBIX PEUYEBBIX akTax; (4) OrpaHUYEHHOE H3y4YECHHE
BEKJIMBOCTH B aKaJ€MUYECKOM JUCKYpPCE B LIEJIOM M B PEUEBOM aKTE «IPOChOA» B YACTHOCTH B
ADKUPCKOM apaOCKOM MO CPaBHEHMIO C JIPYTUMH sI3bIKamu; (5) HEOOXOAMMOCTh MPOIOJIKEHUS
MCCIIEIOBAHUSI BIUSHUS KYJIbTYPhI HA CTUJIM KOMMYHUKAIIUH.

CreneHb Hay4yHOM pa3pa0OTAaHHOCTH MpoOJeMbl wuccaenoBanus. s wu3ydeHus
KyJbTYpHOI cHeU(UKN peanu3aluu pazinyHblx PA ObulM NpoBeNEeHbl MHOTOYHCIIECHHBIE
uccienoanus (Eslami 2005; Eslami et al. 2023; Haugh & Chang 2019; lliadi & Larina 2017:
Litvinova & Larina 2023; Ogiermann 2009; Qari 2017; Reiter 2000; Sazalie & Al-Marrani 2010;
Trosborg 1995; Wierzbicka 2003, Zbenovich et al. 2024 wu ap.). PA «mpocsbay,
NPEJICTaBISIFOIIMI COO0M yrpo3y JIMIYy, HAXOJUTCS B LIEHTPE KPOCC-KYJIBTYPHBIX HCCIIEIOBAaHUIMI
PA co Bpemen mpoekta CCSARP (Cross-Cultural Study of Speech Act Realization Patterns)
(Blum-Kulka 1989) (cm., manpumep, Fukushima 1996, 2002; Liao 1997; Lounis 2019;
Ogiermann 2009; Pinto & Raschio 2007; Reiter 2000; Yu 2011 u nap.).

Uro kacaercs apaOCKOro si3blka, KOTOPBIA MO CBOEW CYTH T'€TEPOTE€HEH, €ro JAHAJIEKThl B
IparMaTHyecKOM AacCMEeKTe W3Y4YeHbl B pa3HOM CTeneHW. bBOoNBIIMHCTBO HCCIeq0BaTeNeH
apaOCKOro s3blKa MHTEPECYIOTCSI MOPAAHCKUM UM ETUIETCKUM JHAJIEKTaMH, YIENssi MEHbIIe
BHUMAaHMs UPAKCKOMY M eMeHCKoMy auanekTtaM. MccinenoBanus B crpaHax MarpuOa (Amxupe,
Mapokko, TyHuce u JIMBHM) HEMHOTOYHCIIEHHBI, YTO BBI3BAJIO MpoOEl B JIUTEpaType U
HEOOXOJIMMOCTh MPOBEACHUS JNalbHEUIMX uccienoBanuii. Xots PA «mpocb0a» B alKHUPCKOM
apabckoM wuccienoBaics psaoMm asropoB (Atamna 2016; Hadj Said 2016; Lounis 2019),
KOJIMYECTBO PabOT MO-NPEKHEMY OIPaHWYEHHO, U OHM HE KacaJluCh KaTErOpUM BEXJIMBOCTH B
ADKAPCKOM JHAJIEKTE apaOCKOT0 S3bIKA.

B cBsI3U ¢ MyJBTUKYJBTYPHOCTBIO aKaJE€MUUYECKOW Cpelbl U AUCKYPCUBHBIM MOAXOJO0M K
U3YYECHUIO BEXJIMBOCTU Bce OOJblllee BHUMAHHUE HCCIENOBaTeNiell NPUBJICKAET pealn3alus
pa3nuuHblx PA B akameMU4eCKOM JUCKYpCE€ B Pa3HbIX KYJIbTYPHBIX KOHTEKCTaX. bbLin
IPOBEICHBl COMOCTABUTENIbHBIE COLUONPArMaTUYECKUE HUCCIAEAOBAHUS pEYEBBIX AKTOB
«oopamienune» (Formentelli 2009; Soomro & Larina 2022, 2023, 2024; Zhou & Larina 2024),
«kputrueckoe 3amedanus» (Mey 2007; Zbenovich et al. 2024), «kommmument» (Dilek 2020;
Tanju et al. 2023) u np. bBbuM BBISBICHBI JIMHIBOKYJIBTYPHBIE OCOOCHHOCTH B3aMMOJICHCTBHSI
KUTalCKHUX M POCCHHMCKHX TpernoaaBareinieii u cryaentoB (Zhou & Larina 2024) ¢ pokycom Ha PA
«o0OpaieHue», «0naroJapHoCTh» U «U3BUHEHHE». McciaenoBaimch 0COOCHHOCTU 3JIEKTPOHHOM
KOMMYHUKAIIMM WHOCTPAHHBIX CTYJCHTOB C aMEpUKAaHCKUMH mpenoaaBaremsiMu (Alemi &

Maleknia 2023) u ap.



OaHako HU B OJHOM HCCIEAOBAHUM HE MPOBOAMIOCH CPABHUTENBHOTO H3yYEHUs
BeXJUBOCTH B PA «mpochba» B amkKHpCKOM apaOCKOM M pycCKOM si3bikax. OrpaHuueHHOE
3HaHUE O MPArMaTHYECKUX OCOOEHHOCTAX aLKUPCKOTO apabCKOro M PYCCKOTO SI3BIKOB CBSI3aHO
HE TOJBKO C aKIEHTOM HCCIEIoBaTeNell Ha 3amaJHOEBPOINEHUCKHUE S3BIKH, HO M C TeM, YTO
OONBIIMHCTBO HccienoBanuii PA Ha 3TuX s3bIKax OMyOJUKOBAHO Ha apaOCKOM WIIM PYCCKOM
A3bIKaX, Majo JOCTYIMHBIX IS MEXIyHApOAHON Hay4yHOW oOmiecTBeHHOCTH. C paciimpeHuemM
MEXKYJIBTYPHOTO COTPYAHUYECTBA B 00JIACTH 0O0pa30BaHUs HOCUTENIH ITHX SI3BIKOB (apabckoro
U PYCCKOI0) YacTO OKa3bIBAIOTCS B HEMOCPEACTBEHHOM KOHTakTe. X orpaHnyeHHoe 3HaHHE
A3blKa W KyJbTYpbl Jpyr Jpyra MOXKET IPHUBECTM K KOMMYHUKATUBHBIM COOSIM U
HEJONOHMMAHNIO. OJTa NOTEHUUAIbHAsI BO3MOXHOCTh HapylI€HHs OOLIEHUS OOOCHOBBIBAET
HEOOXOMMOCTh JlajbHENIINX uccienoBanuidl. Takum oOpa3oM, B TaHHOHN paboOTe UCCIENYIOTCS
CTpaTeruy BEXJIMBOCTH B BBIPAKEHUU MIPOCHOBI B AIDKUPCKON U pycCKoil yueOHOM aynuropuu. B
(¢oxyce BHMMAaHHSA — CXOACTBAa M pa3IuuMs B MCIOJIb30BAaHUM  CTPATErMidl BEKJIMBOCTU B
CUMMETPHUYHBIX (JIMHEMHBIX) M ACUMMETPUYHBIX (BOCXOMSIIMX W HUCXOJSIINX) KOHTEKCTax,
Ka)IbIi U3 KOTOPBIX TAKXKE XapaKTEePHU3yeTCs pa3IMYHBIMU YPOBHSIME Bo3neicTBus (R).

I'unote3a uccienoBanusi. Pa3nmuums B TakuWx CONHMOKYJIBTYPHBIX —IMapaMeTpax, Kak
Biacte (PD), mucrannus (SD) u crenens Bo3neiictus (R), B alKHPCKOM U PYyCCKOM y4eOHOM
JTUCKYpCe TMPOSIBISIOTCS B UCTIOIB30BAHUN CTPATETUH BEKIMBOCTH MPHU BBIPAKEHUN TTPOCHOBI.

Lleab — BBISIBUTH M COTIOCTaBUTH CTPATETHUH BEKIMBOCTH, UCIIOJIb3YEMbIe TIPH BhIPAKCHUH
POCKOBI B aIDKMPCKOM M PYCCKOM Y4eOHOM TUCKypCe, M OMPEICINTh, KaK COLUOKYJIbTYpPHBIC
NEPEMEHHbIE BIUSIOT Ha WX BBIOOP, MHTEPIPETHPYs HAONIONAaeMble pa3iuuus 4epe3 MpusMy
KyJbTYpPbI U CO3HaHUSI.

JUis [OCTHKEHMSI TIOCTABJICHHOM 11€7TM HEOOX0AMMO ObLIO BBIIOIHUTD CIEAYIOLINE
UCCIIEIOBATENbCKUE 3ada4M:

1) paccMOTpeTh CYIIECTBYIOIINE TCOPUH H MOJIXO/bI K H3YUYCHUIO BEKIUBOCTH U BHIOPATH
Haunbonee 3 (HEeKTUBHBIN U3 HUX JUISl JAHHOTO UCCIIEI0BAaHUS;

2) OIpenenuTh COMHOKYJIbTYPHBIE (aKTOPhl W IEHHOCTH, (HOpMHUPYIOUIHE MMOHHMMAaHUE
BEXKJIMBOCTH B AJDKUPCKOM U PYCCKOM KYJIbTypax;

3) KPUTHYECKHU U3YUYUTh HJICI0 O KOCBEHHBIX PEUEBBIX aKTaX M YCTAHOBUTh, OTHOCUTCS JIU
npock0a K TaHHOM KaTeropuu B MEXKYJIETYPHOM KOHTEKCTE;

4) ompemenUTh CTPATETHH BEXKIUBOCTH U S3BIKOBBIC CPEJACTBA WX pPeajH3allly,
UCIIONIb3yEMbIE ISl BBIPAKEHHS MPOCHOBI B AIDKUPCKOM U PYyCCKOW yuyeOHOM
ayJIMTOPUH,

5) BBIIBUTH CXOJCTBA M pa3jMuydsi B BBIPAXCHUHM MPOCHOBI B y4eOHOM JHUCKypCe
HOCUTEJISIMH  aJDKMUPCKOTO apaOCKOr0 M PYCCKOTO SI3bIKOB B CHUMMETPHYHBIX U
aCUMMETPUYHBIX KOHTEKCTaX;

6) mpocienuTh, Kak pa3IHuYUs B COIHOKYJbTYPHBIX IIEHHOCTSIX, B BEPTHUKAILHOW U
TOPU30HTAJILHOW JAMCTAHIUY, @ TAK)XKE CTENEeHU BO3JCHCTBHUS MOTYT BIMSATH Ha BHIOOP
CTPATErUi BEKJIMBOCTH;

7) VHTEPHPETHPOBATH  BBISBICHHBIC  pa3jMyusl C TOYKH  3PEHUS  KYJBTYPBHI,
KOMMYHHUKATHBHBIX IICHHOCTEH, COIIMANLHBIX POJICH U COZHAHUS.

OO0beKT MaHHOTO WCCJIENOBAaHUS — PEUYEBOM aKT «IPOCh0a» B aIHKHUPCKOM U PYCCKOM

y4eOHOM JHUCKYypCE.

IlpeamMer — cTpaTerMu BEXKIMBOCTH, HWCIIOIB3YEMbIC JJIS  BBIPAKCHUS TIPOCHOBI B
ADKAPCKOM U PYCCKOM y4eOHOM IUCKYpPCE, M COIMOKYJIbTYpPHBIC (DaKTOPBI, BIUSIONINE Ha WX
BBIOOD.

Marepuaj 1 METOZ0JIOTHS HCCAeI0BaHUsA. Marepral Uit UCCIeI0BaHus ObLI MOJTyYeH
C TMOMOIIBIO aHKEThl Ha 3aBepiieHue auckypca — Discourse Completion Task (DCT) — c
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yuactreM 140 cryneHtoB yHuBepcuteToB (70 amkupckux u 70 pycckux). AHKETHPOBAHHE
MIPOBOJUIIOCH CPEAM ATDKUPCKUX CTYIAEHTOB (pakyiabTeTa apaOCKOW JIMTEepaTyphl YHHUBEPCHUTETA
Xamx Jlaxgep (YHuBepcuter batHa 1) B amkupckodd npoBHHIMM baTHa M CTyJeHTOB
dbunomornyeckoro (axynprera Poccuiickoro yHUBepcuTeTa IpYykObl HapoaoB uMmeHH [latpuca
JlymymOb1 (PYJIH) B MockBe. Y4YacTHUKOB MOINPOCHIA YyKa3aTh, 4YTO Obl OHHM CKa3ajlud B
pa3IMYHBIX CUTYaIUsIX, CBA3aHHBIX C MPOCKOOH, B KoHTekcTe ayautopun. Ankera (DCT) Obuia
COCTaBJicHA Ha aHIJIMKWCKOM SI3bIKE, a 3aTeM IepeBe/ieHa Ha apaOCKui U pycckuil s3biku. Llensb
aHKETUPOBAHUS 3aKJIIOYANIACh B MCCIEIOBAHUM BbIOOpA aKUPCKUMHU M apaOCKUMU CTYACHTAMU
CTpaTeruii BEXJIMBOCTH B TpeX KoHTekcTax: (1) mpockba cTyaeHTa K mpenojaaBarento; (2)
npoch0a mpenogaBaTess K CTyACHTY; (3) mpockda CTyIeHTa K CTYJICHTY. BbIIM MpenocTaBicHbI
TP CUTYallUH, KOTOPbIEC PA3IMYAINUCh 110 CTENIEHU BO3CHCTBUSA (HU3Kas, yMEPEHHAs! U BBICOKas).
B memom Obuio cOOpaHO M MpPOAHATM3UPOBAHO KOJMYECTBEHHO M KadecTBeHHO 1260
BBICKA3bIBaHUM, colepkammx MpocbO0y. OHU ObUIM  MOJBEPTHYTHI TMCKYPCHUBHO-
MparMaTUYeCKOMY M COILMOKYJbTYPHOMY  aHaliu3y, HAICJIEHHOMY Ha BBISIBIICHUE BIUSHUS
COIMOKYJIBTYPHBIX MEPEMEHHbIX Ha (opMy MpOChObI, BBIOOP CTpaTETUH BEXKJIUBOCTU U
HCIOJIb30BaHUE CPEJICTB CMATUYEHHUS JAHHOTO PA.

TeopeTrnko-meToa0/0rnuecKas OCHOBA HCCJIeIOBAHMS. B UCCIIeIOBAHUU
WCIIOJIB30BAJICS  MEXKAUCHUIUIMHAPHBIA TOAXOJ, BKJIOYAIONIUMNA aKTyallbHble HaIpaBIICHUS
JIMHTBUCTUKU U CMEXXHBIX 00J1aCTeH, CPeIN KOTOPHIX:

o Ananuz ouckypca (Alba-Juez 2009; Fairclough 2010; Kiose et al. 2024; Ponton & Larina
2016, 2017; Van Dijk 2009; Zappettini et al. 2021 u np.);

o Kpocc- u medxnckynomypuas npaemamuxa (Blum-Kulka, House & Kasper 1981, 1989;
Fukushima 1996, 2000; Kecskes 2014; Ogiermann 2009; Pizziconi 2003; Qari 2017; Reiter
2000; Sazalie & Al-Marrani 2010; Wierzbicka 2003 u ap.);

o Teopus peuesvix akmos (Austin 1962; Cooren 2015; Holtgrave 2002; Huang 2009; Shisa
2009; Searle 1969, 1975, 1979; Yule 1996, 2006; Wijana 2021 u np.);

o Teopus esedxciusocmu u nesexciusocmu (Bousfield 2008; Brown & Levinson 1987
Culpeper et al. 2017; Eelen 2001; Haugh 2007; Kadar & Haugh 2013; Larina 2009, 2015;
Larina & Ponton 2020, 2022; Leech 1983, 2014; Locher 2008, 2012, 2015, 2018; Locher &
Watts 2007; Lounis 2019; Mills 2003, Sifianou 1992; Watts 2003 u muorue ap.).

o Coyuonuneeucmuka u uccireoosanus uoenmuunocmu (Atkinson 2002, 2014; Eslami et al.
2023; Ervin-Tripp 1986; Fasold 1990; Holmes 2013; Trudgill 2000; Wardhaugh 2006;
Wardhaugh and Fuller 2021);

o Kynemyponocus u mexckyaomypuas xommynuxayus (Hofstede, 2011, 1991; Jandt 2017,
Kabakchi & Proshina 2021, Larina 2013, Larina et al. 2017 a,b; Triandis 2018; Triandis &
Gelfand 2012).

e B mccienoBaHUN TaK)Ke HMCIOJIB30BAIMCH PabOTHI 0 axkademuueckomy ouckypcey (Boer
2009; Donato 2004; McCarthy 1991; Mitiku 2022; Nunan 1999; Soleman Awad & Afzal
Khan 2019; Suhaili & Haywood 2017 u ap.) u peuesomy axmy «npocvbay (Achiba 2003;
Blum-Kulka et al. 1989; Blum-Kulka & Olshtain 1984; Dendenne 2017; Faerch & Kasper,
1989; Hadj Said 2016; House & Kasper 1987; Kotorova 2016; Larina 2003, 2008; Lounis
2019; Ogiermann 2009; Qari, 2017; Trosborg 1995; Wierzbicka 1985, 1992, 2003 u np.).

Hayuynass HoBu3Ha. [laHHas JUCCepTalnsl  SBJISIETCS TMEPBBIM  COMOCTABUTEIBHBIM

UCCJICIOBAHUEM KAaTETOPUU BEKIIMBOCTH B aKMPCKOM apabCKOM M PYCCKOM y4eOHOM JTUCKYpCE,
MPOBEJCHHOM Ha OCHOBE JUCKYPCHUBHO-IPArMaTUYECKOrO U COLMOKYJIBTYPHOTO aHanu3a. B Hel
BIIEPBBIE OIPECIICHbl CXOACTBA M Pa3IM4Us B BHIOOPE CTpATETWil BEXKIMUBOCTU M SI3BIKOBBIX
CpPEACTB UX pe€aau3alliy, BBISBICHBI PA3IU4Us B CTENEHU MPSAMOIMHENHOCTH U KOCBEHHOCTH B
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BBIPXEHUH MPOCHOBI B ADKUPCKOM MU PYCCKOM Y4YEOHOM JHCKypCe, MPOJIEMOHCTPUPOBAHO
BJIMSTHUE COIMOKYJIBLTYPHBIX (hakTopoB — mucraniuu Biaactu (PD), conmmansHoi nuctanmuu jKI u
crerieHn Bo3zaedcTBus (R), a Takke KyJIbTYPHBIX IEHHOCTEH Ha BBIPAXKEHHE MPOCHOBI B
ACCUMETPUYHBIX M CHMMETPUYHBIX KOHTEKcTax. lIpencraBieHbl HOBBIE JaHHBIE O BIUSHUU
KYJbTYPHOTO ¥ COLIMAJIBHOIO KOHTEKCTA Ha UCIIOIb30BaHUE SA3BIKA.

