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PaGora BeimosHeHa Ha Kadeape HHOCTPAHHBIX SI3BIKOB (PHIIOIOTUYECKOTO
¢dakynberera ®DT'AOY BO «Poccuiickuil yHUBEpCUTET IPYKObI HAPOIOBY

Hay4HbIi pYyKOBOAMTEJIb:

HNyraauy Hartaabs MuxaiioBHa, kaHauaaT (UIOJIOTHYECKUX HAYyK
(10.02.20), 3aBenyiomias KadeApodl HHOCTPAHHBIX S3BIKOB MEIHUIIMHCKOTO
unctutyra ®I'AOY BO «Poccuiickuii yHUBEPCHUTET APYKOBI HAPOIOB)»

OduunajnbHbIe ONMOHEHTHI:

1)  BoJaxoBa flHa AJieKCaHAPOBHA, JIOKTOp (DUIOJOTMYECKUX HAYK
(10.02.19), nouenr, mpodeccop Kadeapsl TCOPUH M MPAKTUKHA HHOCTPAHHBIX
A3bIKOB MHCTUTYTa WHOCTpaHHbIX s3bIkOB DPI'AOY BO «Poccuiickuii
YHUBEPCUTET JIPY>KOBI HAPOIOBY;

2) Kapacuk Baagumup Wabu4, A0KTOp (QHIOIOTHYECKUX HAYK
(10.02.04; 10.02.19), npodeccop, npodeccop kapeapsl OOIIETO U PYCCKOTO
sa3pik03HaHud PI'BOY BO «l'ocymapcTBEHHBI HMHCTUTYT PYCCKOTO SI3bIKA
nmenu A.C. Ilymkunay;

3) PaeBckass Mapuna MuxailJioBHa, TOKTOP (QUIOIOTHYECKUX HAYK
(10.02.05), npodeccop, 3aBeayromias kadeapoit HCIIaHCKOTO s3bIKa (pakynbTeTa
WHOCTPAHHBIX SI3BIKOB U 3apyOexHoro peruoHoBeaenuss OIAOY BO
«MoCKOBCKHMI rOCY1apCTBEHHBIN YHUBepcUTeT nMeHn M.B. JlIoMmoHOCOBaY.

3ammra coctoutcst «18» wHosOpst 2022 roma B 11:00 ma 3acemanuu
muccepraronnoro cosera [IJIC 0500.006 mpu ®I'AOY BO «Poccwuiickuit
YHUBEPCUTET ApyxObl HApoAoB» Mo ajapecy: 117198, r. Mockaa, yi. Mukiyxo-
Makunas, 1. 10, kopryc 2 «Ay, aya. 535.

C nmuccepranueid  MOXXHO  O3HAaKOMUTHCA B Y4eOHO-HAyYHOM
uHpopmarmonHoM 6ubmoreuHom nentpe (Hayunas 6ubmmorexka) ®I'AOY BO
«Poccuiickuii yHUBepCUTET ApY>KObI Hapo0B» 1o aapecy: 117198, r. Mockaa,
yi1. Mukiyxo-Makias, 1. 6.

OOBsiBIeHHE O 3amuMTe W aBTopedepar AUcCCepTallid pa3MeElIeHbl Ha

cairax: https://www.rudn.ru/science/dissovet/dissertacionnye-sovety/pds-
0500006 u https://vak.minobrnauki.gov.ru.
ABTOpedepaT pa3ociaH « » 2022 .

VYueHslil CeKpeTapb
nuccepraunnonnoro coseta I[11C 0500.006
KaHauAaT (GUI0JIOTMYECKUX HAYK, TOIEHT C.I'. KopoBuHa
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OBILIAA XAPAKTEPUCTUKA PABOTbBI

JluccepTallMOHHOE HUCCIEI0BAHKUE TMPEICTaBIseT COOOW CpaBHUTEIHHO-
CONIOCTaBUTEJIbHBIA aHAIN3 JUPEKTUBHBIX PEYEBBIX AKTOB IIPU B3AUMOACHCTBUH
CTyJICHTa M TMpenojaBaTelsi B paMKaX aHIJIOS3BIYHOTO, apabos3bIUHOTO H
PYCCKOSI3bIYHOTO aKaJIEMHUYECKOTO TUCKYpCa.