Teopernueckass 3HauuMoOCTb. [luccepramusi npoaeMOHCTpUpoBaia 3()PeKTUBHOCTD
JUCKYPCUBHOTO IMOAXO0JAa K HM3YYEHHUIO BEXJIMBOCTH B PA3HBIX KYJbTYypaX, KOTOPHIHA IMO3BOJIMUII
IPOCIIEIUTh BIIMSHUE PA3IUYHBIX COLMAIBHBIX U KYJbTYpHBIX IMEPEMEHHBIX HA BBIPAXKCHHUE
OpockOBbl M YTOYHUTH CYIIECTBYIOLME TEOPETUYECKHE B3IJABI U moaxoxasl. IlomydeHHble
pe3ynbTaThl NOATBEPANIIM, YTO TUI MPOCHOBI (MPSAMON WM KOCBEHHBIM) U BBIOOp CTpaTerui
BEXKJIMBOCTH OIPEIEISIOTCS COIMaIbHBIMU TiepeMeHHbIMU — BiacTh (PD), mucranmms (SD) u
crerneHpb Bo3neiicTus (R), HO UX BIUSHHUE HA JUCKYPCUBHBIC PAKTUKH KYJITYPHO BapUATHBHO.
HccnenoBaHue BBISIBUWIO pa3iuyuvs B CTENEHU MPSIMOJUHEHHOCTH M KOCBEHHOCTH MPOCHOBI B
AIDKUPCKOM U PYCCKOM y4eOHOM JIHCKypce, COCpPEelIOTOYMB BHHUMAaHHE Ha BBIOOpE CTpaTerui
BEXJIMBOCTH, BHYTPEHHHUX M BHEIIHUX MOAU(UKATOpaX, HCHOIB3YEMbIX ISl YMEHBIICHUS
BO3JICHCTBHS, U TMPOJEMOHCTPUPOBAJIO CBSI3b BBISBICHHBIX PAa3U4YUil C COLUOKYJBTYPHBIMH
¢akropamu. IlomydeHHbIE JaHHBIE CTaBAT MOJ COMHEHHE HMJICI0 O TOM, YTO MpOoch0a SBISETCA
KOCBEHHBIM peueBbiM akToM (Searle 1975). OHM mpoIEeMOHCTPUPOBAIHM, YTO B KYJIBTYypax,
OCHOBaHHBIX Ha OJIM30CTH M B3aMMO3aBUCUMOCTH, TPOCH0A MPEJCTABISAET MEHBIIYIO YIPO3Yy, YEM
B MHIUBUIYAINCTUYECKUX aAHIJIOCAKCOHCKUX KYJIbTypax, M MOXKET OBbITh BBIpAXKEHA Kak
KOCBEHHO, Tak W mpsmo. [Ipu 3ToM mnpsmMas mnpocb0a He 00s3aTENbHO HPOTUBOPEUUT
BEKJIMBOCTH, KOTOPAasi MOXET MEPENaBaThbCsl IPYTMMHU S3BIKOBBIMU cpeacTtBamu. [lomydeHHbIe
pe3ysbTaThl MOTYT BHECTH BKJIAJ] B COLIMOJIMHIBUCTHKY, MEXKYJIbTYPHYIO MparMaTuKy, aHaiau3
JUCKYpCa, JIMHIBOKYJIBTYPOJOTHIO M MEXKYJIbTYPHYIO KOMMYHHUKAIMIO, MPEIOCTABIISIS HOBBIC
JaHHbIE W pacliupsisi TNOHMMaHUE BIUSHUS KyJbTypbl M CO3HAaHUS Ha S3bIK M €ro
(YHKIIMOHUPOBAHUE B PA3IMUHBIX COLMOKYJIBTYPHBIX KOHTEKCTaX.

IIpakTnyeckass 3HAaYMMOCTb. OCHOBHBIE BBIBOABI MOTI'YT CTHMYJIMPOBATH JAJIbHEUIINE
MCCJIEIOBAHMS PEUYEBBIX AKTOB B PA3HbIX SI3bIKAaX M KyJbTypaX. OHU MOTYT OBITh MCIIOJIb30BaHBI
JUTSl TOJTOTOBKHU TEOPETUUECKUX KYPCOB U yU€OHBIX MOCOOUI 1O KPOCC-KYJIbTYPHOU MparMaTuke,
COILIMOJIMHTBUCTHUKE, JTUCKYpC-aHaJIn3Yy, COMOCTAaBUTEIbHON JIMHTBUCTHKE u
JMHTBOKYJITYPOJIOTUU. TakkKe OHM MOTYyT HAaWTH NMPUMEHEHUE B NpPENoJaBaHUU apaOCKOro u
PYCCKOTO sI3bIKa KaK MHOCTPAHHOTI'O, a TAK)KE€ B TEOPUH U MPAKTHKE MEPEBOJA U MEKKYJIbTYPHOI
KOMMYHUKALIHMH.

ITos10:keHHs1, BBIHOCMMBIE HA 3aIIUTY:

1. JIucKypcUBHBIH MOAXOJ K M3YYEHHUIO BEXJIMBOCTH IMO3BOJIAET OMNPEICIUTh BIUSHUE
pPa3IUYHBIX COLMAIBHBIX M KYyJbTYPHBIX IEPEMEHHBIX HA PEATU3ALMI0 PEYEBOTO aAKTa
«1pocb0a» W YTOUHSET CYIIECTBYIOLIME TEOPETUYECKHE B3IJISABI MU MOAXOAbl. Takum
oOpa3oM, OH HE  TOJBKO  CHOCOOCTBYE€T  NOHHMAaHUIO  KpPOCC-KYJbTYPHBIX
KOMMYHUKATUBHBIX Pa3jIMuuil, HO U PacCIIMpSET NMPEACTABICHUE O PA3JIMYHBIX MOJEIAX
BEKJIMBOCTH, MOJYEPKUBAS €€ POJIb B UCIOJIb30BAHUS S3bIKA.

2. Tun npockObl (MpsMasi UM KOCBEHHAas1) U BBIOOpP CTPAaTEruil BEKIMBOCTU ONMPEAEISIOTCS
TaKUMH napametpamu, kak Biacth (PD), mucranmus (SD) u crenenp Bo3uericteus (R);
OJIHAKO WX BJIUSHUE Ha BBIPAXEHUE MPOCHOBI KYyJIbTYpHO BapHaTHBHO. B amkupckom
KOHTEKCTe HauOoJyiee BIMATENbHbIA (AKTOp — IUCTAHUUS BJIACTH, B TO BpEMs Kak B
PYCCKOM — CTENEHb BO3JIEUCTBUs, XOTS BIHSHUE BEPTUKAJIBHOW U TOPU3OHTAIBHOU
MUCTAHIINU TaK)Ke HaOIromaeTcs.

3. Unmes o toMm, uTo mpockba mpeacTaBiseT coOoil KocBeHHBbIM PA, mupoko mpuHsTas B
aHTJIOA3BIYHOM HAy4YHOM COOOIIECTBE, HEMIPUMEHHMA K apabCKOW U pYyCCKOW KYJbTypawm,
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rae mpock0a MoXeT ObITh BBIpaKEHAa KaK KOCBEHHO, Tak M mpsMo. Kpome Toro,

OPSIMOJIMHEMHOCTh B TPOChOE HE 00s3aTebHO MPOTUBOPEYUT BEXIMBOCTH, KOTOpas

MOJKET OBITh MepeAaHa APYTUMHU SI3BIKOBBIMH CPEICTBAMHU (Hampumep, oOpalleHHuEM Ha

"Be1" B pycckoMm s3bIKE, OOpalleHWEeM IO TEPMHHAM POJCTBA, a TAKXKE PEIUTHO3HBIM

OnarocioBeHrEM B apabCKoM).

4. XoTts mpockba BeIpaXXaeTcs Kak MpsiMO, TaK U KOCBEHHO B 000MX KYJbTYPHBIX KOHTEKCTaX,
B aJDKMPCKOM HAOJIIOJIAeTCsl TEHACHILUSA K €€ OOJbIIel MPSIMOIMHEHHOCTH, YeM B PYCCKOM,
BO BCEX PACCMOTPEHHBIX CUTyalUsX. B pycCKOM KOHTEKCTE Mpoch0a YacTO BbIPaKAETCS
KOCBEHHO, YTO JOCTHIaeTCsi 4epe3 HCIOIb30BAHHME CTPATETMi HETaTUBHOW BEXIMUBOCTH
(cTpareruii AMCTAHIMPOBAHMS), a TaKKEe BHYTPEHHUX W BHEIIHUX MOJU(PHUKATOPOB,
KOTOpbIE MEHEE XapaKTEPHBI JIJIsl ABKUPCKOT0 YY4EOHOIO TUCKYpCa.

5. bonee mpsiMoil cTHIIb MPOCKOBI B AMKUPCKOM  YUYEOHOM JIMCKYpC€ MO CpPaBHEHHIO C
pYCCKUM, OOBsICHSIeTCs Oojiee 3HAYUTEIBHOM  BEPTUKAIBHOM JIUCTAaHLMEW, KOTOpas
NPEANKUCHIBAET MPSIMOJMHENMHOCT BO B3aMMOJIEUCTBHM CBEPXYy BHHM3, M MEHEE
BBIPQKEHHOM TOPU30HTAJIBHOM JHUCTAHLMEH, KOTOpas JOIYCKAaeT MPsSMOJHUHENHOCTh B
JMHENHBIX OTHOLIEHUSX M, B HEKOTOPOW CTENEHW, JaK€ B OTHOILIEHUSAX CHU3Y BBEPX.
Pycckuii nuckypc oTpakaeT MHOW OajaHC COUMAIbHBIX MEPEMEHHBIX M IIEHHOCTEW, a
TaK)K€ COLMAIbHBIX POJIEH MpPErnoJaBaTess U CTyIEHTa.

6. PesynpTarhl uMcclieoBaHMUS TOATBEPKIAAIOT B3aUMOCBS3b MEXIY SI3BIKOM, KYJIBTYPOH,
CO3HAHMEM U KOMMYHHUKAIMEH, MNpPeJOCTaBisisi HOBBIE JIaHHbIE, M TIOKAa3bIBAIOT, Kak
COLIMOKYJIBTYpHbIE (PAKTOpPBl BIUSIOT Ha KOMMYHUKAaTUBHOE TMOBEACHHE, (HOpMUPYS
ATHOKYJIbTYPHBIE CTHJIM KOMMYHHMKanuu. IlosydeHHbIE pe3ysbTaTbl MOTYT HalTH Kak
TEOPETUUYECKOE, TaK U IPAKTUYECKOE IPUMEHEHHE.

Hayuynasi 000CHOBaHHOCTh M [OCTOBEPHOCTHh BBIBOJOB IOATBEP:KAAETCH IIyOOKUM
U3YYEHUEM M KPUTHYECKUM aHAJIM30M HAYYHOM JMTEpATyphl IO TEME JUCCEPTALMH,
BHYIIUTEIbHBIM OOBEMOM SMIIMPUYECKUX JAaHHBIX M UX KOMIUIEKCHBIM KOJMYECTBEHHBIM U
Kau€CTBEHHBIM aHAJIU30M.

AnpobGauus auccepranuu. OCHOBHBIE pPE3ylbTaTbl M BBIBOJBI HCCIIEIOBAaHUS OBLIU
NPEACTABICHbl B IIECTH MyOJIMKalUMAX, KOTOPbIE BKJIIOYAIOT TPU CTaTbH, MHACKCUPYEMbIC B
MEXyHapOAHbIX Oa3ax maHHbIX Scopus m Web of Science, ogHy craThio B perieH3upyeMbIx
JKypHanax, BKJIIOYEHHBIX B CHMCOK BeIcmel arrecranMoHHOW Komuccun P®, u oxny
nyOomuKanuioo B CMEKHOM m3maHuu. OOmuii 00beM cocTaBisieT 68 cTp., U3 KOTOPHIX aBTOPY
NPUHAIJIEKUT 45 cTp.

PesynbraTel pa®oThl ObUTH MpeacTaBiieHbl HA 11 MexayHapoaHbIX KoHpepeHnusax: (1) 2-s1
Mexnaynapoanas koHpepenuus no npuxiaaHod nuHreuctuke (IALC), Yuuepcuter Kacau
Mepb6ax, Yaprna, Amkup, 2 - 3 mas 2023 r.; (2) VII Bcepoccuiickas Hay4YHO-TIPaKTHUECKAs
KoH(epeHns «AKTyanbHbIE MPOOJIEMBbI MEXKKYJIbTYpHON KOMMyHUKammm», 2/ mapta 2024,
PYJIH, Mocksa; (3) MexnayHapogHass Hay4dHO-TIpaKTH4ecKas KoH(epeHnun «S3bIKk U
KOMMYHUKAIMSI B KOHTEKCTe KyibTypbl», 10 ampenss 2024, PocTtoBckuil rocyaapCTBEHHBIH
sxoHomuueckui yauBepcuter PUHX, Pocrop-na-/lony; (4) II MexayHapoaHas HaydHas
KOH(epeHMs CTYJEHTOB U MOJIOJIbIX YUYEHBIX «B 1ensX ycToiurBOro pa3BUTHs IUBUIU3ALINHN:
COTPYAHHYECTBO, HAyKa, 00pa3oBaHKe, TEXHOJOTHI», 21-24 Hos6ps 2023 1., PYJIH, Mockaa; (5)
[lepBoiii EBpaszuiickuii koHrpecc mauHrBuctoB, 10 nekabpst 2024, WHCTUTYT S3bIKO3HAHUS
Poccuiickoii akagemun Hayk, Mocksa; (6) UerBepTast MexayHapoiHast KOHGEPEHITUS 110 MOJICBO
JuHTBUCTHKE, 29 HOs0psa 2024, UHcTuTyT s3biko3HaHus Poccuiickoii akagemun Hayk, MOCKBa,;
(7) Mexnynaponnass koHdepeHuus «/HHOBaIMM B H3y4eHUU SI3bIKOB, 6 Hos0ps 2024,
Onopennus, Uramus; (8) V Bcepoccuiickas Hay4HO-TIpaKTHYECKass KOH(PEPEHIIHSI MOJIOJIBIX
yu€HBIX-BOCTOKOBEIOB, 6 aekabpst 2024, PYJIH, MockBa, Poccus; (9) V MexayHapoaHas
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Hay4YHO-TIpaKTH4ecKas koH(pepeHus «JIMHrBucTHKa qucTaHuupoBanus. ['eHe3uc NUBUIN3ALNN:
A3bIK, KynbTypa U 4yenoBek B XXI Bekey, 29-31 suBaps 2025, MOCKOBCKHI TOCynapCTBEHHbBIN
yauBepcuteT nmeHu M.B. JlomonocoBa, Mocksa; (10) MexmayHapoHas HaydyHasi KOHGEPEHIHS
CTYJICHTOB, AaCIHUPAHTOB W MOJIOABIX VUEHBIX «JlomoHOCOB-2025»,11-25 ampens 2025,
MOCKOBCKHH TocyaapcTBeHHBIH yHUBepcuteT mMmeHn M.B. JlomonocoBa, Mocksa; (11) VII
MexayHapoaHas koHpepenius «DupcoBckue urenus: A3bik. Kynprypa. Kommynukanusy, 23-25
okTsi0psa 2025, PYJIH, Mockaa.

Crpykrypa auccepranmu. /luccepranusi COCTOMT U3 BBEICHU, TPEX IJ1aB, 3aKIHOUYCHHUS,
CIIMCKA JIMUTEpaTyphl (BKIItOUArOLero 264 CTOUHNUKA) U JBYX MPUIIOKEHUHN, COJIEPIKALUX aHKETHI
Ha aJDKUPCKOM apabCKOM M PyCCKOM S3BIKAX.

OCHOBHOE COIEP KXAHUE NCCJIIEAOBAHUA

Bo BBemeHun omnpeenstorcs npodiieMa U akTyallbHOCTh UCCIIeI0OBaHuUs; (HOPMYIUPYIOTCS
UCCIIE0BATENbCKas TUMOTE3a, e, 3aa4l U MOJIOKEHUS, BBIHOCUMBIE Ha 3allUTy, HA OCHOBE
KOTOPBIX CTPOMUTCSI HACTOSIIIEE MCCIEAOBAHUE; TAKXKE OMUCHIBAIOTCS MaTepual U METOJO0JOTHS
UCClieIOBaHUs; OOOCHOBBIBAIOTCS €r0 HayyHass HOBHU3HA, TEOpPETHYECKas W MpaKTU4YecKas
3HAYMMOCTh; MPUBOJIATCS CBEJICHUS 00 arpoOaIuy MoTyuYeHHbBIX PE3YIbTaTOB.

I'naBa | Bexciueocms Kax  COUUOKYTbMYPHOBIL U COUUONPAZMAMUYUECKUT
uccneoosamenbCKuil (peHomen TOCBSIIEHA COBPEMEHHBIM TEOPETUYECKUM HCCIEAOBAHUAM
KaTerOpUM BEKIMBOCTU. B HEll MPUBOIATCS OMNpeeieHHs] BEXKIUBOCTH, HA3bIBAIOTCS €€ THUIIHI,
AHATM3UPYIOTCS TOAXO/bl K M3YUYEHUIO BEKIUBOCTU M CBSA3aHHBIE C HEH KOHIICTIIIMM U TEOPUH,
Takue Kak Teopust umrutukatyp ['paiica (Grice 1975), nonstue nuna [N'opdmana (Goffman 1987,
1971) u ap. Ocoboe BHMMaHue ynaensercs Teopuu BexiauBoctd I1. bpayn u C. JleBuHCOHA
(Brown & Levinson 1987), sBisromeiicss Ha TPOTSKEHHH HECKOJIBKHMX IECATUICTHN OTHOU M3
HanmOoJiee 3HAYMMBIX TEOPHUI B 00JAcCTH MparMaTHUKU, COIMOJUHTBUCTUKH U JUCKYpPC-aHAIH3A.
PaccmatpuBatoTcst BbIJIeJICHHBIE UMU OCHOBHBIE THUIIBI BEXKJIMBOCTU — HE2AMUBHASL BEHCIUBOCHILL
(Negative Politeness), nHarenenHas Ha TUCTaHIMPOBAHUE, U no3umusHas sexciusocms (PoSitive
Politeness), ocHoBaHHas Ha CONMKCHWU. Pa3HOHANPABIIEHHOCTh CTPATETUH JAHHBIX THIIOB
BEXUJIMBOCTHU MOOYAMIIA UCCIETOBAHUI MCTIOIB30BATh TEPMHUHBI 8EHCIUBOCTL OUCMAHYUPOBAHUSL
u gedicnusocms conudicenus (Jlapunaa 2009, 2015 u np.).

B rmaBe Taxke ocBemiaroTcs APYrUe TOYKH 3PEHUS, KPUTUKOBABIIINE TEOPHIO BEKITUBOCTH
II. bpayn u C. JleBuHCOHa, WM NPHUBOJATCA HMX OCHOBHBIE apryMeHTbl. (OOOCHOBBIBAETCS
3HAYUMOCTh JIUCKYPCUBHOTO TOAXO0/JAa K MCCIIEIOBAHUIO BEXKJIUBOCTH U TIEPEUUCISIOTCS €ro
NPEUMYIIECTBA, CPEAN KOTOPBIX OCHOBHBIMU SIBJIIOTCA: (1) ydeT BIMSHUS KOHTEKCTa Ha BBIOOP
CTpaTeruii BEKIMBOCTH; (2) BHUMAaHHWE HE TOJBKO K JCHCTBHUSM TOBOPSIIETO, HO M K HX
BOCTIPHSITHIO CiyIIatonum; (3) BBEJACHNUE B HCCICIOBATEIBCKOE T0JIC HEBEKIIMBOCTH.

B otnensHoM maparpade — 1.3. Beorcrusocme 6 a3vikax u Kyiemypax — Ha OCHOBE aHAJIN3a
KpPOCC-KYJIbTYPHBIX HCCIIEJOBAaHUN paccMaTpUBAETCS cnenmuurKka BEXIMBOCTH H €€
KOHIICTITyaJIM3aIisl B PA3HBIX JTUHTBOKYJIbTypax. [lomuepkuBaercs, 4To, SIBISSCH MO CBOCH CYTH
YHUBEPCATHbHOW KOMMYHUKATHBHOW KaTETOPHEH, BEXJIMBOCTh 0O0JIAJIa€T STHOKYJIBTYPHBIMHU
0COOEHHOCTSIMH, TIPOSBIISIONIUMUCS B Pa3IMYUAX B HMCIIOJIb30BAHMH CTPATETH BEXKJIMBOCTH H
BBIOOPE S3BIKOBBIX CPECTB IS UX PEaTA3aIlHH.

3aBepmiaercs T1iaBa maparpadgom 1.4, TOCBSIIEHHBIM PACCMOTPEHHMIO ADKUPCKON H
PYCCKO#M KYJNBTYp M WX IEHHOCTEH, (POPMHUPYIOIMINX MOHUMAaHUE BEKIUBOCTH. OTMeUYaeTcs, 4To
COIMaJIbHAsl ~ OpraHM3alus  aJDKUPCKOTO  OOIIeCTBAa  XapaKTepu3yeTcs  3HAYNMTEIbHOM
BEPTUKAIBHOM JUCTAHIMEN, OCHOBAHHON Ha BBICOKOM HMHJIEKCE BJIACTH, U B TO K€ BPEMSI MECHEE
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BBIPDAKEHHOM, YEM B PYCCKOM KYJbType€, COLMAIBHON (rOpU30HTaIbHOM) auctaHumei. Ha ux
OCHOBE (POPMHUPYIOTCS TaKHE IIEHHOCTH, KaK YBaXXEHHE K CTapIIMM IO BO3PACTYy U, WIH CTaTyCy,
U B TO K€ BpeMsl OJIM30CTh OTHOIIEHUM, MPENUChIBaEMas UCIaMCKOU KyJIbTYypOH, B KOTOPO Bce
aroau — Opatba. JlaHHbIE IEHHOCTH PEryJIHPYIOT KOMMYHUKAaTHBHOE MOBEACHNUE BO BCex cepax
AIDKAPCKOT0 00IIECTBA, BKIKOYAs aKaJJeMUYECKYIO.

I'naBa |l Bexycnusocms u peuesoit akm «npocvba» BKIIIOUaeT B ce0s YETHIPE OCHOBHBIX
pasznena.

[lepBBIii pa3fen MOCBSIIEH TEOPUH PEUEBBIX aKTOB, OCHOBATEISIMH KOTOPOW CUHUTAIOTCS
JIx. Octun (Austin 1962) u [Ix. Cepab (Searle 1969). B ocHOBe 1aHHOW TCOPHUHU JICKUT UL O
TOM, YTO CJIOBa HCIOJB3YIOTCS HE TOJBKO IS OMHCAHUA COOBITHH, HO W JIJISI COBEPIICHUS
OTIpeIeNICHHBIX IeHCTBUMN, IPYTUMU CIIOBAMH — PEUEBBIX aKTOB.

Bo BTOpOM pa3zzgene maercs THIOJIOTHS PEYEBBIX aKTOB U OMpPENEISIeTCS MECTO B HEH
pedeBOMy akKTy «Impocb0a». OTMedaeTcs, 4TO OH OTHOCHUTCS K TPYIIIE AUPEKTUBHBIX PEUCBBIX
aKTOB, KOTOPHIMH TOBOPSIINNA TOOYXKTAaeT CIOYMIAOIIET0 K OINPEACIICHHBIM JelcTBUs. B
pe3ynbTare OHU OTrPAaHUYMBAIOT CBOOOJY CIYIIAIOIMIETO M HECYT HEKOTOPYIO yrpo3y €ero
HE3aBUCUMOCTH, €r0 HeTaTMBHOMY Jaiy. Ilo 3TOoW mNpuymHE JaHHBIE AKTHl HA3bIBAIOTCS
yepooicaiowumu uyy pedesvimu axkmamu (Face Threatening ActS), wim nuyeyepooicaiowumu
peuesvimu akmamu (Jlapuna 2025).

HccnenoBaTenu yTBEp:KIAIOT, YTO MPOCKOa MOXKET BBIPAXKATHCS MPSAMO MM KOCBEeHHO. [1o
CTCTICHH MPSMOJIMHEHHOCTH / KOCBEHHOCTH BBIICIISIIOTCS TPH OCHOBHBIX THIIA TPOCKOBI — TIpsiMast
(direct), xouBeHIMOHaNBLHO KocBeHHass (conventionally indirect) u HEKOHBEHIIMOHAIBLHO
kocBenHass (non-conventionally indirect) (Blum-Kulka et al. 1989). /lannas Tumonorus Oymet
WCIIOJIb30BaHa B HAIIEM HWCCJICJIOBAaHWHM C OCHOBHBIM (POKYCOM Ha TMPSIMbIE U KOCBCHHBIC THITBI
POCHOBI.

B maparpade 2.3 aHaTU3UPYIOTCSI OCHOBHBIC CTPATETHH, UCIIOJIb3YEeMbIC NIl BBIPAKCHHSI
IPOCKOBI, U SI3BIKOBBIC CPEJICTBA M MOJCIIN UX PEaTU3allii, CPEId KOTOPhIX — HWMIICPATUBHBIC
nepopMaTHBHBIC BEICKA3bIBAHUS, BOIIPOCUTEIbHBIC BRICKA3bIBAHHS ¢ MOJAALHBIMH IJIar0JIaMu, a
TaKXe WMIUTUIIMTHBIC CIIOCOOBI BBIpAXCHHS MPOCHOBI (Hameku). OOpaimaeTcss BHUMaHHUE Ha
pa3IMYHbIe CHHTAKCHYECKHE MOJENU: OPUEHTUPOBAHHBIC HA CIYMIAOIIET0, OPUECHTHPOBAHHBIC
Ha TOBOPAIIETO, MHKIIO3WBHBIE M Oe3nuunble. OTIOENBHO pacCMaTPUBAIOTCS BHYTPEHHHE U
BHEIITHHE MOAU(MUKATOPBI, CMATUYAIOIINE WUTOKYTUBHYIO CHITY ITPOCHOBI, TTOCIICTHNE HAa3bIBAIOTCS
TaK)Ke MparMaTHYSCKUMHU XOJaMH, WK MOJICPKUBAIOIIMMK Xoaamu (Ssupportive moves) (Blum-
Kulka et al. 1989). Ouu compoBoxaaroT 6a3oBbiii akT (head act) mpocbOBI B 1EmsAX €ro
CMSTUCHUS.

3aKrOYnTENbHBINA Taparpad MaHHOMW TJIaBbl MOCBSAIIEH paccMoTpeHuto PA «mpocbba» B
KpOCC-KyJIbTYPHOM acniekte. [loquepkuBaercs, 94To peanu3ais mpockObl, KaK M IPYTUX PEUCBBIX
aKTOB, OINPEACIACTCS COLMOKYJIbTYPHBIMH IIeHHOCTsIMA M HOopMmamu (Kecskes 2014, Troshorg
1995, Wierzbicka 1991/2003 u np.). [IpuBoasSTCSI OCHOBHBIC PE3YJIbTAThI HCCIICAOBAHUI TPOCHOBI
B MEKCUKAHCKOM, UCTIAHCKOM, MOJILCKOM, HEMEIIKOW U APYTUX JIMHTBOKYJIbTYpax.

3aBepiiaeTcs JAaHHas riaBa KPaTKUM 0030pOM HCCIIEIOBAHHM, MTOCBAIIEHHBIX BBIPAKCHUIO
IpOCKOBl B Pa3lMYHBIX JHAJEKTaX apaOCKOTo S3bIKa, B TOM YHCIE B aDKUPCKOM, a TaKXkKe B
PYCCKOM $I3BIKE.

I'nasa |ll. Conocmasumenvnuuii ananuz cmpamezuii gexciugocmu 6 peueeom aKme
«npocvoOa» 6 ANHCUPCKOM U PYCCKOM KOHmMEKCHe CONECPKUT Pe3yJIbTaThbl SMIUPUYECKOTO
MCCIIEIOBAaHUSI, HAIIEJIEHHOTO HA BBISIBIEHUE CXOJCTB U pa3jInyuil B peanu3anuu JaHHoro PA B
ADKUPCKOM U PYCCKOM y4eOHOM Juckypce. [ 1aBa comep XUt Tpu paszzena.
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B pasnene 3.1 moapobHO onucaHbl MaTepuan UCCIEAOBaHNUS, HHCTPYMEHTHI €ro cOopa u
METOJI0JIOTHS aHAIN3a, KOTOPasi HOCUT KOMILUIEKCHBIN xapakTep. OHa 4acTUYHO Oa3upyeTcs Ha
npoektre CCSARP (Cross-Cultural Study of Speech Act Realization Patterns) (Blum-Kulka
1989), nomonuss ero Teopuei BexsmBoctu I1. Bpayn u C. JleBuncona (Brown & Levinson
1987), HO mpu 3TOM paccMaTpUBAET CTPATETMU BEXKIMBOCTU U CPEACTBA UX pean3aluu C
MO3UIIHIA JUCKYPCUBHO-IIParMaTUYECKOr0  MOJAXO0Ja K MCCJIEIOBAHUIO BEXJIMBOCTH.
dopMyIUPYIOTCS OCHOBHBIC MCCIeA0BaTeIbcKre Bonpockl: (1) Kakoi Tum mpockObI — mpsMoit
WIN KOCBEHHBIM — MpeoOsiaflaeT B HUCXOMSINEM, BOCXOJSIIEM M JUHEHHOM KOHTEKCTaxX B
AKUPCKOM U pyccKoM yueOHOM nuckypce? (2) Kak m B Kakoil CTCNEHH MpeICTaBUTEIH
COIMOCTABIISIEMbIX KYJBTYp CMATYAlOT WUIOKYTHBHYIO CHIJIy MpPOCHOBI, Kakue CTpaTeruu
BCKIIMBOCTH U SI3BIKOBBIC CPEJICTBA OHM IS ATOro McHoib3ywr? (3) B kakoi cremenu
CTPAaTEeTUU BEXJIUBOCTH, HCIOJIb3yeMble aDKUPCKUMU U PYCCKUMU KOMMYHHKAHTaMU
pasnuuarotcs? (4) B kakoii cTeneHU BIacTh, AMCTAHIMS U CTEIICHb BO3JCHCTBHS BIUSIOT Ha
uX BbIOOp?

B mnocrexyroomux Tpex paszziesiax MpPOBOAUTCS COMOCTABUTEIbHBIN AHAIN3 BBIPAKEHUS
MIPOCHOBI B TPEX COIMATBHBIX KOHTEKCTaX: 3.2 — B BOCXOAIIEM KOHTEKCTe (TTpockba cTyeHTa
K IpenojaBareiio); 3.3 — B HUCXOJAIIEM KOHTEKCTe (Mpochb0a mpemnoaaBaTensi K CTYACHTY);
3.4 — B TMHEWHOM KOHTEKCcTe (Impockba Mexay ctyaeHTamu). [Ipu 3ToM Kaxknas w3 JaHHBIX
CUTYyallMil pacCMaTpUBaIach C YYETOM TPEThEU MEPEMEHHON — CTENIEHHU BO3JAEHUCTBUA, KOTOpas
BapbUpPYeT OT HU3KOM (dJeMeHTapHas Mmpockda), 10 YMEpeHHOH (mpockba cpenHen
CIIO)KHOCTH) M BBICOKOHM (CJOXHas mpockba). B pesynbrare comocTaBUTEIBHOMY aHaIHU3Y
HOJIBEPIIIUCH JIEBSITh CUTYALIUH.

B rnaBe npencraBieHsl pe3yabTaThl COMOCTABUTEIBLHOTO KOJUYECTBEHHOTO U KaUeCTBEH-
HOT'O aHaJIN3 IPOCHObI B AIDKUPCKOM U PYCCKOM YYEOHOM JUCKYPCE C yUETOM Pa3INyYHbIX CO-
uaigbHbIX (hakTopoB — Biactu (PD), nuctaniuu (SD) u cTtynenu Bo3aeicTBus MpochObl Ha
anpecata (crenenu ee Tpynoemkocth) (R). [TomyueHHbie pe3ynbTaThl 00CYKIAIOTCS U HHTEP-
npeTupyrorca. KpaTko ocTaHOBUMCS HA PACCMOTPEHHBIX KOHTEKCTAaX.

B pasnene 3.2 Bocxooswuii kowmekcm (npocvba cmyoewma K Hnpenooasamerio)
paccMaTpHUBAIOTCS. THUIBI MPOCHObI AKUPCKUX U PYCCKUE CTYJIEHTOB K IMPENOAABATENO C
YUETOM €€ TPYAOEMKOCTH B TPEX Pa3IMYHBIX CHUTYaIUsAX: dJIEMEHTapHas MpockOa (mpockda
NIOBTOPUTh CKa3aHHOE), Tpoch0da CpeaHei cioHOCTH (Mpock0a OTMPAaBHUTH JOMAIITHEE
3aJlaHue€ 1O AJEKTPOHHOM MOYTE) U BBICOKOU (TIpock0a 0 JOMOIHUTENBHOW KOHCYJbTauuu). B
JTAHHOM KOHTEKCTe HWHJEKC BJIACTH 3HAYUTENBHBIM, a OTHOIICHHS MEXAY CTYIACHTaMHU U
MPENOIaBaTEIIMU  XapAaKTEPU3YIOTCA HEKOTOPOM COLMAJIbHOM JHMCTAaHLMEH BO BCEX
CUTYaIIHsIX.

[TosrydeHHble JaHHBIE TTOKA3aJIH, YTO IPU 0OpAIIeHNH K MTPernoAaBaTeisiM KaK alKUPCKUE,
TaK U PYCCKHE CTYACHTHI OTAABAJIN MIPEANOUYTEHUE KOCBEHHON TPOCKOE, XOTs NCIOIb30BaIach U
npsimvas (Puc.1).
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Pucynok 1: IIpocsba cTyneHTa K npenoaaBaTesio

Ob6e rpynmnsl HHGOPMAHTOB BBIPAKATH KOCBEHHBIE MPOCHOBI B BHUJE BOMPOCHTEIHHBIX
KOHCTPYKIUH C MOJAILHBIM TJIAr0JIOM _-4i/mous. B pycckoMm mMarepuarie MbI Takke HaOJIroMau
(ne) moe Obl. Boripoc 0 BOZMOXKHOCTH aJpecara COBEPIIHUTDH JACHCTBHE HAIIPABICH Ha CMATYCHUE
WJJIOKYTUBHOM CHJIBI TPOCHOBI C IMOMOIIBIO BHYTPEHHEN MOIU(UKAIIMU OCHOBHOIO aKTa!

1) $lliad 1o D sled 247 (Bor modiceme noemopums, nodicanyticma?)
(2) Mooiceme noemopumaw, nosxcanyticma?

MOH&HBHLIﬁ rj1aroj1 moe 5bl, KOTOpBIﬁ B PYCCKOM KOHTCKCTC BCTPCHACTCA U C OTPHUIIAHUCM,
HUCIIOJIB3YCTCA  JId  IIPHAAHHA BBICKA3bIBAHUIO THIIOTCTHYHOCTH, MHHHMH?)PIPYIOIIICﬁ
MMPCAIIOJIOKCHUC O BO3MOXHOCTH aapcCaTa COBCPHINTDH I[GﬁCTBPIG, U IIPUBHOCHUT HCKOTOpBIﬁ
IICCCUMHU3M. KpOMe TOr'0, OTpUIAHUC BBICTYIIACT 3JICCh KaK CUHTaKCUYECKHUU MOI[I/I(i)I/IKaTOp u
MapKCp CTpaTCruu HEraTUBHOM BEXKJIMBOCTU "Ey,I[BTe HGCCI/IMI/ICTI/ILIHBI", YTO CHWIKACT MPAMOTY

POCHOBI:
(3) (He) moenu 6v1 Bt omnpasums 3adanue mue Ha noumy?

Pe3ynbraThl MOKa3bIBAIOT YETKYI0 KOPPEIALUIO MEXKIY CTEINEeHbI0 KOCBEHHOCTH W
BO3/CUCTBUS  (TPYJOEMKOCTH) B PYCCKOM KOHTekcTe. Ilo Mepe ycCuiIeHUsT BO3ICHCTBHS
YaCTOTHOCTh MPSAMBIX MPOChO CHMKAETCS, B TO BPeMsi KaKk KOCBEHHBIX Bo3pacTaeT. B Tperbeit
CUTyallM, CBSI3aHHONW C BBICOKHMM YPOBHEM BO3JCHCTBUS (TIpochk0a O JOMOTHUTEIHHOU
KOHCYJIbTAIIMH ), YACTOTHOCTh KOCBEHHBIX MPOCKO Cpelu PyCCKUX CTyAeHTOB pocturia 90%, B
otinuue ot 48,5% B alpKMPCKOM MaTepuare:

(4) He moenu 6b1 Bol 0amb MHe KOHCYIbMayuio no NPORYueHHol meme?

B amKupCcKOM KOHTEKCTE COOTHOIIEHHE MEXJY KOCBEHHOCTBIO M CTENEHBIO BO3ACHCTBUS
HpOCKOBI Ha ajpecara (ee TPYJOEMKOCThIO) MEHEEe OYEBHIIHA, YTO WHOT/A MPHUBOJUT K HEOMKH-
JIaHHBIM MpoTuBopeuusiM. Hanpumep, B cutyauusx 1 (mpockba K IpemnoaaBaTenio MOBTOPUTH
CKa3aHHoe) U 2 (mpochba MmpuciaTh JOMalIHee 33JaHue MO JIEKTPOHHOM MOYTe), XapaKTepHU3y-
IOIUXCS. HU3KUM U YMEPEHHBIM YPOBHSIMU CIIOKHOCTH, JOJISI KOCBEHHBIX BBICKa3bIBAHUN COCTa-
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Buia 62,7 %. OnHako B cuTyaluu 3, XapakTepu3ylolencsi BLICOKUM YPOBHEM TPYAOEMKOCTH, a
3HAYUT M BO3JCUCTBUS Ha ajpecara (Mpocb0a O JOMOTHUTEIBHON KOHCYJIBTAIUN), TOJIsI KOCBEH-
HBIX BBICKA3bIBaHHMI CHHU3MIACh 110 48,5 %.

(5) Lant) v 5 jliin) (Aukaad a7 clbing 4l 550 (Jlokmop, 0a xpanum eac Boz, ne moznu 6bl 661 damb
MHe KOHCYIbmayuio nocjie 3auamuti?).
(6) 5 L] dlliad (1o Sl (Vyumens, nosicanyticma, npoKOHCYIbMUPYUMe MEH,).

B03MO0KHO, alDKUPCKHUE CTYJIEHThl KOMIIEHCUPOBAIA CBOW HU3KHUM YPOBEHb KOCBEHHOCTHU B
ATOM CUTyallUd TE€M, YTO MPEANOYUTAIN BOOOIIEe HE 00palaThesi ¢ MpochbOO K MPErno1aBaTelio.
B 27,1% ciiyqaeB OHM OTMETHWJIU, YTO HE CTAJIH ObI IPOCUTH MPENOAABATENS O JOMOIHUTEIHHON
KOHCYJIbTAIIMM, YTOOBl HE OTHUMAaTh Yy Hero Bpems. HekoTopble CTYIEHTHI BBbICKa3aId
MPEANOJOKEHHEe O BO3MOXKHOM HETaTUBHOW pEaklMU NpernojaBareiii B OTBET Ha TaKylo
POCKOY.

Urto kacaeTcsi CHHTaKCUYECKUX MoJieJiel POChObl U UX KOPPEJSIUU ¢ UX CIIOKHOCTBIO, TO
OBLJIO 3aMEYEHO, YTO PYCCKHME CTYIEHThl B JAaHHOM CHUTyallud MCHOJB3YIOT HE TOJIbKO
OpUCHTHpOBaHHBIC Ha ajpecata BbickasbiBanus (57,1 %) (npumep 7), HO U BBICKA3bIBAHHMS,
opueHTUpoBaHHbIe Ha roBopsmero (14,3 %) (mpumep 8), BEIBOAS TakuM 00pa3oM ajapecara u3
JIMCKypca, a Takke Oe3nuuHbie Bbicka3biBaHus (11,4 %), B KOTOPBIX OTCYTCTBYIOT Kak ajpecar,
TaK U agpecaHT (mpumep 9), 4T0 COOTBETCTBYET CTPATETUSM HETaTUBHOM BEXKIJIUBOCTH.

(7) Mooiceme natimu epems 011 MeHs U NPOBECNU KOHCYIbMAYUI0 N0 NPONYUJeHHbIM memMam?
(8) Moey s nonpocums Bac oame mune koncynemayuto. noscanyicma?
9) Bosmooicno nu nposecmu  koucynrsmayuio no meme, KOmopyio s nponycmuaa?

B amkupckoM Marepuane €IMHCTBEHHBIM CHHTAKCHYECKUM MOJIU(DUKATOPOM OBLI
MOJAJIBHBIA TIAroa _XMOYb, KOTOPHIM HCIOJIB30BAICS B PAa3HBIX CHHTAKCHUYECKUX MOJECIISX,
0COOEHHO B TPEThEU CUTYAIUU:

(10) U ) g g e i adi Sl (Vyumens, Moey u s HOCOBEMOBAMbCA ¢ BAMU O MOM, YMO
nponycmun?)
(11) o o i (S T M g gl (A slad LilSe) (plS (Ecmb iu 603MOANCHOCH NOBMOPUND OISl MEHA 3a-

HAMUsL, KOMOpbLe 5 RPOnYyCcmu, ko2oa 6onen?)