B xonne XX — nHauvanme XXI| Beka B JMHIBUCTUKE OTMEUEH HHTEPEC K
M3YYEHUIO Pa3JIMYHBIX BUJIOB HHCTUTYLMOHAIBHOIO TUCKYPCa, K KOTOPOMY MBI,
Bcaen 3a B.M. Kapacukom (2004), oTHocMM akaieMHYecKUil AUCKypc. Mbl
npuaepxkuBaeMcs Touku 3penus H.I'. bypmaxunoit (2014), A.B. 3ybOxoBoii
(2010), JI.B. Kymukogoii (2006), K.M. Ilumuxunoii (2013), K. Benett (2008),
M. Clyne (1987), B.B. Fortuno (2004), K. Hyland (2009), D. Meer (2000), u
Ap. O TOM, YTO aKaJEeMUYECKHI IUCKypC HMMEET LENbI0 NMPOQecCHOHAIbHOE
MEJaroru4eckoe OOUIEHUE B BBICHIEM y4€OHOM 3aBEICHHH, KOTOPOE HALIEJIEHO
Ha TOATOTOBKY CIELHUAIUCTOB BBICOKON KBAIM(PUKALUUU U XaApAKTEPU3YyETCA
TaKUMH  4YepTaMHd, KakKk HEpaBHO CTaTycHOoe OOIIeHue, HUMEIolIee
JIBYHaNpaBJleHHbIA Xapakrtep. Takum 00pa3oM, akaJIeMHUUYECKH JTUCKYpPC
JETEPMUHUPYET  COLMAIBHBIE POJM KOMMYHHMKAaHTOB, XapaKTEPU3yeTCs
PUTYaIbHOCTHIO OOIIEHUS M €r0 HallEJIEHHOCThIO HA TIOJYyYEHUE U TPAHCIISALIUIO
HAy4YHOI'O 3HAHUSA B 3aJaHHBIX paMKax. BaxHylo poyib B aKaJeMHUYECKOM
JUCKYpCE WIPAIOT JUPEKTUBHBIE PEUEBBIE AKThI, KOTOPHIE BO BCEX S3bIKAX
MMEIOT CXOXKYI0 L€Jdb — MOTHBUPOBATh KOrO-TO CJEJaTh 4YTO-TO, CHOCOO
o(opMJIEHUSI KOTOPBIX BApbUPYETCS OT KYJIbTYPhl K KYJbType U 3aBUCUT OT
COLIMOKYJIbTYPHBIX (PAaKTOPOB U HOPM OOIIECTBA.

AKTYaJlbHOCTh JUCCEPTALNMOHHOIO HCCJIEIOBAHUA IIOATBEPKIACTCS
OOULIEIMHIBUCTUUECKUM  HMHTEPECOM K MpoOJeMaTHKe aKaJAeMHYECKOIo
JUCKypca B CONOCTAaBUTEIILHOM acrekTe " HEO00XOIUMOCTBIO
COMNOCTABUTENIbHOIO  aHalMW3a  JUPEKTHBHBIX  pPEUYEBBIX  AKTOB  IpH
B3aMMOJICUCTBUM CTYJEHTAa W TMpernojaBareiiss Kak 4YacTH aKaJIeMHUYeCKOro
JUCKypca B Pa3IMYHbIX JUHTBOKYJIbTYpaX (aHTJIUMHCKOM, apaOCKON U PYCCKOM),
IPOBOJUMOTO B paMKaX COBPEMEHHOW aHTPOMOLUEHTPUYECKON Mapagurmbl.

OO0beKTOM JaHHOTO JAHMCCEPTALMOHHOIO MCCIIEIOBAHUS  SBIISIFOTCS
JTUPEKTUBHBIE PEYEBBIE AKThl IIPHU B3aUMOJECUCTBUM CTYIECHTA U MPENOAaBaTENS
B @HTJIUIICKOM, apabCKOM U PYCCKOM aKaJIeMUUYECKOM JIUCKYpCE.

IIpeamMeTroM [1aHHOTO JUCCEPTALMOHHOIO HCCIENOBAHUS SBIIIOTCS
JEKCUKO-TPAaMMAaTUYEeCKUEe, CTPYKTYpHbIE U  KYJbTypHO-ClieHU(PUUECKUE



XapaKTEPUCTHKU TUPEKTUBHBIX PEUYEBBIX AKTOB MPU B3aUMOJACHCTBUU CTYJEHTA
Y TIPETIO/IaBaTeNs Ha aHTJIMHACKOM, apaOCKOM U PYCCKOM SI3bIKaX.