[Ipu HU3KOM M yMEPEHHOW CIIOKHOCTH MPOCHOBI aHKUPCKUE CTYICHTHI Yallle BCETO
WCIIOJIb30BaJIM BBICKA3bIBaHUS, OPUEHTUPOBAHHBIE Ha ajpecara. JlaHHBIN pe3ysbTaT cOracyeTcs
¢ HaOJIOJICHUSMH HCCIIE0BaTENIel, KOTOPhIE YTBEPXKIAIOT, YTO M30eraHnue Ha3bIBaTh CIyIIATENs
B KaueCTBE JICUCTBYIOUIETO JIMIA MOKET CHU3UTh YPOBEHb BO3/CHCTBHS, OKa3bIBAEMOTO Ha HETO
(Blum-Kulka et al. 1989: 19). k. Jluu (Leech 1983) taxke oTMedain, 4To MPOCHOY MOXKHO
CMSITYUTh, HAMEPEHHO MU30erasi mpsiMOro oOpallieHus K ajgpecaty u GOKyCUPYSCh Ha TOBOPSIIEM
(Leech 1983: 134). besnuuHble BBICKA3bIBaHUSA B €IE OOJBIICH CMATYAIOT BO3ACHCTBHE Ha
aapecara, opopMIisisi TOIpa3yMeBaeMoe JIEUCTBHE Ha HETO KaK TUITOTETUYECKYI0 BOBMOXKHOCTb.

AHallU3 HCMOJIb30BAHUS JIEKCMYECKUX MOJU(PUKATOPOB TIOKA3bIBAET, YTO PYCCKHUE
CTyACHTHI B OCHOBHOM TIPEANOYHUTAIM MapKep BEXKJIUBOCTU HONCALYUCMA, YTO TOBOPUT O
KYJbTYPHOU TMpEIpacroioKeHHOCTH K BEXJIUMBOM TpockOe. XOTS TPaaUIMOHHO MapKep
BEIKIIMBOCTH NONCALYUCHA UCTIONB30BAIICS B PYCCKOM SI3bIKE UCKIIFOUUTEIBHO B UMIIEPATUBHBIX
koHCcTpykuusx (Betsch 2003: 280), B Hamem Marepuaie OH TaKXe€ BCTpEUYaJICs B
BOIIPOCUTEIILHBIX BBICKA3bIBAHUSIX O BO3MOXHOCTH ajpecara coBepmuTh aericteue (40% B
cutyauuu 1, 44,2% B cutyauuu 2 u 11,4% B cutyanuu 3), 4TO CBUAETENBCTBYET O TEHACHIUU K
YBEJIMYEHUIO HEUMITIO3UTUBHOCTH B PYCCKOM KOMMYHUKATUBHOMN KYJIbTYpE:

13



(12) Moowceme nosmopums, noxcanyiicma, wmo Bol ckazanu?

AJ'DKI/IpCKI/IC CTYACHTBI IJIs1 CMATYCHUA HpOCL6BI MNpCAIIOYUuTaIn MCIIOJIB30BATh PCIIUTHUO3-

Hble OnarocioBenus, <Ly o «dhaisy o). (Ilyemo Boe sawumum eac, nycmos boz dacm eam
00J12VI0 JHCU3HD...).

(13) $Culi ()5 3 glad i lbiéng A Aulll (Iledix, da xpanum éac Annax, Modsceme no6mMopums mo, 4mo bl
ckazanu?)

(14) LY canl ol Linss jadi | Slind Slhésg 4 (Jla xpanum eac Boe, yuumens, Modceme u 6bl OMNPAUMyb
domauiHee 3a0anue no 3MeKmpoHHOU noume?)

JlaHHOE pacxoXKJACHHWE TOMYCPKUBACT TIyOOKOE BIMSHWE KYyJIbTYpHBIX TPAIUIUN Ha
dbopMHpOBaHUE TUCKYPCUBHBIX MPAKTHK. AJDKHUPITHI OMUPAIOTCS HA PEIIMTHO3HBIE OCHOBBI, YTOOBI
BBIPA3UTh YBAKCHUE U BEXKIIUBOCTb.

[TomuMo BHYTpEHHUX MOJAU(UKATOPOB, B KAYECTBE BHEIIHMX MOIU(PHKATOPOB TJIABHOTO
aKTa TPOCHOBI, CMATUYAIOIIUX €Tr0 WUIOKYTHBHYIO CHIY, HCIOJIb30BAIMCH BCIIOMOTATEIHHBIC
nojjep>KuBaromue  xoanl  (0O0OCHOBaHME, U3BMHEHHE, oOpaimienue). Kak  mokazan
KOJIMYECTBEHHBIA aHAJU3, B 1IEJIOM, PYCCKHE PECTIOHCHTHI MPOJIEMOHCTPUPOBAIIN TCHACHITHIO K
0oJee 4acToMy MCHOIB30BAHUIO TIOIep kuBatonux xoa0B (Puc. 2).

LOW MODERATE HIGH LOW MODERATE HIGH

ALGERIAN ARABIC RUSSIAN

1 MOVE 2 MOVES 3 MOVES

Pucysok 2. /InuHa npocb0bl CTyIeHTA K MPeNnoiaBaTe o

B nepBoii cuTyanuu, XapakTepusyolencss HU3KUM YPOBHEM BO3ACHCTBUS (3JIEeMEHTapHas
npock0a), aDKUPCKUE CTYICHTHI MPEHMYIIECTBEHHO HCIIOIb30BAIM HPSMOW CTHIIb OOIICHHS,
oTHaBas MPEANOYTEeHHE OJHOMY XOIy, T.€. OIPaHWYMBAasCh O0a30BbIM BbICKa3bIBaHUEM,
coaepxaum npocsoy (64,3%), TakOHUYHOU MPOCHOOI:

(15) 2sle 5 il g (TIosmopume mo, umo 6vl CKa3an).

Pycckue cCTyneHThl, HampOTHUB, MNPOJEMOHCTPUPOBAIA TEHACHIIMIO K MHOTOXOIOBBIM
BBICKA3bIBAHUSIM, OCOOCHHO K ABYXXOAOBBIM (54,3%). OHM YacTo CONMPOBOXIAIU MPOCHOY
W3BUHECHHUEM, HCMOJB3ys TaKUM OO0pa3oM CTpaTerui0  HEraTUBHOM BEXJIMBOCTH, KOTOpas
MOKA3bIBACT HEXEJAHWE TOBOPSIIETO OKas3blBaTh BO3JICUCTBHE Ha ajpecara U TEM CaMbIM
MOATBEPKIAET €ro KeJaHUE K COTPYIHUYECTBY:
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(16) Uszsunume, He moznu 661 Bvl nogmopums?

10% pycckHuX CTYIEHTOB BBIpa3WjIM 3JIEMEHTAPHYIO MPOChOY MpH MOMOIIM TPEX XOOB,
100aBJIsAsl K U3BMHEHUIO 000OCHOBAaHUE MTPOCHOBI:

17 H36unume, moorceme, nodcanyiicma, noemopums? A He paccaviuana.

Takoe moBeneHUE CBHUAETENHLCTBYET O TOM, YTO PYCCKHE CTYJIEHTHI 0oJjiee OCO3HAHHO
OTHOCATCSI K YTPOXKAIOIIEMY XapaKTepy MpPOChObI, T.€. K OKa3aHWIO BO3JCHCTBUSA Ha ajpecara,
JIaXK€ B CUTYallUsIX C €€ MUHUMAJIBHOW TPYIOEMKOCTBIO.

HeoxunanubiM okazaiics TOT (akT, 4TO, KOTJa BO BTOPOM CUTYallMd CTENEeHb BO3JEUCTBUS
Ha ajpecara YBEJIWYWIAch JO YMEPEHHOTO YpPOBHs, 00€ Tpynmbl MNPOAEMOHCTPUPOBAIH
COKpAIlleHHE JUIMHBI TMPOCHOBI M TPEANOUIN OTPAHUYUTHCA OJHUM XOJOM, YacTOTHOCTH
BBICKA3bIBAaHUI C IBYMsI W TpeMs XOJaMH cHU3MWiIachk. [lonoOHas ajanranus AEMOHCTPUPYET, HA
HAIll B3IJISAT, CTPATETMYECKYIO MOMBITKY COAaHCHPOBATh BEKJIMBOCTb U KPATKOCTh, YIPOCTHUTH
npocb0y, a HE YCIOKHATh €€ 000CHOBAaHUSMHU WU U3BUHEHUSAMU. DTOT pe3yJIbTaT NOIYEPKUBAET
UACI0 O TOM, YTO MpPU YMEPEHHOM YpOBHE BO3JEWUCTBHS Ha aapecara 3(PQPEKTUBHOCTD
KOMMYHUKAIIMH MPEBAIUPYET HAJl SKCTEHCUBHBIMU CTPATETHSIMHU BEAKIUBOCTH.

XOTSl aDKUPCKHE M PYCCKHE CTYAEHTBI HCIIOIB30BAJIM B JAHHOM CUTyallUH OJUHAKOBOE
KoIMuecTBO mpoch0d ¢ aByms xomamu (10%), B WX HPENMOYTECHHSX MPOSIBIINCH Pa3THUHSL.
Pycckue cTyaeHTBl MCHOJB30BAIM IPEUMMYIIECTBEHHO W3BHHEHMS, B aLDKMPCKOM MaTepuae
Ha0JII0JaI0Ch YepeI0BaHNE U3BUHEHUIN 1 000CHOBaHUM MPOCHOBI:

(18) oals Ci b snie Y Le¥l can) ol e g a8 s3] (Vuumenvhuya, ne moznu 6l 6bi npUCIAmb Mie
oomauiHee 3a0aHue no NEeKMpPOHHOL noume, NOMOMY YUMo Y MeHsl eCb OnpedeieHHble 00CMOoAMenIbCnmea).

(19) Shar YU canloll Lin5 alea sl Asanl (M3eunume Lletix, mooicho au omnpasumes domawnee 3a0a-
HUe No 21eKMpPOHHOLU noume?)

(20) Hzeunume, ne moenu 6v1 Boi, nodcanyiicma, npuciames domauinee 3adanue Ha noumy?

[TpockOBI, cocTosIIME U3 TPEX XOJ0B (M3BHHEHHEHIPOChO0a+000CHOBaHNE) ObLIH 3aMEUCHBI
TOJILKO B PyCCKOM MaTepHuajie W B HE3HAYUTEIIHLHOM KOJIUYECTBE.

B TpeTheit cuTyannu, XapakTepU3yIOMIEHCs] BEICOKOW CTEMEHbIO BO3/ICUCTBUS, JUHAMUKA
3HAYUTEJILHO W3MEHUJIACh. KOJIMYECTBO JIAKOHUYHBIX MPOCHO, COCTOSIIUX M3 OJHOI0 XOoja,
CYIIECTBEHHO CHM3UJIOCh, B TO BpeMs Kak NPOChOBI, cojepkaiue OOOCHOBAaHHWE W/UIU
W3BUHEHUE CTAJIM MPEOoOIalalolMMK. 3aMETHO BO3POCIIO U KOJUYECTBO MPOCHO, COCTOSIINX U3
TpeX X0A0B (M3BHHEHHE + Mpockba + obocHoBanue) (7,1% B ammkupckom matepuane u 17,1 % B
pycckom). Pycckue Gojiee akTUBHO M BO BCEX CUTYAIIMSIX WCIIOIH30BaJIU CTPATETHIO0 U3BUHEHUS
KaK CBUJIETEIHCTBO MX HEXKEIaHMUS OKa3bIBaTh BO3CHCTBUE HA coOOECEeIHNKA, HEPEKO COUeTas ee
CO cTpaTerueit 000CHOBaHMS, KOTOPAsi OMPABJILIBAECT COBEPIIICHUE UMIIO3UTUBHOTO JCHCTBUS:

(21) HUzeunume, ecmv Kakas-mo 603MONCHOCMb Nposecmu KOHCyAvmayuro? A 6onena u He cmoena
npUCymcmeosans.

B amxupckoM Marepualie U3BHHEHUE B 3HAUUTENIBHOM CTENEHU 3aBHUCUT OT KOHTEKCTa U
YaCTOTHOCTh €ro ynoTpeOJieHUsI 3aMETHO BO3PACTAeT B TpeThel cuTyanuu. Mojaenu, cocTosme
U3 TpeX NparMaTUYECKUX XOJO0B MEHEE YaCTOTHBI, UYTO, Ha HAIl B3IV, CBUJACTEIHCTBYET O
MEHBIIIEM BJIMSIHUU CTEIIEHU TPYJIOEMKOCTH MPOCHObI HA UCIIOIh30BAHUE CTPATETUM BEKIIMBOCTH
U CPEACTB CMSITUCHHS BO3JICUCTBUS Ha COOECETHUKA B aJKUPCKOM KOHTEKCTE.
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B uenmom pe3ynbrarhl MOKa3aid, YTO PYCCKUW CTWIb OOIIEHUS CTYIEHTOB C
npernojaBareneM Oosiee (GopMaIbHBIMA, 4YeM alKUPCKUH, O  HYEeM CBHUACTEIBCTBYET Ooiee
pEryJIipHOE MCIOJB30BaHUE CPEACTB CMSTYCHHsI BO3JIEHCTBUS Ha ajpecara, COACpPXKAIIerocs B
npock0e, a TaKXKe CTPaTErwil HEraTUBHON BEXKJIMBOCTH (BEKIMBOCTU AUCTAHIIUPOBAHUA).

B To xe Bpems oOpaieHue K TMPEnojaBaTelio, KOTOPOE TaKKe SBISIETCS Ba)KHBIM
NparMaTHYeCKUM XOJOM TpU BBIPAXKEHHHM TPOCHOBI,  OKa3zajJoch 0Oojee YacTOTHBIM H
dbopManIbHBIM B ADKUPCKOM KOHTEKCTE, YeM B pyccKoM. Mcmomp3yst yBakuUTENbHBIE (OPMBI
obpalenus, Takue Kak: Yuumenv/ SLwl ooxmop/ 553 npogpeccopl sswdsr unu wetixl zdd)
QDKUPCKUE CTYACHTHl JIEMOHCTPUPYIOT CTPEMJICHHE IOAYEPKHYTh BBICOKHI CTaTyC CBOHUX
npernojaBareyiedl ¥ TEM CaMbIM IEpeaTh CBOE IIyOOKOE UYBCTBO YBaKEHMsI K HUM. Pycckue
CTYJEHTBI UCIIOJIB3YIOT MEHEE (POopMalIbHOE OOpaleHHE 110 UMEHHU U OTYECTBY.

B nmaparpade 3.3. Hucxooswuii konmexcm (npocvba npenooasamens k cmyoenmy) PA
«rmpocb0a»  HUCCIEQyeTcs B CUTyalUUsX, XapaKTEpPHU3YIOIIUXCS  ACUMMETPUYHBIMU
OTHOLUEHUSIMH 'CBEpXY BHM3", OINpPEACICHHON TOPU30HTAJIBHON JHMCTAHLHMEN MEXIy
coOecelHUKaMU U Pa3IMYHOM CTEMEHbI0 BO3JCHCTBUS: HM3KOM  (mMpoch0a  MOBTOPHUTH
CKa3aHHOE), YMEpEHHOU (IMpock0a mpuciath AOMAaIIHEE 3aJaHue MO AJIEKTPOHHOM MoYTe) U
BBICOKOW (TpOCch0a OTHECTH KHHTH MPENoaBareis B OHOIHOTEKY).

[TomydeHHbIe pe3ynbTaThl JAIOT MPEICTABICHUE O COOTHOIICHUN BJIACTU U BEXKJIUBOCTH BO
B3aMMOJICUCTBUM TPENOAABATENs] U CTYJIEHTa B AIDKUPCKOM M pycckoil ayautopusx. OHu
MOKa3bIBAIOT, YTO B 000MX KYJIbTYPHBIX KOHTEKCTaX MPEUMYIIECTBEHHO HCIIONB3YIOTCS MPSMBbIC
CrocoObI BBIPpaXKEHHUS POCHOBI, UTO corjacyeTcs ¢ MHeHHeM uccienoBartencit (Scollon & Scollon
1995, 2001) o ToM, yuMTens YyBCTBYIOT ceOsl yBEpEHHO, OTCTaWBasi CBOM TpeOoBaHHs 0Oe3
HEOOXOJMMOCTHU CMSTYaTh CBOU MTPOCHOBI.

(22) ey we cnldl A sh ) Db b Jels (TToocanyticma, cmyoenmsl, omnpasisime c6ou OOMAUHUE
3A0anUs NO INIEKMPOHHOU noume).
(23)  Omnpasvme mue, noscanyiicma, sawu pabomoi.

Onnako B cutyanuu 2 (14,3% x 8,5%) u curyanuu 3 (58,6% x 51,4%) pycckue npemnoja-
BaTEJIM BBIpaKAIK POCchOy OoJiee KOCBEHHO, ueM amkupckue (Puc. 3).

90

84,3
78,6 81,4
80 72,8
70
58,6
6 51,4
> 38
. 35,
3 21,5 21,4
) 209 14,3
8,5 :

) 5,7 7,2 43 2.8

0

Low Moderate High Low Moderate High

o o o o o o

ALGERIAN ARABIC RUSSIAN
B DIRECT ™ INDIRECT Other

Pucynoxk 3. [Ipocb06a amKMpcKoOro u pycckoro npenoaaBatesisi K CTyJIeHTY
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Ecnm B cutyanmm, XapakTepusyromencss HU3KUM YPOBHEM BO3JICUCTBUS, MPEATIOYTECHUE
OTIAaeTCS TPSIMOMY CIOCO0y BBIpAXKEHUS TMPOCHOBI, TO B TOCIEAHEH CHUTyall, KOT/aa
BO3JICHCTBHE YCHUIIMBaeTCS (MpOChOa OTHECTH KHUTH B OMOJMOTEKY), TpEmojaBaTeid  dYalle
WCITOJIB3YIOT KOCBEHHBIE MPOCKOBI B BUJE BOMPOCA ¢ MOJAIBHBIM TJIArOJIOM, KOTOPBIA CITYKHUT
CHHTAaKCHYECKUM MOAU(PUKATOPOM, HCIIOIB3YEMBIM ISl BBITIOJHEHUS YCIOBHO KOCBEHHBIX
POCHO U pean3ariy CTPATerui HETaTUBHOM BEXKITMBOCTH:

(24)  fellad o Liall A S S 5335 of i€ s (Bui mooiceme ommecmu mou Knueu 6 6ubnuomexy, no-
acanyiicma?)
(25)  He moenu 6w Bul, nosicanyiicma, nomous MHe Omuecmu Kuucu 8 bubauomexy?

bonee Toro, pycckue mpenogaBaTeNM HCIOIb30BaIMd MOJAJIBHBIM IJ1aroi ¢ OTpPULIAHUEM

(He)moznu Obl, IPUMEHSISI TEM CaMbIM  CTPATErHI0 HETaTUBHOM BexIMBOCTH "BynpTe meccumu-
",

CTOM'":

(26) He moenu 61 Bol omnecmu mou kHueu 6 bubauomexy?

Pesynbrathl nccneqoBaHus MoKa3aiu, YTO PYCCKUE MPETOJaBaTeIn B 1IEJI0OM MPeounTa-
10T 00Jiee KOCBEHHBIN CTUJIb TI0 CPABHEHHIO C UX AIDKUPCKUMHU KOJIJIETAMH, YTO MOKET YKa3bIBaTh
Ha MEHBIIYIO JUCTAHIINIO BIACTH U 00JIbllIee BHUMAHUE K JTUYHOW aBTOHOMHUU CTY/ICHTA.