Leabr MaHHOTO AHUCCEPTALMOHHOIO WCCJEAOBAHHUA 3aKIIOYACTCS B
OMHCAaHUM OCOOCHHOCTEH NUPEKTUBHBIX PEUYEBBIX aKTOB MPHU B3aUMOJICHCTBUU
MEXAYy CTYJIEHTOM U MpernojaBareieM Ha aHTJIUNHCKOM, apaObCKOM U PYCCKOM
a3pIKax. Jl7ms JOCTHKeHMs] JaHHOW LeNu OBbUTM ONpENETICHBbl CIIETYIOIINe
3a1a4H;

1) npoBecTH aHaIM3 TEOPETUUECKOTO ONUCAHUS JUPEKTUBHBIX PEUYEBBIX
aKTOB B Pa3HbIX JIMHIBOKYJIbTYpaXx;

2) pacCMOTPETD MOHATUE KOMMYHUKATUBHOTO CTHJISI U €T0 THUIIBI;

3) BBIIBUTH JIEKCUKO-TPAaMMaTHYECKHE, CTPYKTYpPHbIE M KYJBTYpHO-
crenupuUeckrue 0COOEHHOCTH UPEKTUBHBIX PEUYEBBIX aKTOB, PEAU3YEMBIX B
aKaJeMUYECKOM JUCKYPCE B M3yUaeMBbIX S3bIKOBBIX OOIIECTBAX;

4) oxapakTepu30oBaTh B3aMMOJICHCTBHE CTYACHTAa WM TNpPENoJaBaTelis B
AHTJIOSA3BIYHOM, apabOA3bIYHOM U PYCCKOS3BIYHOM aKaJEMUYECKOM AUCKYPCE;

5) ¢ y4éroM TOJYyYEeHHBIX B PE3YJIbTAaTe COIUOJIHMHIBUCTHYECKOTO
AKCIIEPUMEHTAa  JTaHHBIX  BBISIBUTH  YHUBEPCAIbHBIE WM  HAI[MOHAJIBHO
cnenuuueckue  OCOOCHHOCTH  JUPEKTHUBHBIX  PEUEBBIX  aKTOB  IpHU
B3aMMOJICHCTBUM CTYZEHTa W INPENOAABATENSI B aKaJEMHUYECKOM JUCKypce Ha
aHTJIUIICKOM, apaOCKOM U PYCCKOM SI3bIKaX;

6) OpemIOKHTh ~ METOAUKY  KOMIUIEKCHOTO  CpPaBHHUTEIHHOTO-
COMOCTAaBUTEIBHOTO aHanu3a (YyHKIMOHUPOBAHUS aHTJIOS3BIYHOTO,
apalos3bIYHOTO M PYCCKOSA3BIYHOTO aKaJJeMUYECKOI0 JUCKYypCa.

MarepuajioM ucc/ielOBaAaHMSA  TIOCIY)XHJIA  COOpaHHbIE  JIaHHbIE
MOCPEACTBOM MUCbMEHHOI'O aHKETHPOBAHUS, KOTOPOE MPOXOINIIO Ha apaOCKOM,
AHTJINACKOM W PYCCKOM sI3bIKaX. AHKETUPOBAHHUE AHIJIOSI3bIYHBIX CTYACHTOB
OBLIO MPOBEAICHO B 0OYHOM opmaTe B JPKOPIKTAYHCKOM YHHBEPCHUTETE (OKpPYT
KonymOust), B onHoM u3 crapeitmmx yHuBepcutetoB CHIA. lns npoBeaeHus
AHKETUPOBAHUS Ha apaOCKOM SI3bIKE Mbl ONPOCHIIA CTYIECHTOB U3 TaKUX CTpPaH,
kak JluBan, Mopnanusi, MaBpuranus, [lanectuna, Upak, Cupusd, Eruner, OAD,
Karap, oOyuatommxcst B Mopnanckom yruBepcutere (AMMaH). AHKETUPOBAHHE
PYCCKOSI3BIYHBIX CTYJEHTOB HpoXoAmsio Ha 0aze Poccuiickoro yHuBepcurera
JIPYKOBI HAPOJIOB.

O6bem wucciemyemoro Mmarepuana coctaBmin 1350 BbICKa3bIBaHUN W3
aHKeT, BKJIIOYArOmuUX 4 OCHOBHBIE uYacTu: 1) dopmbl oOparieHus; 2)
JTUPEKTUBHBIE PEUeBbIe aKThl MPENOAaBaTelNsl; 3) peueBble aKThl CTYJIEHTOB; 4)
COLIMOKYJIbTYPHbIE OCOOEHHOCTH pPEUYEBOr0 B3aMMOJCHCTBUS CTyACHTa W



npenogaBaresia. Pe3ynbTaTbl aHKETUPOBAHUSL HAa TPEX SI3bIKAX MPEJCTABIICHBI B
pasnene [IpumoskeHne n1aHHON paOOTHI.