Urto kacaeTcsi BHyTPEHHUX MOAU(PUKATOPOB, TO U ADKUPCKHUE, U PYCCKUE TPENojaBaTeu
MPEANOYUTANIN BbICKAa3bIBaHUSI, OPUEHTHUPOBAHHBIE Ha aJpecara, AaKTUBHO HCHOJB3YsS MapKep
BEKIIMBOCTH nooicanyicma | Qlaé G, OnHAKO YaCTOTHOCTH €r0 MCIIOIb30BAHUS PYCCKUMU IIpe-
I0/TaBaTEISIMK BBIIIE TI0 cpaBHEHHIO ¢ aipkupckumu (40,1 % 1o cpaBHeHmio ¢ 34,2 % cooTser-
CTBEHHO). B oTinuuue oT npeapiayiiei cutyanuu (mpock0a CTyIeHTa K MPerno1aBaTeto) peluru-
03HBIC OJIATOCITIOBEHUS [T CMATYCHHUS MPOCHOBI B TAHHOM KOHTEKCTE HE MCIIOIL30BANCH. [laH-
HBI (aKT, CKOpee BCETro, OOBSICHACTCS TEM, YTO MOJOOHBIC PEIUTHO3HBIC BHICKA3BIBAHUS B OC-
HOBHOM XapaKTEpHBI JUIsl apaOCKHUX JUaJIeKTOB (B TOM YHUCIIE, IS aJDKHPCKOTO apaOCKOro), B TO
BpeMs KaK B YHUBEPCUTETCKOMN ayIUTOPHUH MPEITOAABATEIIN HCIIOIB3YIOT CTAaHIAPTHBIA apaOCKUi.

Xotsi 00e TpymIbl MCTHOIB30BAM MOAU(PUKATOPHl M BBIpaXalld MPOChOy KOCBEHHO B
CUTYyaIlMl C BBICOKOHM CTENEHBIO BO3JCHCTBUS, PYCCKHE MPENOAaBaTEIN MPOSIBUIN OOJBIIYIO
CKJIOHHOCTh K CMSITYEHHBIM MPOChOaM, YTO yKa3blBa€T Ha TO, YTO CTEMEHb TPYIOEMKOCTH
POCHOBI OKa3bIBAET OOJIee 3HAYUTEIHHOE BIMSHHUE HA UX BHIOOD.

WccnenoBanue mokaszajio, 4TO TNPENOJaBaTEIN HCIONb3YIOT MOJJACPKUBAIOIINE XOIbl B
OTPAaHMYCHHOM O00bEME€ M KpaTKHue OJIHOXOJOBBIE MPOCHOBI OKa3aIUCh  Ipeobiagaronieit
MOJICNTBIO B 00EUX TpyMITax PECHOHICHTOB BO BCeX cUTyarusax. OTpaHUYEHHOE HCIIOIh30BaHUE
MOJIICP)KUBAIONINX XOJ0B (0OOCHOBaHWE WJIM M3BHHEHHUE) TaKKe MPOJIEMOHCTPHUPOBAJIO
MPUMEPHO OJIMHAKOBYIO YaCTOTHOCTH B 00eux rpynnax (Puc. 4).
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MODERATE HIGH MODERATE HIGH

ALGERIAN ARABIC RUSSIAN

m 1-Move m 2-Moves 3-Moves

Pucynok 4. lnnna npocb0bl mpenogaBaTes

OCHOBHBIMHM TpPaKTUKaMU OOpaIlleHUs, HUCTIOJIb3YEMbIMU ATKUPCKUMU TMPENoAaBaTeIsIMHU,
OBUIM TEPMHUHBI POJICTBA, TAKUE KaK (i (M0s1 00ub) U = (MOl CbiH), KOTOPBIC CBUACTEIBCTBYIOT
O CTpaTeruu TMO3UTHUBHOW BEXIUMBOCTH Mcmonp3yiiTe MapKepbl BHYTPHUIPYIIIOBOM
NPUHAICKHOCTH», OTPAKAIOMIEH KOJUIEKTMBUCTCKYIO MPUPOIY aKHUpCKoro obmectBa. [lpu
3TOM HEKOTOpbIE MPENoAaBaTeNId HMCHOJb30BaIM Oozee (opmalibHyto (opMy oOpalieHus -
b/ LlE  (cmydenmlka) 6 cuny OQHUIMANIBLHOIO —aKaJEMUYECKOIO KOHTEKCTa. Pycckue
MpEenoaaBaTeNu 00palaiuch K CTyIeHTaM 110 UMEHHU.

B wmemom wuccnenoBaHue IMOKa3alo, 4YTO ONPEACISIONMMU (AKTOpaMU B BBIPAKECHHUH
IpOCKOBI TIPEMOaBATENIEM SIBISIFOTCS, TPEXKAE BCEro, MHACKC BIACTH M AWCTAHIUS MEXKIY
cobecenHUKaMu. BiusiHue CTemeHn TPyI0EeMKOCTH MPOCKObI B JAHHOM KOHTEKCTE B TPOChOax
o0eux rpymnmn He HOCHIIO BBIPQXKEHHOTO XapakTepa.

B cummerpuuHOM KOHTEKCTEe, omucaHHOM B maparpade 3.4 Jluneiinwiii Kommexcm
(npocvba cmydoenma K cmyodenmy) KOMMYHHKAHTBI 00JagalOT PaBHOM BJIACTBhIO, COITMAIbHAS
JUCTAHLIUA MEXAYy HUMHM HE3HAaYUTeNbHAs M €IUHCTBEHHOW INEPEMEHHOW SBIISETCS CTENEHb
TPYJIOEMKOCTHU MPOCKOBI, KOTOpasi BAPbUPYETCS OT dJIEMEHTApHOU (TIpOoch0a OJ0IKUTh JTUITHIOKO
PYUKy), K cpenHeil (mpocb0a mpHciaTh JOMAIIHEE 3aJaHue MO 3JIEKTPOHHOW IMouTe) U J0
NpOChOBI BBICOKOM CIIOXKHOCTH  (Ipochba TOMOYbL C JOMamHUM 3aaaHueM). [lomydeHHbIe
pe3yNbTaThl MOAYEPKUBAIOT KaK CXOJICTBA, TaK M Pa3jNuvs B COMOCTAaBISIEMBIX KYJIbTYPHBIX
KOHTEKCTaXx.

Pe3ynbTaThl mokazanu, YTO KOCBEHHbIE MPOCHObI BHOBL ObUIM 00Jiee pacHpOCTPAHEHBI B
PYCCKOM KOHTEKCTE IO CpPaBHEHHIO C aDKUPCKUM BO Bcex cutyauusax (Puc. 5), Bkmouas
CUTYAIINIO C 3JIEMEHTAPHOU MPOCKO0, KOTOPYIO BRIpA3WiId KOCBEeHHO 68,8% CTyIeHTOB:

(27) Mooicewv 0ams mHe pyuky?
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Pucynok 5. IIpocs0a aTKNpPCKOro M pyccKoro CTyaeHTa K CTYIeHTy

Ta e TeHAeHUHWs MNPOCIEKUBACTCS U B Apyrux curyauusax. Ecmm 58,5 % pycckux
CTYJICHTOB HCIIOJb30BAJIM KOCBEHHBIE CTPATErHH ISl TOTO, YTOOBI MOMPOCUTHh OJJHOKJIACCHUKOB
pUCIIaTh JOMAIHEe 3aJaHue, TO B aLDKUPCKOM Marepuane KOCBEHHas Mpoch0a COCTaBHIIA
35,7%, B TO Bpems kak mpsmas - 61,4 %, HO MPU STOM HCIOJB30BAIOCH PEITUTHO3HOE
0J1IarocI0BEHUE:!

(28)  Moe 6v1 mor npucrame mue domawinee 3adanue no noume?

(29) iiw ) Lasl) 2oy cunl sl i) (TIpuwinume mne domawnee 3adanue nocie ypoxa, 0a Xpamum 6dc
boe).

[TosrydyeHHBIE pe3yNbTaThl COIVIACYIOTCS C MPEABIIYIIMMHU HCCIEIOBAaHUSIMHU apaOCKOM
KOMMYHUKATUBHOM KyJbTYpPhl, B KOTOPBIX MOJYEPKUBAETCS MPSIMOIMHENHBIA XapakTep IpochObl,
0coOCHHO cpenu npy3eit u wienoB cembr (Abdul-Sattar et al. 2009; Al-Marrani & Sazalie 2010).

Crparernn HEraTUBHOM BEXJIMBOCTH «BpIpakaliTeCh KOCBEHHO» U «3aJaBalTe BOIIPOCHD)
peanu3yroTca MyTEM MCIOIb30BaHUS BOMPOCUTEIBHBIX BBICKA3bIBAHUN C MOJAIBHBIM IJ1arojoM
05 /MOYBb. Pycckue CTyIeHTBI TakKe HCIOJIb30BAIM MOJAIBHBIN TIaroni (ke) moe Ovl, 9TOOBI B
emie OoJblIeH CTENEHW YMEHBIIUTh MPSMOJMHEHMHOCTh MPOCHhObI MOCPEACTBOM HCIOIb30BAHUS
CTpaTeruii HETaTUBHOM BEXKJIMBOCTH, 3aKIIOYAIONIMXCS B MHHMMHU3ALWW IPEANOJIOKEHUN O
BO3MOYHOCTSIX aJpecara COBEpLIUTh AEUCTBUE U IIECCUMU3ME:

(30) U36unu, He MO2 bl Mbl 000IIHCUMB MHE PYUKY?

BrickasbiBanue, OpueHTUPOBAHHOE Ha ajpecara, ObIJI0 HauboJiee YacTOM MOJIETBIO B JIaH-
HOM CUTyaInu, 0COOCHHO CPeu PYCCKUX CTYJIEHTOB. XOTS 9Ta MOJIENb Ipeodiiaiana u B abKUp-
CKOM Marepualie, B HEM TaKX€ BCTPEUAIUCh U MOJIEJIA, OPUEHTUPOBAHHBIE HA TOBOPSAILETO, UH-
KJIFO3UBHBIE U O€3JTUYHBIE, UTO MTOKA3aJI0Ch B HEKOTOPOI CTEIEHU HEOKHUIaHHBIM.

Mapkep BEXIMBOCTH HOJCALylicma OKa3alics HauboJiee 4acThIM JIEKCUYECKUM CPEJICTBOM
CHIDKEHMS BO3JICUCTBUS Ha COOECETHUKA CPEIU PYCCKUX CTYACHTOB:

(31) Moowcewn cxunymos domawnee 3a0anue nocie napwvi, noxzcaayicma?

B otnuuue ot HUX, AJDKUPCKUC CTYACHTBI IMPCANOYHUTAIN PCIIUTHO3HBIC 0J1arocI0BEHHS
KaK CpCACTBO CMATUCHUA HpOCB6BII
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(32)  felbdn, dll 7 5 5 S can) sl Ainsi jadi i B gdie ki g ) e L iaSile 2]y jall ala (Moti Oopozoii
opye, mup meode, s MOPONIOCh, y MEHs eCMb HEKOMopble 00CMOAMENbCMEA, He Mo2 Dbl Mbl OMAPASUMND
oomauree 3a0anue, K020d 8ePHeUbCs OOMOl, 0a Xpanum meos Annax).

B memom pe3ynpTaThl IMOKa3ald, YTO BIHMSHHAE CIIOXKHOCTH TIPOCKObI (cTemeHu ee
BO3/ICICTBUS Ha cOOECETHMKA) HAa MapKepbl BEKIUBOCTH MPOSBUIIOCH MPEXKIE BCETO B PyCCKOM
MaTepualie, I1€ OHU MCIOJIb30BAJIMCH PEXE B IEPBOM CUTYyAaI[MH, HO Yalle BO BTOPOU U TPETHEH.
CylIecTBEHHOTO BJIMSIHUS Ha KCIIOJb30BAaHWE MApKEPOB BEXKIMBOCTU B AJDKUPCKOM MaTepHuale
JAHHBIN IMapaMeTp HE NPOJAEMOHCTPUPOBAIL.

AHanu3 BHEMIHUX MOJU(UKATOPOB (TOJACPKHUBAIOLIMX XOJOB) MOKa3al, YTO B 000MX
KOHTEKCTaxX B CUTyalusax | u 2 mpeanouTeHue OTAaBajoch MpockOe, COCTOAIIEH U3 OJJHOTO X0/
(84,3 % u 75,7% B a;kupckom Marepuaie u 85,7 % u 71,4% B pycCKOM COOTBETCTBEHHO):

C Bo3pacTaHUEM TPYIOEMKOCTH NMPOCHObI B 000UX KOHTEKCTaX BO3pPacTaeT KOJUYECTBO MO-
JieJIel, COCTOSIIIMX U3 IBYX X0210B (Puc.6).

~

LOW MODERATE HIGH LOW MODERATE HIGH

ALGERIAN ARABIC RUSSIAN

m 1-Move = 2-Moves 3-Moves

Pucynok 6. /[nuna npocb0bl yqyauuxcst

[TonydyenHsle JaHHBIE TIOKa3ajd, YTO YaCTOTHOCTh MPOCHOBI C JABYMS XOJaMHu
YBEIIMUMJIACh B CHUTyalUsIX C YMEPEHHOM M BBICOKOM CTEMEHBIO BO3JCHCTBHUS B 000OUX
KOHTEKCTaX, B TO BpeMs KaK KOMOWHAIIMY C TPEMS XOJIaMH MPAKTUYECKU HE HAOII01aTUCh.

OCHOBHBIMM BHEIIHUMHU MOJAU(PUKATOPAMH, UCIIOIB3YEMbIMU CTYJACHTAMU B JIMHEHHOM
KOHTEKCTE, SBJISIIOTCS OOOCHOBaHMs, W3BMHEHUsS U (OpMBI oOpalieHus, KOTOphIC
MOJIUDUITUPYIOT U CMATYAKOT NPOChOy. BbIIO 3aMeueHOo, YTO pyCcCKUE CTYICHTHI OTAaBaju
MpEANOYTeHUE W3BUHEHUSIM, B TO BpeMs KaK aDKUPCKUE CTYACHTHI MPEANOUYUTAIIN
00OCHOBBIBaTh CBOIO MPOCHOY .

B mepBoii cutyaruu 00€ TPYMIBI CTYICHTOB MPOSIBUIN OJWHAKOBYIO TCHICHIIMIO K
BBIPKECHHIO TIPOCHOY MPHU MOMOIIH JBYX XOJIOB!

(33) A iSi S ggrhaed jadi ) jas/ g Shiie 5 AU Al diie Loy oli uSST (Mos pyuka ciomanace, u 'y mens nem

Opyeoil, eciu y mebsi ecmo TUWHAS PYUKA, MOXNCEUWb 0amMb MHE ee, 4modbl st NUCAA?)
(34) HU3zeunu, He odordxcuib mol MHe pYUKy?
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Bnusinue TtpynoemkocTu mpockObl OBLIO 3aMEUYEHO U B TpeThell cutyarmu, rae 50%
AIDKUPCKUX CTYJIEHTOB COIPOBOXKAAIN MPOCchOy oOocHOBaHUEM, a 44,3% pycCKHX CTYJIEHTOB
n00aBIsUIM K HeW 100 W3BHHEHUE, JM00 OoO0bsicCHeHHe mpu4uuHbL. [IpochObl, BKIIOUarOIINe
TpH X072, ObUIM 3aMEYEHBI JIUIIb B €IMHUYHBIX CIy4asx.

Cpenu pacnpocTpaHeHHBIX (OpM OOpalieHus aTKUPCKUX CTYJIEHTOB Obuid "Apyr,
saba") "moif komrera, )", "moii Opar, LsA" m "Mos cecrpa, i) ", UTO OTpaxkaeT
ADKUPCKUM MCITAMCKHM KyJIbTYpHBIN MPUHLKI OpaTcTBa U B3aUMHOM MOAAEPKKU. B oTiinume
OT HUX, PYCCKHE CTYJICHThl B OCHOBHOM HCII0JIb30BaJIM OOpallleHre 10 UMEHHU.

Pe3ynabpTarel 1MO3BOJIAIOT 3aKIIOYUTh, YTO CKJIOHHOCTb ~QJDKUPCKUX CTYAECHTOB
UCIOJIb30BaTh MEHbILE MOAU(PUKATOPOB, KAK BHYTPEHHHUX, TAK M BHEIIHUX, JUISI CMSTYECHUS
IpOChOBI OOBSACHSAETCS MPEJCTABICHUEM O TOM, YTO paBHAas BIACTb M OJIM30CTh YCTPAHSIOT
HEOOXOAUMOCTh B TaKOM CMSTUYEHUM M  CTPATETUU CMSTYEHUS NPUMEHUMBI TOJBKO B
OOCTOSITENLCTBAX, CBA3AHHBIX C BBICOKOM CTENEHBIO BO3JEHCTBUS MPOCHOBI Ha aapecaTa. B
PYCCKOHN KyJbType BbIpaXEHHE MPOCHObI B 3HAYUTENIHLHO OOJbIIEH CTETIEHH OMPEICIseTCs ee
TPYIOEMKOCTBIO M J1a’K€ MTPU PABHBIX U OTHOCUTEIBHO OJIM3KUX OTHOLIEHUSX MPUHUMAETCS BO
BHHMaHHE JINYHAsi aBTOHOMHS aJipecarta.

B 3axknwuyenuu  00001IAIOTCA  pe3ynbTaTbl  MCCIENOBAaHMS W HAMEYaroTCs
npeoOjaaroniie TEHACHIIMM B BBIOOPE CTPAaTETUH BEXKJIMBOCTH W CIOCOOOB BBIPAKECHHS
MPOCKOBI B AJDKUPCKOM U PYCCKOM Y4e€OHOM JIUCKYPCE.

HccnenoBanre MOKa3bIBAET, YTO BEKIMBOCTh B BBIPAKEHUU MPOCHOBI B ay/IUTOPUH —
3TO JUHAMHUYHBIM (QeHOMeH, (OPMHUPYIOIIMNCA MOJ BIUSHUEM psiia COLMOKYJIbTYPHBIX
IEPEMEHHBIX, POJIb KOTOPBIX PACKPBIBAETCS C IOMOIIBI JAUCKYPCHBHOIO MOAXOAA. AHamu3
NOATBEPKIAET, 4YTO, XOTS BIACTh, JOUCTAHLUUS M CTENEHb BO3JACHCTBHS Ha ajpecara
(Tpy10OEMKOCTh TPOCHOBI) BIHSIOT Ha BBIPAXKCHUE MPOCHOBI, MX POJIb B Pa3HBIX KYJIBTYpPHBIX
KOHTEKCTaX MOXET pa3iauyarbecs. Tak, alKUPCKUM yueOHbIM NHUCKypc B OOsblIEH CTENneHH
HOJIBEP>KEH BIUSHUIO BJIACTH U MEpPapXMUECKHX OTHOIIEHUH. B pycckom yueOHOM amckypce
npocb0a B OOJIBIIEH CTENIEHN YyBCTBUTENIbHA K CTENIEHU €€ CII0KHOCTH.

Pe3ynbTarhl MOKa3bIBalOT, YTO PYCCKUE MPENOAABATEIM M CTYAECHTHl B BBIPAXKEHUU
MpochObl MEHEE MPSAMOJIMHEWHBI, YEM QJDKUPCKHUE, YTO MO3BOJISIET MPEANOJIOXKUTh, YTO B
ADKUPCKOM KOHTEKCTE, OCHOBAHHOM Ha B3aMMO3aBUCUMOCTH, PA «mpocbba» 1o cBoeit
MPUPOJE HECET MEHBIIYI0 Yrpo3y JHIy CcOOECEeJHHUKA YeM B PYCCKOM, MpEeANoJararoniem
O00OubIIyI0 3HAYMMOCTh JUYHOW aBTOHOMUHU. B pesynpraTre cMmsardeHuto gaHHoro PA B
PYCCKOM KOHTEKCTE Yyjensdercda Ooiibllieeé BHHUMAaHHME, O YEM CBHUJAETEIbCTBYET OoJiee
pEeryJisipHO€  HUCHOJb30BAaHUE  CTPATErHMil  HEraTUBHOM  BEXJIMBOCTH  (BEXJIMBOCTHU
JOUCTAHLMPOBAHMUS) M Pa3IMYHBIX MOIU(PUKATOPOB, KOTOPbIE MEHEE XapaKTepHbI st
AIDKUPCKOIO KOHTEKCTA.

B uccnenoBaHuM yTBEPKIAETCSA, YTO MPSAMOJIMHEMHOCTH, MPOSBISIEMYIO aJLKHPCKUMU
KOMMYHHUKaHTaMH, HE CJEAyeT WHTEpPHpPETUPOBAaTh KaK HEBEXKIMBOCTb WM TPyOOCTb.
HampotB, B aDKUPCKOM KyJIbType OHa SBJISETCS OOIIECPUHATON KOMMYHUKATHBHOM
MPAKTUKOW, OCOOEHHO KOTJa JJII €€ CMATYeHHUs HMCHOJIb3YIOTCS crenupuyeckue CpeicTBa,
TaKue Kak TePMHHBI pOJCTBa M penuruo3ubie ¢pasel (Dendenne 2017), koTopsie HE TOIBKO
0003HAYalOT YyBCTBO PEIIMTMO3HON MNPUHAMJEKHOCTH, HO M BBINOJHSAIOT MParMaTUYECKYIO
dyHkuuto, Biuss Ha noBeaeHue npyrux (Nazzal 2005: 255-256).

BaxxHO OTMETUTBH, YTO MOJYUYEHHBIE PE3YJNbTaThl OpPOCAIOT BBI30OB AHTJIOIEHTPUYHOMN
TOYKE 3pEHUs, KOTOpas ompenesseT Npochk0y Kak KocBeHHbIH PA. OHM TNOKa3bIBalOT, YTO
OPSIMOJIMHEWHOCTD U BEXKJIMBOCTH HE SIBJIAIOTCS B3aUMOMCKIIOYAIOIIUMH U BEKIIMBOCTh MOXKET
BbIp@XaThCsl HE TOJIBKO Yepe3 KOCBEHHOCTb, HO W 4Yepe3 HHBbIE, KYJIbTYpHO-CHEHU(pUIHbIE
A3BIKOBBIE CPEJCTBA.
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BoisiBneHHbIE pa3auuusl KOPPEIHUPYIOT € KyJIbTYPHBIMU ILIEHHOCTSIMU W COI[MAJIBHOMN
OpraHu3anme oOIIECTBA B IEJIOM. TE€HIEHIINIO K MPSAMOIUHEHHOCTH MPOCHOBI B aDKHPCKOM
KOHTEKCTE MOXHO OOBSICHUTh  MpeoOiIagaHueM BEPTHKAIHHOW  JWCTAHIIMM W MEHEE
BBIPAKECHHOW TOPU30HTAJIBHON AUCTAHIMEN B AJDKUPCKOW KYJIBTYpPE IO CPABHEHHIO C PYCCKOM.
B pesynbraTe B amkupckoil ydeOHOW cpelie BBICOKO IIEHATCS BJIACTh U B TO K€ BpeMs
COJIMIAPHOCTD. Pycckuii TUCKYpC OTpaxaeT MHOM OanaHC COIMAIbHBIX MEPEMEHHBIX.

Pe3ynbTaThl JAEMOHCTPUPYIOT CJIOXKHYIO B3aUMOCBSI3b MEXKIY SI3BIKOM, KYJIbTYpOU,
CO3HAHMEM W KOMMYHHUKAIMEH, a TaKXkKe MOITBEPKAAIOT 3HAUMMOCTb IUCKYPCUBHOIO MOAXO0Aa
JUISL BBISIBJICHHSI CJIOKHOCTH PEYEBBIX AKTOB B PA3JIMYHBIX COIUAIBHBIX U KYJbTYPHBIX
KOHTEKCTax. Takum 00pa3oM, TaHHOE UCCIIEOBaHUE MPEJIaraeT TeOPETUUECKIE YTOUHEHUS U
HOBBIC YMIIUPUUYECKHE JaHHbIC, HA OCHOBE KOTOPBIX MOTYT OBITh pa3padoTaHbl pEKOMEH IALINH,
HEOOXONUMbIE JJIi TpENoAaBaHUs BTOPOTO si3blka M A(P(PEKTUBHOM MEXKKYJIbTYPHOU
KOMMYHUKAIIUH.

Haxkonern, B 3akIl0Y€HUM OTMEUAIOTCS OTPAHUYCHUS] paOOThl U HAMEUAIOTCA MYTH JIA
Oynyumx wuccienoBanuii. Cpean HUX — paclIMpeHHe reorpaguu Marepuaia 3a CueT
BKJIIOUCHMSI WHBIX PETHMOHOB; HCIOJB30BAaHUE JPYIMX METOAOB cOOpa MaHHBIX, BKJIIOYAS
peajbHyl0 KOMMYHMKAIIMIO; Y4Ye€T TEHJIEPHbIX U Bo3pacTHbIX (akTopoB. Kpome Toro,
MPEJCTABIACTCS TEPCIEKTUBHBIM HW3YUYEHHE JPYTHX PEUEBBIX AaKTOB, HCIOJIb3YyEMbIX B
00pa3oBaTENbHOM JAUCKYPCE, B KPOCC-KYJIbTYPHOM acIeKTe.
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CAAJTHA Cappa
(Askupckast Hapognas [lemokparuueckas Pecny6/inka)

CTpaTerum Be;KJIMBOCTH B Pe4€BOM aAKTe «IMPOCh0a» B AZKUPCKOM U PYCCKOM Y4eOHOM
JUCKYpCe

Crparerun BEXJIMBOCTU SIBJISIIOTCS BaXXHEHIIUM HWHCTPYMEHTOM YCTAHOBJICHUS U
noajnepxanusi  dPQPEeKTUBHOW KOMMYHHUKAIlMM B  Yy4eOHOW ayIUTOpUHM, OCOOEHHO B
MYJIBTUKYJBTYPHOU cpene. Mcnonb30BaHUE 3TUX CTPATETUI BapbUPYET B PA3HBIX KYJIbTYpax, 4TO
MOXET TMPUBOJUTh K HENOHMMAaHWID M KOMMYHHMKAaTHBHbIM HeyjgadaM. Llenp manHOTrO
UCCIICOBAHUSI — BBISIBUTh M CONOCTaBUTh CTPATETUU BEXJIMBOCTH, HCIOJIb3YEMbBIE IIPH
BBIPDOKEHUHU TMPOCHOBI B AIDKUPCKOM M PYCCKOM Y4YE€OHOM JIUCKYpCe, M OIpeneNuTh, Kak
COIIMOKYJIbTYPHbIE TIEPEMEHHBIE BIUAIOT Ha UX BBIOOP, HHTEPIPETUPYS HAOIIOAaeMbIe Pa3IUUIns
yepe3 npu3sMy KyJIbTypbl W Co3HaHWsl. B HeM paccmaTpuBaeTcss BBIpaKEHHUE MPOCHOBI B
CUMMETPUYHBIX U ACCUMETPUYHBIX KOHTEKCTaX, Pa3IUYalolIMXCid TAaKUMHM HapaMeTpaMu, Kak
BJIACTh, JUCTAHIIMS U CTEIEHb BO3JEHUCTBUS, C (POKYCOM Ha mparMaTU4eckue, (PyHKIMOHATLHBIC
U CTHWIMCTHYECKHE XapaKTEepUCTUKH. Marepuan sl UcClieloBaHUs ObLI cOOpaH C MOMOIIBIO
aHKeThl Ha 3aBeprieHue mauckypca (Discourse Completion Task) ¢ ywsactuem 140 crtyneHTOB
yauBepcuteToB (70 n3 Amkupa u 70 u3 Poccum) u mpoaHaIM3UpOBaH KaK KOJMYECTBEHHO, TaK U
KaueCTBEHHO C  HCIOJIb30BAHMEM  KOMIUIEKCHOW  METOJOJOTHM,  OMNHUpAroleicss  Ha
COLMOJIMHTBUCTUKY, KpPOCC-KYJIbTYPHYIO TIIparMaTUKy, JIHCKYpC-aHaJu3 MW KYyJbTYpPOJIOTHIO.
Pe3ynbrarhl mokasanu, 4To B 000MX KYJIbTYPHBIX KOHTEKCTaX MPOCh0a MOXKET OBbITh BBIPAYKEHBI
KaK MpsiMO, TaK M KOCBEHHO. [Ipym »TOM B amKUpcKkoM YyueOHOM AHCKypce Hablroaercs
TEHJIEHIMs K 00Jiee MPSIMOMY BBIPOKEHHUIO TTPOCHOBI, YEM B PYCCKOM, TJI€ YACTO MCIOJIB3YIOTCS
CTpaTeTMd HETAaTUBHOW BEXJIMBOCTU (WM CTpAaTeTUU JUCTAHIIMPOBAHMS), BHYTPEHHUE W
BHEIIIHWE MOJU(UKATOpPHI, MEHEE XapaKTepHbIE IS aLKUPCKOro JucKypca. bosee Toro,
pe3yJIbTaThl MCCJIEAOBAHUSA IOKa3ajdu, YTO COILMAJIbHBbIC TEPEMEHHbIC, TAKWE KaK JHUCTAHIIUS
BJIACTHU, COIMAJbHAS [JUCTAHIMS W CTENEeHb  BO3JCUCTBUS MNpPOCKObI Ha anpecara (ee
TPYJAOEMKOCTB), B IMIEPBYIO OYEPEIb ONMPEACISAIOT THIT MPOCHOBI U BBIOOP CTPATETHil BEXKIMBOCTH,
OJIHAKO B COTOCTABJISIEMBIX KYJBTYPHBIX KOHTEKCTAaX WX BIIMSIHUE MPOSBISETCA MO-pazHoMy. B
ADKUPCKOM y4eOHOM TUCKypCce HanboJiee BIUSATEIbHBIM (PAaKTOPOM, ONPEETISIONINM BhIpaKeHUE
MPOCKOBI, SBJISIETCS WHJIEKC BJIACTH, B TO BPEMsI KaKk B PYCCKOM - CTENEHb €€ BO3JEHCTBUS Ha
aapecarta. [lomyueHHble pe3ysbTaThl OPOCAIOT BHI30B AHTJIONEHTPUYHON TOUKE 3PEHUS, KOTOpas
ompenensieT Mpoch0y Kak KOCBEHHBIM pEYEBOM aKT, U CBHUJIETEIILCTBYIOT O TOM, YTO
MPSIMOJIMHEMHOCTh HE 0053aT€NbHO MPOTUBOPEUUT BEXKIMBOCTH, KOTOPAsi MOKET BBIPAXKATHCS C
MOMOIIBIO KYJIbTYPHO-CIEIU(DUUHBIX S3BIKOBBIX CpeAcTB. CKIIOHHOCTH K 00Jiee MPSIMOMY CTHIIIO
npoChObl B  AIDKUPCKOM  aKaJIEeMHUYECKOM JIUCKYpCE€ MOXKET OBITh OOBsSCHEHAa OOJbIIei
BEPTUKAIBHOM JUCTAHIMEW HapsAAy C MEHEE BBIPAXKECHHOW TOPU30HTAJIBbHOW JIMCTAHLIUEH.
Pycckuii muckypc oTpakaeT MHOM OajlaHC COITMAJIbHBIX IEPEMEHHBIX M IIEHHOCTEHM, a TakxKe
poJieil mpernojaBatesis U CTyJeHTa. Pe3ynbTarhl MOIYEPKUBAIOT B3aMMOCBSI3b MEXKIY SI3BIKOM,
KYJbTYpOM, CO3HAHWEM M KOMMYHHUKAIlMEd W TOATBEPKAAIOT MPEUMYIIECTBA IUCKYPCHUBHOTO
MOAXO0Ja ISl TOHUMAHUS CJIOKHOCTH PEUEBBIX aKTOB B PA3IMYHBIX COLMAIBHBIX U KYJbTYPHBIX
KOHTEKCTax. Pe3ynpTaTbl ¥ BBIBOJBI  HMCCJIEIOBAaHUS MOTYT OBITh  3HAYUMBI  JIJISt
COIIMOJIMHTBUCTUKHU, KPOCC-KYJBTYPHON TIIparMaTUKd, IUCKYpC-aHallu3a, COMOCTaBUTEIIHLHOTO
S3bIKO3HAHUS U JIMHTBOKYJBTYpoJiorTud. OHU MOTyT HAWTH TPUMEHEHHE B MpENojaBaHUU
apabCKOro M PyCCKOIo si3blka KaK MHOCTPAHHOTO, a TAaKK€ B TEOPUHU U MPAKTUKE MEPEeBOJIa U
MEKKYJIbTYPHOM KOMMYHUKALINH.
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GENERAL CHARACTERISTICS OF WORK

The present thesis is a contrastive study of the speech act of Request in Algerian and
Russian classroom discourse, explored through pragmatic, discursive, and socio-cultural
analysis.

The relevance of the study. The growth of academic mobility and migration results in
a multicultural academic environment. This poses difficulties and limitations in classroom
communication due to the participants' different cultural and linguistic backgrounds in the
interaction. For successful intercultural communication, students and teachers must be aware
of the ethnocultural characteristics of politeness and how politeness strategies function in
various contexts. Thus, the students’ communicative and cultural characteristics should be
considered, including the standards that govern relations in the students’ national academic
context and the culture-specific features in their cultures that determine their communicative
styles to ensure successful communication.

Successful communication depends thoroughly on establishing good relationships with
others, and polite behaviour is essential to ensure harmony and social equilibrium between
people of the same society and others from different societies. However, the significant role
of politeness in establishing good social relations in all languages and cultures is manifested
differently across different cultures as the concept of politeness is perceived differently in
various cultures (Haugh 2015; Kadar & Haugh 2013; Leech & Larina 2014; Watts 2003;
Wierzbicka 1991, to name a few). These differences stem from the social conventions in
each culture; thus, what is considered polite in one culture can be seen as impolite or even
rude in another.

Language users choose the appropriate politeness strategies to ensure smooth and
efficient interactions. Their choice depends on many social factors that vary from one culture
to another, and its appropriateness determines the success of further interactions. Hence,
misunderstandings and communication breakdowns can occur in intercultural
communication due to variations in beliefs, values, and expectations, which determine the
message decoder in each culture (Matsumoto & Juang 2008). Therefore, it is of utmost
Importance to be aware of the standards and rules of communication, including the
understanding of politeness and how it is performed in the target culture in various speech
acts, because successful intercultural communication is built on this understanding (Larina
2015).

A request is a face-threatening act (FTA) as the Speaker gets the Hearer to do
something for their benefit. Thus, by requesting, an imposition is placed on the Hearer whose
freedom is limited. Brown and Levison (1987) suggest that the more face threats caused by
the speech act, the more it is preferable to adopt a more polite strategy. This understanding
opens up a world of potential for successful communication. However, the weightiness of the
face threat is related to each culture's sociocultural variables that govern interlocutors'
relationships. It is predetermined by power, distance, and the rank of imposition, which are
understood and perceived differently across cultures and play a crucial role in determining
the appropriate choice and use of politeness strategies.

Although requests in Algerian Arabic have been studied in previous literature (e.g.,
Atamna 2016; Hadj Said 2016, 2018; Lounis 2019; Sekkal 2018, to name a few), the number
of pragmatic studies remains relatively small, particularly those focused on the academic
context. Moreover, no previous studies have compared Algerian politeness with other non-
Anglo cultures.



Thus, the relevance of the present study is shaped by the following principles: (1) the
multicultural environment characteristic of modern universities, increasing interest towards
the classroom discourse in different cultural settings and the need to study academic
discourse from a cross-cultural perspective; (2) the growth of academic cooperation and
mobility between Algeria and Russia, and the need to identify differences in the discursive
practices and politeness strategies of Algerian and Russian teachers and students, which can
contribute to effective intercultural communication, (3) the importance of determining
cultural values and norms that shape understanding of politeness and guide the choice of
politeness strategies in different speech acts; (4) the limited study of politeness in academic
discourse in general and in the performance of Request in particular in Algerian Arabic
compared to other languages; (5) the necessity to pursue research of the impact of culture
on communicative styles.

The degree of scientific development of the research problem. Numerous studies
were conducted to investigate the cultural specificity in the realisation of various SAs (e.g.,
Eslami 2005; Eslami et al. 2023; Haugh & Chang 2019; Iliadi & Larina 2017, Litvinova &
Larina 2023; Ogiermann 2009; Qari 2017; Reiter 2000; Sazalie & Al-Marrani 2010;
Trosborg 1995; Wierzbicka 2003). The SA of Request, which is a Face-Threatening Act, has
been at the centre of cross-cultural studies since the project of Cross-Cultural Study of
Speech Act Realisation Patterns (CCSARP) (Blum-Kulka et al. 1989) (e.g., Fukushima 1996,
2002; Liao 1997; Lounis 2019; Ogiermann 2009; Pinto & Raschio 2007; Reiter 2000; Yu
2011, among others).

As for the Arabic language, which is inherently heterogeneous, its dialects have been
studied in a pragmatic perspective to varying degrees. Most Arabic research is interested in
Jordanian and Egyptian Arabic, with little attention to Iragi and Yemeni Arabic. However,
studies in the Great Maghreb countries (Algeria, Morocco, Tunisia, and Libya) are scarce,
which has caused a gap in the literature and the need for further research. Although the SA of
Request in Algerian Arabic was investigated in previous literature (Atamna 2016; Hadj Said
2016; Lounis 2019), the number of works is still limited, and they ignored the politeness
phenomenon in Algerian Arabic.

Due to the multiculturality of the academic environment and the discursive approach
to the study of politeness, the performance of various SAs in academic discourse in different
cultural contexts is increasingly attracting the attention of researchers. Contrastive cross-
cultural and sociopragmatic studies were conducted to identify cultural peculiarities in the
SAs of address in classroom settings (Formentelli 2009; Soomro & Larina 2022, 2023, 2024;
Zhou & Larina 2024), critical remark (Mey 2007; Zbenovich et al. 2024), compliment (Dilek
2020; Tanju et al. 2023). Zhou and Larina (2024) investigated culture-specific features of
Chinese and Russian teacher—student interaction, focusing on addressing, thanking, and
apologising. Alemi and Maleknia (2023) explored non-native English students’ politeness
netiquettes while emailing their American professors.

However, none of investigations has conducted a contrastive study of politeness in
requests in Algerian Arabic and Russian. The limited knowledge of Algerian Arabic and
Russian speech acts is not only due to researchers' emphasis on Western European languages,
but also because most of the studies on speech acts in these languages are written in Arabic
or Russian, making them less accessible to the international academic community. With the
rapid development of intercultural communication because of educational mobility, speakers
of these languages (Arabic and Russian) find themselves in direct contact. Their limited
knowledge of each other's languages and cultures may lead to communication failures and
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misunderstandings. This potential for communication breakdowns underscores the need for
further research. Therefore, this study investigates the politeness strategies in Algerian and
Russian classroom requests. It focuses on the similarities and/or differences in the adopted
politeness strategies in symmetrical (linear) and asymmetrical (bottom-up and top-down)
contexts characterised by various ranks of imposition.

Research hypothesis states that the two cultures, with their different cultural and
social aspects of Power, Distance, and Rank of imposition, would encounter different
politeness strategies in performing requests in classroom discourse.

The study aims to identify and contrast the politeness strategies employed in requests
within Algerian and Russian classroom discourse, and to determine how socio-cultural
variables influence their choice, interpreting the observed differences through the lens of
culture and cognition.

To achieve the goal, the following research objectives have been undertaken:

1) to consider existing theories and approaches to the study of politeness and select
the most effective one for the research;

2) to identify the sociocultural factors and values that shape the understanding of
politeness in Algerian and Russian cultures;

3) to examine the idea of indirect speech acts critically and establish whether the
Request belongs to this category in a cross-cultural context;

4) to determine politeness strategies and linguistic means of their realisation used to
perform requests in Algerian and Russian classroom settings;

5) to find out the similarities and differences in the performance of requests in
academic discourse by Algerian and Russian speakers in symmetrical and
asymmetrical contexts;

6) to clarify how differences in the socio-cultural values, social power, distance, and
rank of imposition may result in choosing a politeness strategy;

7) to interpret the identified differences in terms of culture and communicative
values, social roles and cognition.