CreneHb Hay4YHOM Ppa3pabOTAHHOCTH MPOOJeMbl HCCAEI0BAHUS
ONPENEIIAETCS TEOPETUKO-METONOJIOrMYECKUMHU TPUHIUIIAMH, U3JI0)KEHHBIMU B
paboTax pOCCUMCKUX U 3apyOEKHBIX UCCIIEI0BATENEH, MOCBAIEHHBIX JUCKYpPC-
anamm3y (N. Fairclough (1992), N.M. Dugalich (2020), S. Hunston & G.
Thompson (2000); E.A. Krassina (2016); E.N. Maluyga (2008); J.M. Swales
(1990, 2000); B.M. Kapacuk (2004, 2022); u 1ap); >XKaHPOBO-SA3BIKOBBIM
XapakTepucTukam akagemudeckoro muckypca (V.K. Bhatia (1997); A. Duszak
(1997); K. Hyland (2009); L. Karttunen (1973); K.L. O’Halloran, S. Tan &
B.A. Smith (2016); G. Thompson (2001); E.A. Ka3annesa, ®.I'. ®arkysuinHa
(2020); M.H. Koxxuna (1972) u np.); TeOpUH peUEBBIX aKTOB M TUPEKTUBHBIX
peueBbix aktoB (L. Abbeduto, L. Furman & B. Davies (1989); J.L. Austin
(1962); K. Bach & R.M. Harnish (1979); R. Bartolet (1994); H.H. Clark
(1979); S. Coulson & C. Lovett (2010); M.N. Del Campro (2013); Z.R. Eslami
(2010); M.L. Geis (1995); J.R. Searle (1969) wm 1p); MEKKYIBTYpHOU
kommynukauu (A.H. Alhamdan (2018); E. Babad & P.J. Taylor (1992); J.J.
Blake, D.M. Smith, M.P. Marchbanks, A.L. Sibert, S.M. Wood & E.S. Kim
(2016); M. Ghazanfari, A. Bonyadi & Sh. Malekzadeh (2003); C. Geertz
(1973); E.T. Hall (1976); N. Houck (1999); R.D. Lewis (2006); E.A. Ka3zanuesa
(2019) wu gp); pedeBOMY B3aMMOJICWCTBUIO MEXAY CTYICHTOM U
npenoaasatenem (M. Al-Qudah (2017); M.M. Al-Ramadan (2016); J.E. Brophy
& T.R. Good (1974); M.C. Engles, H. Colpin, K. van Leeuwen, P. Bijttebier,
W. van Den Noortgate, W. Claes & K. Verschueren (2016); P. Hiver, (2018);
A.A. Khalil (2021), A.A. Khalil & T.V. Larina (2018); A.P. /Ipo3nosa (2016); u
71p).

Jlnst  pelieHuss TIOCTaBICHHBIX 3a/lad B JUCCEPTAIIMOHHOW padote
WCTIOJB30BAINCH CICAYIOIIME KaK TEOPETHUECKHUEe, TaK U MPaAKTUYECKUE
MeTOAbl W  NpPHeMbl  HCCJICAOBaHUA:  ONKUCATEIbHO-aHATUTUYCCKUIM,
HMHTEPIPETaTUBHBIN CPaBHUTEJILHO-COMOCTABUTEIbHBIMN,
JIMHTBOKYJIbTypoJorudueckuii. OCHOBHOM TOAXOA K  HCCIEAOBAHUIO —
WHIYKTUBHO-ICNYKTUBHBIA (OT aHalu3a, MOJYYCHHOTO B X0/€ (DpOHTAIBHOTO
BBIOOpA PECTIOHICHTOB MaTepuaa, K 0000IIEeHHSIM).

I'mmore30i  auccepranuu  ABISETCS  YTBEPKICHUE O  HAJIUYUU
YHUBEPCAIBHBIX CTPYKTYPHBIX, CEMAHTHUYECKUX U KYJIbTYPHO-CHEITUPUUECKUX
YepT JAUPEKTUBHBIX PEUYEBBIX AaKTOB TMPH B3aUMOJCHUCTBUM CTYyJICHTa W



npernojaBaTesis B AHIJIOS3BIYHOM, apalOsA3BIYHOM M PYCCKOSI3BIYHOM
aKaJIEMHUYECKOM JUCKYpCE.

Hayynasi HOBM3HA IpeIaraéMoro JIUCCEPTAlMOHHOTO HWCCIEIOBAHUS
3aKJIFOYAETCS B TOM, YTO BIEPBBIE IPOBEJACH COIMOCTABUTENIBHBIN aHaIU3
OUPEKTHUBHBIX  PEYEBBIX aKTOB NP  B3aUMOJCHCTBUU  CTYINEHTa W
IpenojaBaresis B akaJIeMHUUYEeCKOM JUCKypce Ha apabckoM si3bike. Jluccepraims
MPeNICTaBIIsIeT COOOM MEepPBbI OMBIT UCCIENOBATENLCKON pabOThl AUPEKTUBHBIX
pEUYEBBIX AKTOB NPU B3aMMOJEHCTBHM CTYJEHTAa W MpErnojaBaTess B
aKaJIEeMHUYECKOM JIUCKYpCE€ B COINOCTaBUTEIBHOM AaclEeKTe Ha Marepuaie
A3bIKOB, MIPUHAJIEKAIINX K TPEM SI3BIKOBBIM TpYyMIaM, pe3yJbTaTOM KOTOPOM
CTaJ0 ONHCAHUE YHUBEPCAJbHBIX U  KYJbTYPHO-CIICIIMPUUECKUX UEPT
aKaJeMU4ecKkoro auckypca. IIpemnokeHa KOMIUIEKCHAsT METOJIMKA aHalIu3a
JUPEKTHUBHBIX  PEYEBBIX AKTOB NPU  B3aUMOJCHCTBUU  CTYIAEHTa W
MpenojiaBareyis B akaJeMHUYECKOM JUCKypce. BrepBble BBEAEHO M OINHCAHO
MOHATHE O€Joro JuajiekTa apaOCKoro s3blka Kak fA3blKa OOIIECHHUS B
aKaJIEeMHUYECKOM JTUCKYpCE.

Teopernyeckass 3Ha4UMOCTb PaOOTHl COCTOUT B TOM, YTO B HAy4YHBIN
000pOT BBEACH HOBBIM SI3BIKOBOM MaTEpwil, MOJYYEHHBIM B pe3yJibTare
AHKETUPOBAHUS HOCHUTENICH PYCCKOM, aHTJIMUCKON U apaOCKOM JTUHTBOKYJIBTYP.
JluccepTanMOHHOE UCCIIEIOBAHNE BHOCUT BKJIAJ B TEOPUIO JUCKYPC-aHAIM3a U
COMOCTAaBUTEJILHOTO aHAJIM3a PEUYEBBIX aKTOB, MPArMaTUKU, COIIMOJIMHTBUCTUKH,
MEKKYJIbTYPHOH KOMMYHHUKAIINH.

IIpakTHyeckasi 3HAYMMOCTb. Pe3ynbTaThl JAHHOTO HCCIEAOBAHUS
MOTYT MCIOJIb30BaThCsl MPU MOATOTOBKE JIEKIUH, YHEOHUKOB U CIIELIKYPCOB IO
nparMaTUKe, COL[MOJIMHTBUCTUKE, CPABHUTEIIBHOMY SI3bIKO3HAHHUIO, a TaKKe Ha
NPAKTUYECKUX 3aHATHUAX IO BBIIIECYKA3aHHBIM SI3bIKAM.

OCHOBHBIE 10JI02K€HN I, BBIHOCHMbIE HA 3AIINUTY:

1. AKaeMH4ecKuil JUCKYypC HMMeEeT OOIIMe XapakTEepUCTHKH, He
3aBUCALIME OT $3bIKA, KOTOPBIM MCIHOJB3YETCA, OJHAKO aKaJeMUYECKUUI
JUCKYPC COLIMAIIBHO W JMHTBOKYJBTYPHO MapKHpPOBaH: MPU B3aUMOJECUCTBUU
cmyoeum-npenooagamenb ~ OTMEUAIOTCS  CleNU(pUYECKUe  OCOOCHHOCTH
JUPEKTUBHBIX PEYEBBIX AKTOB.