Data and methods. The study’s data were obtained from a Discourse Completion

Task (DCT) questionnaire, which is an effective tool for eliciting a wide range of speech acts
across various contexts. Though it has some limitations, particularly in its inability to
capture the prosodic and interactional features found in naturally occurring conversations and
cannot generate natural, spontaneous speech as it happens in real-life interactions it is
considered to be an effective method for cross-cultural studies (e.g., Tran 2006, Labben
2016). The questionnaires were distributed to 140 university students (70 Algerians and 70
Russians). Algerian students were selected from the Department of Arabic Literature at Hadj]
Lakhder University (also named Batna 1 University) in the Batna province of Algeria.
Russian respondents were from the faculty of philology at the People's Friendship University
of Russia (RUDN University) in Moscow. The participants were asked to indicate what they
would say in different situations involving a request in the classroom context. The original
questionnaire (DCT) was designed in English and then translated into Arabic and Russian. It
was aimed at gathering Algerian and Russian students’ choice of politeness strategies in three
contexts: (1) when students request their teachers, (2) when teachers request their students,
and (3) when students request their classmates. They were given three situations, which
varied in the rank of imposition (low, moderate, and high). Overall, 1260 request utterances
were collected and analysed quantitatively and qualitatively, with the implementation of
discourse-pragmatic and sociocultural analysis, to determine the influence of socio-cultural

5



variables on the form of Request and choice of politeness strategies.
Theoretical background. The study employed an interdisciplinary theoretical
framework based on:
= Discourse analysis (Alba-Juez 2009; Fairclough 2010; Kiose et al. 2024; Ponton
& Larina 2016, 2017; Van Dijk 2009; Zappettini et al. 2021).

= Cross- and intercultural pragmatics (Blum-Kulka, House & Kasper 1981, 1989;
Fukushima 1996, 2000; Kecskes 2014; Ogiermann 2009; Pizziconi 2003; Qari
2017; Reiter 2000; Sazalie & Al-Marrani 2010; Wierzbicka 2003 to name a few).

= Speech Act Theory (Austin 1962; Cooren 2015; Holtgrave 2002; Huang 2009;
Sbisa 2009; Searle 1969, 1975, 1979; Yule 1996, 2006; Wijana 2021).

= Politeness and Impoliteness Theory (Bousfield 2008; Brown & Levinson 1987;
Culpeper et al. 2017; Eelen 2001; Haugh 2007; Kadar & Haugh 2013; Larina
2009, 2015; Larina & Ponton 2020, 2022; Leech 1983, 2014; Locher 2008, 2012,
2015, 2018; Locher & Watts 2007; Lounis 2019; Mills 2003, Sifianou 1992; Watts
2003 among others).

= Sociolinguistics and identity studies (Atkinson 2002, 2014; Eslami et al. 2023;
Ervin-Tripp 1986; Fasold 1990; Holmes 2013; Trudgill 2000; Wardhaugh 2006;
Wardhaugh & Fuller 2021, etc.).

» [Intercultural communication and Cultural studies (Hofstede, 2011, 1991; Jandt
2017; Kabakchi & Proshina 2021, Larina 2013, Larina et al. 2017 a,b; Triandis
2018; Triandis & Gelfand 2012 among others).

The study also drew on work on Academic Discourse (Boer 2009; Donato 2004;
McCarthy 1991; Mitiku 2022; Nunan 1999; Soleman Awad & Afzal Khan 2019; Suhaili &
Haywood 2017, to name a few) and the speech act of Request (e.g., Achiba 2003; Blum-
Kulka et al. 1989; Blum-Kulka & Olshtain 1984; Dendenne 2017; Faerch & Kasper, 1989;
Hadj Said 2016; House & Kasper 1987; Kotorova 2016; Larina 2003, 2008; Lounis 2019;
Ogiermann 2009; Qari, 2017; Trosborg 1995; Wierzbicka 1985, 1992, 2003).

Novelty of the study. This dissertation is the first contrastive study of politeness in
Algerian Arabic and Russian classroom discourse based on discursive, pragmatic, and socio-
cultural analyses. The study identified similarities and differences in politeness strategies
and the linguistic means used to implement them. It also revealed differences in directness
and indirectness in the form of requests in Algerian and Russian education discourse and
traced the influence of sociocultural factors, such as Power Distance, Social Distance, and
the Rank of Imposition, as well as cultural values on the teachers' and students' request
performance. It offers new data on the impact of cultural and social contexts on language use.

Theoretical implications. The thesis demonstrated the effectiveness of a discursive
approach to the study of politeness across cultures, which allowed us to specify the influence
of various social and cultural variables on the performance of the speech act of Request, and
to refine existing theoretical views and approaches. The findings confirmed that the types of
requests (direct or indirect) and the choice of the politeness strategies are determined by the
social variable of power, distance, and rank of imposition, but their impact varies across
cultures. The study revealed differences in the degree of directness and indirectness in
Algerian and Russian classroom discourse focusing on politeness strategies, form of Request,
internal and external modifiers used to lessen the imposition and showed their connection
with sociocultural factors. The findings invalidated the idea that Request is an indirect speech
act (Searle 1975) and demonstrated that, in cultures based on closeness and interdependence,
requests pose less of a face threat than individualist Anglo-cultures and can be expressed
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indirectly and directly. Furthermore, the findings showed that directness and imposition in
requests do not necessarily contradict politeness, which can be expressed through other
linguistic means. The results may contribute to sociolinguistics, cross-cultural pragmatics,
discourse analysis, cultural linguistics, and intercultural communication by providing new
data and expanding the understanding of the impact of culture and cognition on language and
its functioning in different social and cultural contexts.

Practical implications. The main findings and conclusions can stimulate further
studies of the varieties of speech acts across languages and cultures. They can be used to
prepare course books and theoretical courses on cross-cultural pragmatics, sociolinguistics,
discourse analysis, and cultural and contrastive linguistics. They can also find an application
in second language teaching (Arabic and Russian), as well as translation studies and
intercultural communication.

Propositional statements for the defence:

1. The discursive approach to the study of politeness specifies the influence of various
social and cultural variables on the performance of the speech act of Request and
refines existing theoretical views and approaches. Thereby, it not only enhances our
understanding of cross-cultural communicative differences, but also significantly
expands the explanatory framework of existing models of politeness, asserting its vital
role in the use of language.

2. The types of requests (direct or indirect) and the choice of politeness strategies are
determined by the social variables of power (PD), distance (SD), and rank of
imposition (R); however, their impact varies across cultures. In the Algerian classroom,
requests are influenced more by the index of power, while in Russian requests, the
most influential factor appeared to be the cost of imposition, even though power and
distance impact are also observed.

3. The idea that Request constitutes an indirect speech act, widely accepted by Anglo
scholars, does not apply to Arabic and Russian cultures, where it can be performed
both indirectly and directly. Furthermore, directness and imposition in Request do not
necessarily contradict politeness, which can be expressed through other linguistic
means, such as the Vy (‘vous’) form of address in Russian, kinship terms of address
and religious blessings in Algerian Arabic.

4. Though requests are expressed directly and indirectly in both cultural contexts,
Algerian requests tend to be more direct than Russian in all situations. In the Russian
context, Requests are often expressed indirectly, which is achieved through negative
politeness strategies and internal and external modifiers that are less typical in the
Algerian classroom discourse.

5. The more direct request style in Algerian classroom discourse compared to Russian is
arguably due to a greater vertical distance, which prescribes straightforwardness in
top-down relations, and a less pronounced horizontal distance, which allows
straightforwardness in linear relations and, to some extent, even in bottom-up relations.
Russian discourse reflects a different balance of social variables and values, as well as
the roles of teachers and students.

6. The results confirm the interconnection between language, culture, cognition and
communication, providing new data, and show how sociocultural factors impact
communicative behaviour of interlocutors and shape ethnocultural communicative
styles. Thereby, the findings can have both theoretical and practical implications.

The scientific validity and reliability of the findings. The deep examination
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and critical analysis of the existing literature achieve a solid basis for the reliability and
validity of the dissertation. The impressive amount of empirical data and their complex
guantitative and qualitative analysis also support the reliability of the results and conclusions.

Approbation of the dissertation. The main results and conclusions of the research
were presented in seven publications that include three articles indexed in the international
databases of Scopus and Web of Science, one article in peer-reviewed journals included in
the List of the Higher Attestation Commission, and one in a related publication. Some
findings were presented at 11 international conferences: (1) The 2nd International Applied
Linguistics Conference (IALC), 2-3 May 2023, Ouargla University, Algeria; (2) The
International Scientific and Practical Conference VI Firsova Readings “Modern Languages
and Cultures: Varieties, Functions, Ideologies in a Cognitive Perspective”, 19-210ctober
2023, RUDN University, Moscow; (3) Il International Scientific Conference of Students and
Young Scientists for Sustainable Development of Civilization: Cooperation, Science,
Education, Technology, 21-24 November 2023, RUDN University, Moscow; (4)
International scientific and practical conference “Language and communication in the
context of culture”, 10 April 2024, Rostov-on-Don University; (5) IV International Scientific
Conference “Innovation in language learning”, 7-8 November 2024. Firenze University, Italy;
(6) the 4th International Conference on Field Linguistics, 28-30 November 2024, the Institute
of Linguistics of the Russian Academy of Sciences, Moscow; (7) V All-Russian scientific
and practical conference of young orientalists with international participation "Eastern
Kaleidoscope”, December 6, 2024, RUDN University, Moscow; (8) The 1-st Eurasian
Congress of Linguists, 9-13 December 2024, The Institute of Linguistics of the Russian
Academy of Sciences, Moscow; (9) the V International Scientific and Practical Conference
"Linguistics of Distancing. The Genesis of Civilisation: Language, Culture and Man in the
21st Century”, 29-31 January 2025, Moscow State University, Moscow; (10) International
scientific conference of students, postgraduates and young scientists "Lomonosov-2025", 11-
25 April 2025, Lomonosov Moscow State University, Moscow; (11) The International
Scientific and Practical Conference: VII Firsova Readings “language. Culture.
Communication”, 23-25 October 2025, RUDN University, Moscow.

Structure of the dissertation. The dissertation is organised into an Introduction, three
Chapters, a Conclusion, a list of references (which includes 264 sources), and two
Appendices representing Algerian Arabic and Russian guestionnaire forms.

MAIN CONTENT OF THE STUDY

The Introduction defines the research problem and the study's relevance, formulates
the research hypothesis, aims, objectives, and propositional statements for the defence
around which the present research is stated, and explains the research tools, methods, and
methodology. It outlines the scientific novelty and theoretical and practical implications. It
also substantiates the research results' approbation.

Chapter 1, Politeness as a Socio-Cultural and Socio-Pragmatic Research
Phenomenon, accounts for contemporary theoretical politeness studies. It provides
definitions of politeness, names its types, and analyses approaches to the study of politeness
and related concepts and theories, such as Grice's theory of implicatures (1975) and
Goffman's notion of face (1967, 1971).

Special attention is paid to the theory of politeness by Brown and Levinson (Brown &
Levinson 1987), which has been one of the most significant theories in the field of
pragmatics, sociolinguistics, and discourse analysis for several decades. The main types of
politeness identified by them are negative politeness, which is aimed at distancing, and
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positive politeness, which is based on rapprochement. Thus, two kinds of politeness can be
distinguished based on Larina’s classification (2003, 2009/ 2015) of politeness of distancing
and politeness of approaching.

The chapter also discusses other perspectives that challenge Brown and Levinson's
politeness theory and support their arguments. It emphasises the importance of a discursive
approach to studying politeness and outlines its benefits, including: (1) taking into account
the role of context when choosing politeness strategies; (2) considering not only the
Speaker's actions but also how they are perceived and evaluated by listeners, and (3)
including impoliteness in the research field.

Separately, section 1.3, "Politeness Across Languages and Cultures,” examines the
specific aspects of politeness in different linguistic and cultural contexts. Based on cross-
cultural research, it emphasizes that politeness is a universal communicative phenomenon
with ethnocultural variations, manifesting in differences in politeness strategy use and
linguistic means employed for their realisation.

It is noted that Algerian society has a significant vertical power distance, with a high
index of authority, but a less pronounced horizontal social distance compared to Russian
culture. This leads to the formation of values such as respect for age and status, and the
closeness of relationships dictated by Islamic culture, where all people are considered
brothers. These values guide communication in all aspects of Algerian life, including
academia.

Chapter 11, Politeness and the Speech Act of Request, entails four main sections. It
discusses the Speech Act theory and provides a typology of different types of speech acts. It
also discusses the place of Request in this typology. Then it explores the various types of
requests and the politeness strategies that can be used to soften this speech act. Furthermore,
it provides an overview of research on requests in Arabic dialects, including Algerian and
Russian.

The first section is devoted to the Speech Act Theory, which J. Austin (1962) and J.
Searle (1969) founded. This theory is based on the idea that words are used not only to
describe events but also to perform certain actions, in other words, speech acts.

The second section gives a typology of speech acts, among which the Request speech
act is determined. It is noted that a Request is a directive speech act by which the Speaker
fosters the Hearer to perform certain actions; as a result, the hearer's freedom is restricted,
and a threat is posed to the hearer's negative face. For this reason, Request, among other
directive speech acts, is considered a face-threatening speech act (FTA).

The researchers claim that requests can be expressed directly or indirectly, depending
on the degree of directness/indirectness. Blum-Kulka et al. (1989) distinguish three main
types of requests: direct, conventionally indirect, and non-conventionally indirect. Our study
will consider this perspective, focusing mainly on direct and indirect types of requests.

Section 2.3 analyses the main strategies used to perform requests and linguistic means
and their implementation models, including imperative and performative statements,
interrogative statements with modal verbs, and implicit ways of expressing requests (strong
and mild hints). Attention is drawn to hearer-oriented, speaker-oriented, inclusive, and
impersonal perspectives. Internal and external modifiers that mitigate the illocutionary force
of a request are considered separately; the latter are also called pragmatic moves or
supportive moves (Blum-Kulka et al. 1989) as they accompany the head act of Request to
mitigate it.



The final paragraph of this chapter discusses the speech act of Request from a cross-
cultural perspective. It emphasizes that the implementation of a request, like other speech
acts, is determined by socio-cultural values and norms (Kecskes 2014, Trosborg 1995,
Wierzbicka 1991, 2003 to name a few). The main research results on requests in Mexican,
Spanish, Polish, German, and other lingua-cultures illustrate these findings.

This chapter concludes with a brief overview of research on the performance of
requests in various dialects of the Arabic language, including Algerian and Russian.

Chapter 111, Contrastive Analysis of Politeness Strategies in Algerian and Russian
Requests, contains the results of an empirical study aimed at identifying similarities and
differences in the implementation of this speech act in Algerian and Russian educational
discourse. The chapter has three sections.

Section 3.1. describes in detail the research material, the data collection tools, and the
methodology of analysis, which is complex. It is partly based on the CCSARP (Cross-
Cultural Study of Speech Act Realization Patterns) project (Blum-Kulka 1989),
complementing it with Brown and Levinson’s politeness theory (1987), but at the same
time considers politeness strategies and means of their implementation from a discursive
and pragmatic perspective to the study of politeness. The main research questions are
formulated as follows: (1) What type of Request — direct or indirect — prevails in bottom-
up, top-down, and linear contexts in Algerian and Russian classroom discourse? (2) How
and to what extent do representatives of comparable cultures mitigate the illocutionary
force of a request, and what politeness strategies and linguistic means do they use for this?
(3) To what extent do Algerian and Russian politeness strategies differ? (4) To what
extent do power, distance, and degree of imposition influence their choices? (5) How can
the revealed differences be interpreted in the context of culture and identity?

In the following three sections, a comparative analysis of the expression of a request in
three social contexts is carried out: 3.2. — in a bottom-up context (student's Request to the
teacher); 3.3. — in a top-down context (teacher's Request to the student); 3.4. —in a linear
context (Request between students). At the same time, each of these situations was
considered, taking into account the third variable — the degree of imposition, which ranged
from low (elementary Request) to moderate (Request of medium complexity) and high
(complex Request). As a result, nine situations were subjected to a comparative analysis
in the two cultural contexts — Algerian and Russian.

Throughout the chapter, the results of a detailed quantitative and qualitative contrastive
analysis of the Algerian and Russian students’ and teachers’ requests are provided,
considering different social factors of Power (P), Distance (D), and rank of imposition
(R). The obtained results are then interpreted and discussed.

Let us briefly discuss the main results in the contexts considered.

Section 3.2. Bottom-up context (student's Request to the teacher) examines the types
of requests made by Algerian and Russian students within a bottom-up context,
emphasising the impact of the cost of imposition across three distinct request situations:
with a low cost of imposition (Request for repetition), moderate (Request to send the
homework by email) and high (Request for consultation). In this setting, the power index
Is elevated, and some social distance characterises the relationship between students and
teachers throughout all the scenarios.

The data obtained show that when requesting teachers, both Algerian and Russian
students preferred an indirect request, although a direct one was also used. Notably, Russian
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students demonstrated a more pronounced inclination toward indirectness than their
Algerian counterparts across all three situations (Fig.1).
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Figure 1: Algerian and Russian student’s Request to the teacher

Both groups performed the conventional indirect requests in the form of interrogative
constructions with modals _-2'/Moawceme (can you). In Russian data, we also observed (re)
moenu 6vr (could you). Using ability questions aims to mitigate the illocutionary force of
requests using internal modification of the head act by syntactic downgraders.

(1) fcllad yo Ao slei méi(Can you repeat for me, please?)

2 Moowceme nosmopums, nosxcanyiicma? (Can you repeat, please?)
The modal verb could with negation in the Russian context, is used to form hypothetical
statements and contributes to minimising assumptions about the Hearer’s ability to perform
the act. Negation comes here as a syntactic downgrader and another marker of the Negative
politeness strategy “be pessimistic”, which mitigates the Request:

3) (He) Moenu 661 Bor omnpasums 3adanue mue na noumy? (Could you send the homework by

email?).

Furthermore, the results reveal a clear correlation between the degree of indirectness and
the level of imposition in the Russian context. As the level of imposition escalated, the
frequency of direct requests diminished, while the prevalence of indirect requests increased.
In the third situation, which involved a high level of imposition (Request for an additional
consultation), the incidence of indirect requests among Russian students reached 90%, in

contrast to 48.5% in the Algerian context:
4) He moenu 661 Boi 0amb mue koncynsmayuro no nponywennou meme? (Could you give me a
consultation on a missed topic?)

Conversely, the correlation between indirectness and imposition is less evident in the
Algerian context, occasionally leading to intriguing contradictions. For instance, in
situations 1 (request to repeat what the teacher said) and 2 (request to send the homework by
email), which featured low and moderate levels of imposition, the proportion of indirect
utterances was 62.7%. However, in situation 3, characterised by a high level of imposition
(Request for an additional consultation), the percentage of indirect utterances decreased to
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48.5%. This anomaly, wherein an increased level of imposition correlates with reduced
Iindirectness, adds an intriguing dimension to the study.

(5) Last) e 5 jliiin) ket jaif clhiny 4 ) 510 (Doctor, may God protect you, can you give me a
consultation after the class?).
(6) 5 Ll dllad e 3w/ (Sir please a consultation).

Algerian students may have compensated for their low level of indirectness in this
situation by opting not to make requests at all. In 27.1% of instances, Algerian students
noted that they would not ask their teacher for an additional consultation as they would not
like to impose on the teacher's time. Additionally, there may be a fear of a potential negative
response from the teacher that could deter students from making requests.

Concerning the syntactic models of Request and its correlation with the cost of
Imposition, it was noticed that the most Russian students by requesting extra time and
efforts from the part of teachers out of the classroom obligations, refrained from making a
request based solely on the Hearer’s 's perspective (57.1 %) (example 7) giving a
significant rise in both speaker perspective (14.3%) (example 8) dissociating the Hearer
from the discourse and impersonal utterances (11.4%) dissociating the Speaker and the

Hearer from the discourse (example 9) in accordance with Negative politeness strategies.
@) Mooiceme Hatimu épems Ol MeHS U NPOBECMU KOHCYIbMAYUIO NO NPONYUEHHbIM memam?
(Can you find time for me and give me a consultation about the missed lessons?).
(8) Moezy st nonpocume Bac dame mue xoncyromayuio. Iosxcanyticma? (Can | ask you to give me
a consultation, please).
9) Bosmooicno nu nposecmu nam xoucyromayuro no meme, komopyio s nponycmuaa? (Is it
possible to give us a consultation on a topic that | missed?)