2. Ctwiib KOMMYHUKAllMA TPU B3aUMOJICUCTBUU TpEnojaBatelisi U
CTy/ICHTa B aAHIJIOSI3bIYHOM aKaJIEeMUYECKOM JIUCKYpCE HMMEET SrajluTapHBIM
XapakTep C 4epTamMu aBTOPUTAPHOCTH, B PYCCKOM — CTPOTO 3TaJIUTAPHBIN, B
apaOCKOM — TOTAJIMTAPHBINA XapaKTep.



3. Ctunb  KOMMYHUKALMM ~ CTyJEHTa C MpernojaBaTelieM B
aHTJIOSI3BIYHOM,  apaOCKOM M PYCCKOM  aKaJeMHYeCKOM  JHCKypce
JETEPMUHUPOBAH CICAYIOMUMH (PaKTOpaMH: BO3pAcCT, MOJ U y4eHas CTENeHb
KOMMYHUKAHTA.

4. JIUpeKTUBHBIE pEYEBbIE AaKThl B AHIJIOA3BIYHOM AaKaJEMUYECKOM
JTUCKYpCE€  BBIPAXAIOTCA MPSMBIM  BbICKa3blBaHHEM; B  apabos3bIYHOM
aKaJeMHUYeCKOM JHuCcKypce — B (¢GopMe TpuKaza; B PYCCKOSI3BIYHOM —
dopmynupytorcs B GopMe MpoChObl.

O00CHOBAHHOCTH u JA0CTOBEPHOCTH JAUCCEPTALMOHHOTO
HCCJIeIOBAHMS  Ompenensiercs OOBEeMOM  COMOCTAaBISIEMOr0  Marepuala,
NPUMEHEHUEM HWHIYKTUBHO-ACAYKTUBHOTO METO/JA TO3BOJIUIO TPOBECTU
aHaJIM3 aHKET U C/ieJIaTh 0OOCHOBAHHBIC BHIBOJIBI O HATMYMHM YHUBEPCAIBHBIX U
KyJIbTYPHO-CIIEIIU(UIECKUX YepTax B peaiu3alluu akaJIeMUUECKOro TUCKypca B
paccMaTpuBaeMbIX  JIUHTBOKYJbTypax.  JlOCTOBEpHOCTh  HCCIEAOBaHUS
MOATBEPXKIaeT pedepupoBaHue TPYIOB POCCHHCKUX U 3apyOEKHBIX
JMHTBHUCTOB, a TAK)Ke yCIeNTHas anpoOaius pe3yabTaToB UCCIECTOBAHMUS.

Amnpobanusi pe3yJbTaToB. Marepuansl, pe3yabTaTbl M OCHOBHBIE
BBIBOJIBI MCCIIEIOBAHUS OB M3JI05KEHBI Ha 3aceaHuM Kadeapbl MHOCTPAHHBIX
A3bIKOB  (hustosioruueckoro (axkynerera Poccuiickoro yHuBepcutera ApPYKObI
HapoJoB; mpeacTaBieHbl Ha XV-oif MexayHapoaHoW KOHGEpPEHIIUH TI0
TEXHOJIOTHsIM, oOpasoBaHuio W pasputuio (CtamOyn, Typrwms, 2020), Il-oi
Bcepoccuiickold  CTyI€HUECKOM  HAyYHO-NPAKTHUYECKOW  KOH(pepeHIuu
«Bocrounbrii  kanerigockom» (MockBa, PYJIH, 2021), Bcepoccuiickoi
CTYJICHYECKOM HAyYHO-TIPAKTHYECKOW KOH(pEpPEeHUUN «AKTyaJbHbIE MPOOIEMBI
MEKKYIbTypHOUW KomMMmyHukaiuu» (MockBa, PYJIH, 2022). OcHoBHbIC
MIOJIOKEHUST JTUCCEPTAIlMM OTPaKeHbl B 8 myOnuKamusx, B TOM uucie 4 — B
u3nanuax, pekomengoBanHeix BAK MunoOpnayku P®, 1 — B pedepupyembix
M3aHUSAX, BXOJAIIMX B MEXIyHapoaHble 0a3bl JaHHBIX Scopus u Web of
Science.

Crpykrypa u 00b€M IHCCEPTALMOHHOTO MCCIEIOBAHUS MPOJIUKTOBAHBI
MOCTaBICHHBIMU TII€NIbI0 W 3aJadyaMu  paboTel. Jluccepranus COCTOUT U3
BBegenusi, Tpé€x TmaB C BBIBOJAMH, 3akioueHus, bubnmorpaduu wu
[Ipunoxenus, B KOTOPOM TPHUBOAATCS COOpaHHBIE aHKETHI HA AHTJIMICKOM,
apabckoM ¥ pycckoMm s3bikax. OOmmii  o0beM  JHUCCEepPTAIMOHHOTO
nccienoBanus — 188 crpanwuir.



OCHOBHOE COJAEPXAHUE PABOTBI

Bo BsemeHum 000CHOBBIBAETCS aKTYaJbHOCTh JAMCCEPTALIUOHHOTO
UCCJICIOBAHUS, ONPENENSIOTCS OOBEKT W MpeAMET, (POopMyIUpyeTCcs UEb,
o00O3HaualTCsl  3ajlayu, Turnore3a paboThl, METOAbBl W  METOJO0JIOTHS
UCCIICOBAHUS, JAETCS XapaKTEepUCTUKA HAyYHOW HOBU3HBI, TEOPETUUYECKOU
3HQYMMOCTH W TNPAKTUYECKOM IEHHOCTH JHUCCEPTALUHU, MPEACTABIIIIOTCA
VMCTOYHUKHM NPOAHAIM3UPOBAHHOIO MaTepHania, SKCIUIMIHUPYIOTCS IOJIOKEHHUS,
BBIHOCUMBIE Ha 3alllUTy, JEMOHCTPUPYETCA amnpoOamus, MpeaIaraeTcs
AHHOTAllHsI OCHOBHBIX Pa3JIEIOB.

IlepBas rinaBa «/[MpeKTHBHBIE pedYeBble AKThD> HOCUT TEOPETUUECKUIA
XapaxkTep, COCTOUT U3 5 pa3iesoB.

B pazgene 1.1. «CoBpeMeHHbIe TeOpeTHYECKHE MCCJIe0BAHUA
peYeBbIX AKTOB» MPEICTABICH aHAJIW3 OCHOBHBIX HAIIPABICHUN H3YYEHUS
pEUYEeBBIX AaKTOB, a Takxke o0030p paboT KOHTPACTUBHOIO XapakTepa,
MOCBSIICHHBIX PEUYEBHIM aKTaM B pPa3HBIX JMHTBOKYJIbTypax (A. Tawalbeh
(2012), E. Al-Oqaily, (2012), H.B. Shishavan (2013), F. Sharisian (2013), N.
Morkus (2014), A.A. Khalil (2021), E.A. Kpacuna (2016), T.B. Jlapuna (2017)
U MH. Jp. B kauectBe pabouero omnpeneneHus HMCIONb3YETCS ONPEIENICHNUE,
npemnoxeHHoe Jx.JI. OCTMHOM: «pedeBOW akT — TO, YTO IPOU3BOJUTCS
WHIUBUYYMOM, TO, YTO HE TOJBKO COOOIIaeT HH(POPMALUIO, HO TaKXKe
BhIpaXkaeT JeicTBUE» (311. U nanee nepeoj Ham — X.A.) (Austin, 1962).

B paznene 1.2. «K KOrTHUTHBHBIH, KOHTPACTUBHBI U KOHCTPYKTUBHBII
NMOAX0AbI HM3YYEHHS] TEOPMH Ppe4vYeBbIX AKTOBY» AHATU3ZUPYIOTCA CHOCOOBI
NPUMEHEHUS Pa3JInYHbIX MOJXO0JIOB MPHU UCCIEIOBAaHUU PEUYEBBIX AaKTOB 0C000€
BHHMAaHUE YACJICHO U3YYCHUIO TUPEKTUBHBIX aKTOB.

[IpuMeHEHnE KOTHUTHBHOTO MOAXOJa MPU H3YYEHHH PEUYEBBIX AKTOB
MPEANOJIAraeT aHajau3 sI3bIKOBBIX €IMHUILl U MOHATUWHON CHUCTEMBbI TOBOPSIIETO
u/unu ciaymatouiero. [Ipu 3ToM pedeBbie akTbl pacCMaTPUBAIOTCS YEPE3 TIPU3IMY
oOILIMX 3HAHUI YE€JIOBEKa O MUPE, HAKOIJIEHHOTO UM ONBITa B3aUMOJICUCTBHUS C
OKPY)KAIOIIEW CPEJOM M B TECHOM 3aBUCUMOCTH OT IICHUXOJIOTUYECKUX,
KOMMYHUKATHUBHBIX U KYJIbTYPHBIX ()aKTOPOB. AHAJIU3 PEUEBHIX aKTOB JOJIKEH
YUYUTHIBATh HE TOJIBKO SI3bIKOBOE MOBEAECHUE YEJIOBEKA (B HAIIEM HUCCIIEIOBAHUUI
IpPENoJaBareyis MW CTYJIEHTa), HO W IICUXUYECKHME NPOLECCHI, IUKTYIOIIHE
COOTBETCTBYIOIIIEE IOBEICHUE. DONbIIOE 3HAYCHHE NPUAAETCS BBIABICHUIO,
OMKCAHUIO U OOBSCHEHUIO BHYTPEHHEN KOTHUTUBHOM CTPYKTYPBI, SIBISIOILEHCS
0a30BOH /1711 KOMMYHUKAHTOB.