In the Algerian data, the modal verb ‘can’ was the most used syntactic downgrader
used in different perspectives, especially in the third situation where the rank of imposition
was high. The Speaker's perspective (Can I/,:x) (example 10) was used more frequently to
avoid addressing the Hearer directly. The impersonal perspective (Is it possible/ S )
(example 11) was also observed in Algerian students' requests for a consultation. Still, it was
less frequent than in situations with low or moderate costs. With low and moderate cost of
imposition, Algerians utilised the Hearer perspective (L3 Can you) the most, and its use was
not impacted by the degree of imposition, as it increases with moderate imposition and
decreases with low one: ‘

(10) AL A o g gl e & i adi lu/ (Sir, can | consult you about what | have missed ?)
(11) e S S 5l ) g ) Dsled 4ilSs) olS (IS there a possibility to repeat for me the
lessons | missed when | was sick?)

This finding aligns with the researchers' observations, who articulate that “avoiding
naming the hearer as an actor can reduce the form's level of coerciveness” (Blum-Kulka et al.
1989: 19). In addition, Leech (1983) notes that requests can be softened by deliberately
avoiding direct reference to the hearer and instead focusing on the Speaker (Leech 1983:
134). Impersonal utterances further alleviate the impact on the hearer by framing the implied
action as a hypothetical possibility.

The examination of lexical modifiers usage indicates that the politeness marker please
was predominantly favoured by Russian students, suggesting a cultural predisposition toward
explicit politeness in their requests. Although the Russian politeness marker noowcanyiicma
used to occur exclusively with imperative constructions (Betsch 2003: 280), it also occurred
in ability questions in our data (40% in situation 1, 44.2% in situation 2, and 11.4% in

situation 3), showing a tendency to increasing indirectness in the Russian language:
(12) Mooiceme noemopums, noxcanyiucma, ymo Buvl ckazanu? (Can you repeat please what have
you said?)
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In contrast, Algerian students preferred to invoke religious prayers and blessings,
effectively utilising divine references as softening mechanisms such as <lbsy ) ccliadsy .,
(May God protect you, May God give you long life...) to soften their requests to teachers:

(13) Sl 435 2 plad i bdss 4 A2 (Sheikh, may God protect you can repeat what have you said?)
(14) LVl cunl sl i jadi | Sliul <lbisy 8/ (May God preserve you sir, can you send the homework
by email?)
This divergence underscores the profound influence of cultural values in shaping
communicative practices. Algerians draw upon religious frameworks to convey respect and
politeness.

In addition to internal modification, supportive moves (grounder, apology, addressing)
were used as external modifiers of the head act of Request to soften its illocutionary force.
The findings showed, that in general, the Russian respondents demonstrated the tendency of
a more frequent use of supportive moves (Fig. 2).
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Figure 2. The length of the student’s Request

In the first scenario, characterised by a low level of imposition, Algerian students
predominantly utilised a straightforward communication style, favouring a single request
move (64.3%), which resulted in concise requests. This preference indicates a focus on
directness in their interactions.

(15) 2le <ulif il s (Repeat what you have said).

In contrast, Russian students demonstrated a more elaborate approach, with a notable
inclination toward multiple moves, particularly two moves (54.3%). They often incorporated
apologies as a negative politeness strategy, which shows the Speaker’s unwillingness to

impose and thus confirms his/her cooperation.
(16) Hzeunume, ne moanu 6wi bl nosmopums? (Excuse me, could you repeat?)

10% of Russian students used a three-move request adding a grounder to apology.
a7) Hszeunume, mooxceme, nosacanyiicma, noemopums? A ne paccrviwana (Excuse me, can you
repeat that, please? I didn't hear you).

This behaviour suggests a heightened awareness among Russian students in addressing
the face-threatening nature of their requests, even in situations with minimal imposition.
As the imposition cost increased to a moderate level in the second scenario, both
groups unexpectedly exhibited a significant reduction in request length compared to the first
13



situation. They adopted frequently short one-move requests with approximately the same
frequency in both groups. This adaptation demonstrates a strategic effort to balance
politeness while maintaining brevity. Notably, the frequency of two or three moves declined,
indicating that students sought to streamline their requests rather than complicate them with
excessive grounders or apologies. This outcome highlights the notion that communication
efficiency takes precedence over extensive politeness strategies at moderate levels of
Imposition.

Although Algerian and Russian students used the same range (10%) of requests in
combination with another supportive move (2-moves) in this situation, these supportive
moves were distributed between grounders and apologies in Algerian requests, and only

apologies accompanied requests in Russian data as a Negative politeness strategy.

(18) pals Gk gaie Y LVl cunl sl s 5 087 53/ (Teacher, can you send me the homework by
email because | have certain circumstances).

(19) Shar¥U cualll Aini Siideo igudd Asenl (Sorry, sir, is it possible to send the homework by
email?)

(20) Hszeunume, He moznu 6v1 Bol, nodcanyiicma, npuciams oomauiHee 3a0anue Ha noumy? (Sorry,
could you, please send the homework by email?)

Long requests (apology+request+grounder) (3 moves) were absent in the Algerian data
and it was only observed once in the Russian data.

In the third situation, characterised by a high cost of imposition, the dynamics have
changed significantly: the number of laconic requests consisting of one move has
significantly decreased, while requests containing justification or apology have become
predominant. The number of requests consisting of three moves (apology+request +
justification) has also increased significantly (7.1% in the Algerian material and 17.1% in
Russian). Russians used the apology strategy more actively in all situations as evidence of
their unwillingness to impose, often combining it with a reasoning strategy that justifies the

commission of an imposing act.
(21) Hzeunume, ecmv Kakasi-mo 603MONCHOCHb NPOBECMU KOHCYIbMayuto, si 60aena u He cmMo2id
npucymcmeosams (Sorry, is there a possibility to have a consultation, I was sick and I could not attend).

Overall, the results show that the Russian style of communication between students
and teachers is more formal than the Algerian style, as evidenced by the increased use of
strategies to mitigate the impact of the request on the addressee, as well as the use of
Negative politeness strategies (politeness of distance).

Finally, addressing the hearer emerged as a critical supportive move in modifying
requests. This practice was more prevalent and formal in Algerian than in the Russian
context. By using respectful forms of address (sir/ 4t/ doctor/ _.siS professor/_swis s, or
Sheikh/ &) Algerian students demonstrate a commitment to acknowledging their teachers’
high status and negative face wants, thereby conveying a deep sense of respect. The Russian
students conventionally use a less formal addressing — first name +patronymic name.

Section 3.3. Top-down context (teacher's Request to the student) explores
requests in the situations characterised by an asymmetrical top-down relation, a certain
horizontal distance between interlocutors, and varied cost of imposition (low — Request for
repetition), (moderate — Request to send the homework by email), (high — Request to carry
the books to the library).

The findings yield valuable insights into the dynamics of power and politeness in
teacher-student interactions within Algerian and Russian classroom environments. They
reveal that both groups predominantly employ direct requests when the Speaker holds more
power than the Hearer, which aligns with the framework proposed by Scollon and Scollon
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(1995, 2001), indicating that teachers feel confident in asserting their demands without the

need to soften their requests:
(22) Sy e canldll sl ) Llb U lels, (Please, students, send your homework by email).
(23) Omnpasvme mHe, nodxcanyiicma, céoro pabomy (Send me please your work).

However, Russian teachers appeared to be more indirect than Algerian ones in
situation 2 (14, 3% to 8,5%) and situation 3 (58,6% to 51,4%) (Fig.3).
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Figure 3. Algerian and Russian teacher's Request to the student

While direct requests are preferred in situation 1, characterised by a low level of
imposition, teachers utilised conventionally indirect requests more frequently in the last

situation, when the cost of imposition was high.

(24)  fellad o Likall A S 5335 o dliSa Js (Can you take my books to the library, please?)

(25) He mozenu 6v1 Bui, noxcanyiicma, nomous omuecmu knueu 6 oubiuomexy? (Can you help me
take the books to the library?)

Thus, teachers utilised ability questions with the modal verb can, and used a Negative
politeness strategy “Be conventionally indirect”. Moreover, Russian teachers adopted the
verb (ne)moenu 6w (could) as a negative politeness strategy “Be pessimistic”:

(26) He moenu 661 Bot omnecmu mou knueu ¢ 6ubnuomexy? (Could you take my book to the
library?)
The findings showed that Russian teachers particularly favoured these polite constructions
adopting more indirect approach compared to their Algerian counterparts, which can indicate
to a less pronounced power distance and consideration to students' individual autonomy.

Concerning syntactic and lexical modifiers the findings showed that both Algerian and
Russian teachers heavily utilised the hearer perspective utterances when making indirect
requests in various contexts. They primarily relyed on the politeness marker nooswcanyiicma /
<llad o (please). However, Russian teachers demonstrated a stronger preference for it
(40.1 %), compared to Algerian ones (34.2%). In contrast to the previous situation (students’
requests to teachers), Algerian teachers did not use religious blessings to soften their requests.
This choice is likely stems from religious terms being mainly used in Arabic dialects (like
Algerian Arabic), while teachers use standard Arabic “Fusha” in classroom settings.

It is worth noting that while both groups used modifiers and were more indirect in
high-cost scenarios, the Russian teachers showed a greater tendency for mitigated requests,
indicating that the level of imposition had a stronger impact on their choices.
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Regarding the supportive moves, the study revealed that they are used by teachers to a
limited extent. Thus, short one-move requests emerged as the predominant form utilised by
both participant groups across all situations at approximately the same frequency (Fig. 4).
Even the limited use of supportive moves (grounders or apologies) was approximately the
same in both groups’ requests.
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Figure 4. The length of the students' Request

The main addressing practices utilised by Algerian teachers were kinship address
terms, such as <& (my daughter) and - (my son), which serve as a positive politeness
strategy “use in-group identity markers” reflective of the collectivist nature of the society.
Conversely, some educators employ more formal terminology, such as «b/4b (student),
owing to the official academic context. Russian teachers used the first name to address their
students.

Overall, the study showed that the governing factor in teachers' requests performance is
primarily the power index and the distance between the interlocutors. It is noteworthy that
while teachers did not seek to modify their requests, either internally or externally, to
enhance politeness, the impact of imposition was particularly evident in the third situation,
which encompassed requests that fell outside the remit of the students' classroom duties.

In a symmetrical context, described in 3.4. Linear context (student's Request to
student) the requester and the requestee have equal power, the social distance is
approximately close, and the only variable is the rank of imposition, which varied from low
(Request for/to borrow an extra pen), moderate (Request to send the homework by email) to
high (Request to help with the homework). The findings highlight both similarities and
differences in the influence of power, distance, and levels of imposition within this context.

The results showed that indirect requests were again more common among Russian
students than Algerians in all situations (Fig. 5). Even in a low-cost imposition scenario, 68,8%

of Russians performed their Request indirectly.
(27) Moowceus 0ame mue pyuxy? (Can you give me a pen?)
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Figure 5. Algerian and Russian student's Request to the student

The same tendency can be observed in other situations. While 58,5% of Russian
students employed indirect strategies to request their classmate to send the homework, 61,4%
of Algerian students preferred direct requests adding a religious blessing to it:

(28) Moe 661 mur npucrame mme domauwinee sadanue no noume? (Could you send me the
homework by email?)

(29) i ) Las) 22y cun/ ol Lini/ (send me the homework after the class, may God preserve you).

The findings align with previous research on Arabic communicative cultures, which
has emphasised the straightforward nature of requests, especially among friends and family
members (Abdul-Sattar et al. 2009; Al-Marrani & Sazalie 2010).

The negative politeness strategy “Be conventionally indirect” and “Questions” are
performed by adopting ability questions with the modal verb _n/moocewn ‘can’, which was
the only syntactic downgrader used by Algerian students:

Russians also used the modal verb (ne) moe 6w (could) to reduce the directness
through the use of Negative politeness strategies of minimizing the assumption about the
hearer’s wants/abilities and being pessimistic:

(30) H3z6unu, ne moz 6v1 moi odoncums mue pyuky? (Sorry, could you lend me a pen?)

The hearer-oriented perspective was the most used request perspective in this situation,
especially by Russian participants. Although this model also prevailed in Algerian requests,
other models, such as speaker-oriented, inclusive and impersonal, were also observed, which
seemed somewhat unexpected.

Furthermore, the Russian participants utilised noowcanyiicma ‘please’ as a politeness
marker:

(31) Moowcews ckunyms domawinee 3adanue nocie napwvi, noxcanyticma? (Can you send the
homework after the class, please?)

Algerians preferred the religious blessings to soften their requests:

(32)  felbiny dl 7 57 S ol ol] (Ainsi jai i ph i @ AT i e (T spSle 2Dy jall als (My dear
friend, peace be upon you, I am in a hurry | have some circumstances, can you send the homework when you
go back home, may God protect you).

Overall, the findings showed that the cost of imposition had a greater impact on
Russian students' use of lexical downgrades to soften and perform requests and it did not
significantly affect Algerian students' use of these modifiers.
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The external modifiers (supportive moves) analysis revealed that the short one-move
Request was observed most frequently and at approximately the same frequency in the low
and moderate cost of imposition (84.3% and 75.7% in Algerian data and 85.7% and 71.4% in
Russian data respectively). As the cost of imposition increases, the number of models
consisting of two moves increases in both contexts. (Fig. 6).

MODERATE HIGH MODERATE HIGH

ALGERIAN ARABIC RUSSIAN

m 1-Move 2-Moves 3-Moves

Figure 6. The length of the students’ requests

The data revealed that the frequency of the use of two-move requests increased in
the situations with moderate and high cost of imposition in both contexts, while the
combinations with three moves were hardly observed.

The main external modifiers students used in the linear context are grounders,
apologies, and address forms. It was noticed that while Russian students gave preference
to apology, Algerian students preferred to accompany their requests with grounders.

(33) IS S pgrhaei i 1) j as )y cliie 15 U alF didie Loy olf ST ala (My pen has broken, and |
do not have another one, if you have an extra pen can you give it to me to write?)
(34) H3z6unu, ne ooonrxcuwn mue pyuxy? (Excuse me, could you lend me a pen?)

The impact of the cost of imposition of the request was also noticed in the third
situation, where 50% of Algerian students accompanied the request with justification, and
44.3% of Russian students added to it either an apology or resoning. Requests involving
three moves were noticed only in isolated cases.

Common forms of address used by Algerian students included "friend, sab= ", "my
colleague, =", "my brother, Lss", and "my sister, a1, reflecting the Algerian Islamic
cultural principle of brotherhood and mutual support. In contrast, Russian students
predominantly utilised first names and nicknames.

The results suggest that the tendency of Algerian students to use fewer modifiers,
both internal and external, to mitigate requests is explained by the notion that equal power
and proximity eliminate the need for such mitigation and mitigation strategies are
applicable only in circumstances involving a high cost of imposition. The findings show
that in Russian culture. the performance of a request is much more determined by its cost
of imposition, and even with equal and relatively close relationships, the personal
autonomy of the addressee is taken into account.
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The conclusion synthesises the findings and prevailing tendencies in the choice of
politeness strategies among Algerian and Russian participants concerning request types,
perspectives, and the internal and external modifiers utilised in university contexts.

The study demonstrates that politeness in classroom requests is a dynamic
phenomenon shaped by a range of sociocultural variables, as illuminated through the
discursive approach. The analysis confirms that while power, distance, and rank of
imposition all influence the choice between direct and indirect requests, their relative
importance differs across cultural contexts. Specifically, Algerian classroom discourse is
more strongly influenced by hierarchical power relations. In contrast, Russian requests are
more sensitive to the cost of imposition.

Therefore, Russian teachers and students are less direct than Algerians. This
finding suggests that the speech act of Request is less face-threatening in the Algerian
cultural context based on interdependence; conversely, the mitigation of imposition of the
performed speech acts is given greater concern in Russian culture, which suggests a
greater importance of personal autonomy. As a result, Negative politeness strategies as
well as mitigating tools are more typical of Russian classroom discourse.

The study argues that the directness exhibited by Algerian participants should not be
interpreted as rudeness or impoliteness. Rather, this directness is an accepted
communicative practice within Algerian culture, particularly when softened by specific
mitigating expressions such as religious phrases (Dendenne 2017). These religious
formulas not only signify a sense of religious affiliation but also serve a pragmatic
function in influencing the behaviour of others (Nazzal 2005: 255-256).

Importantly, the findings challenge the Anglo-centric perspective that equates
requests with indirect speech acts, showing that directness and politeness are not mutually
exclusive and can be realized through culturally specific linguistic resources. Algerian
requests tend to be more direct, attributable to the prevailing vertical distance and less
pronounced horizontal distance in comparison to Russian context. At the same time,
Russian discourse reflects a different balance of social variables.

These findings correlate with cultural values and social organization of society. The
tendency towards straightforward requests in the Algerian context can be explained by the
predominance of vertical distance and less pronounced horizontal distance in Algerian
culture compared to Russian. As a result, power and solidarity are highly valued in
Algerian academic environments. Russian discourse reflects a different balance of social
variables.

Ultimately, these results underscore the intricate relationship between language,
culture, cognition and communication, and support the value of a discursive approach for
capturing the complexity of speech acts in diverse social environments. This research thus
provides theoretical refinement and practical insights essential for second language
teaching and effective intercultural communication.

Finally, the conclusion highlights the study's limitations and outlines avenues for
future research. Future research could expand the geography of the material by including
data from other regions. It could also use different data collection methods, such as natural
data, and consider gender and age factors. Additionally, it could explore other speech acts
used in educational discourse in a cross-cultural perspective.

The main results of the present research were published in the subsequent articles:
I. Scopus-indexed articles:
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SAADNA Sarra
(People's Democratic Republic of Algeria)

Politeness Strategies in request in Algerian and Russian classroom discourse

Politeness strategies are crucial linguistic tools for establishing and maintaining
effective communication in classroom settings, particularly in multicultural environments.
The usage of these strategies can vary widely across cultures, leading to potential
misunderstandings and communicative failures. This research aims to identify and contrast
the politeness strategies employed in requests within Algerian and Russian classroom
discourse, and to determine how socio-cultural variables influence their choice, interpreting
the observed differences through the lens of culture and cognition. It examines the
performance of requests in symmetrical and asymmetrical contexts, varying in power,
distance, and rank of imposition, focusing on pragmatic, functional, and stylistic
characteristics. Data for the study were collected through a Discourse Completion Task
(DCT) questionnaire administered to 140 university students—70 from Algeria and 70 from
Russia. The analysis employed both quantitative and qualitative methods, drawing on
sociolinguistics, cross-cultural pragmatics, discourse analysis, and cultural studies. The
findings revealed that requests can be expressed both directly and indirectly, where Algerian
requests generally lean towards a more direct style than their Russian counterparts. In the
Russian academic context, requests are often articulated indirectly, frequently utilising
negative politeness strategies and internal and external modifiers that are less characteristic
of Algerian discourse. Moreover, the findings indicate that social variables such as power
distance, social distance, and the rank of imposition primarily determine the types of
requests, whether direct or indirect, and the selection of politeness strategies. Notably, these
influences manifest differently across cultural contexts. In Algerian classrooms, the index of
power is a more prominent determinant of requests, while in Russian contexts, the cost of
Imposition emerges as the most critical factor, although considerations of power and distance
are still present. This inclination towards a more direct request style in Algerian academic
discourse may be attributed to a greater vertical distance in power dynamics, which
encourages straightforwardness in hierarchical relationships, alongside to a less pronounced
horizontal distance. The findings challenge the Anglo-centric perspective that equates
requests with indirect speech acts, showing that directness and politeness are not mutually
exclusive, and politeness can be realised through culture specific linguistic resources.
Algerian requests tend to be more direct, attributable to the prevailing hierarchical distance
and less pronounced horizontal distance in comparison to Russian context. At the same time,
Russian discourse reflects a different balance of social variables and values, as well as the
teacher and student roles. These results underscore the intricate relationship between
language, culture, cognition and communication, and support the value of a discursive
approach for capturing the complexity of speech acts in diverse social and cultural
environments. They may be relevant for sociolinguistics, cross-cultural pragmatics, discourse
analysis, contrastive linguistic and cultural linguistics. They can be used in teaching Arabic
and Russian as a foreign language, as well as in translation and intercultural communication.
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