KOHTpacTUBHBIN (COMOCTABUTENBHBIN) MOAXOJ MPU U3YYEHUH DPEUYEBBIX
AKTOB  HCIIOJIB3YETCS NPHU  CPABHUTEIBHO-COINOCTABUTEIBHOM  H3YYEHHUH
PEUYEBBIX AKTOB HA Pa3HBIX SA3BIKAX Ul BBIABICHUS MX CXOACTBA U Pa3IMUyUi.
JlaHHBI MOAXOA  SABJIAETCS OOHUM M3 OCHOBHBIX B  IIPEIIaracMoM
JUCCEPTALIMOHHOM  HCCIEJOBaHUMM  IIPU  CONOCTABUTEIBHOM  aHAIU3e
JUPEKTUBHBIX PEUYEBBIX AaKTOB IIPM B3aUMOJACHCTBUM IPENOAABATENS U
CTYJIEHTa B aHIJIOSI3BIYHOM, apabos3bIYHOM M PYCCKOSI3bIYHOM aKaJIEMUYECKOM
JCKYpCe.

OCOOeHHOCTBI0O KOHCTPYKTHBHOTO TIOAXOJa TpPU H3YYECHUH TEOPHH
PEYEBBIX AKTOB SBIIACTCA IMOHMMAHME SI3bIKA KaK JMHAMUYECKOW CUCTEMBI, B
KOTOPOM IIpaBWIa IIOCTPOCHUS IPEUIOKEHUA-BBICKA3bIBAHUA IIPU3HAIOTCSA
YHUBEPCAIBHBIMU. B TO Ke BpeMs KOHCTPYKTMBHBIM IOAXOJ IIPEIIIOJAracr,
YTO Ha YHMBEpCAJIbHBIC IIPpAaBWJIa OKa3bIBAIOT BIIMSAHUE HWCTOPUYECKUE H
ATHOCHEM(PUYECKHUE YEPTHI SA3bIKA.

B paznmene 1.3. « KOrHUTMBHO-IPArMATHYECKHH MOAXO0J K M3YYCHHIO
AUPEKTHBHBIX peYeBbIX AKTOB: BbIPAa:KEHHE MOAATBHOCTH» ITPEIACTABIICHBI
XapaKTEPUCTHUKU U CHOCOOBbI HM3YyYEHHs] JUPEKTUBHBIX PEUYEBBIX AKTOB KaK
3aKOJMPOBAHHBIX COOOIIEHNU, KOTOPhIE HECYT B c€0€ MOHATHOE U PEJIEBAHTHOE
cuTyauuu nodyxaeHue k aeiictsuto. Ocoboe BHUMAaHUE YAEISETCS peannu3aluu
MOJAQJIBHOCTH IIPU IIOMOILHU JIEKCUKO-IPAMMATUYECKUX CPELICTB.

B pazpgene 14. «MoruBauusi [JUPEKTHBHOIO PpPeYeBOr0 AaKTa:
CEMAHTHKA W [AMHAMHUKA CHJIbI» JaHa XapaKTEPUCTHKAa OCHOBHBIX
KOMIIOHEHTOB JHMPEKTUBHBIX PEYEBBIX AakTOB. Tak, 0pu (QOpMUPOBAHUU
WJUIOKYTUBHOM CHJIBI JTUPEKTUBHOTO PEUYEBOIO aKThl Mbl YYUThIBaEM oOIee
IpeICTaBIeHNEe KOMMYHUKAHTOB O BPEMEHHU (OIpe1eJIeHHOM/HEONPEAECIEHHOM;
a0COIOTHOM/OTHOCUTENILHOM; YKa3aHUE TOUYKH/OTPE3Ka/TOCIIeI0BATEILHOCTH);
Xapakrepe JeHcTBUS  (CPOYHOM/OTCPOUEHHOM;  Pa30BOM/MHOTOKPAaTHOM,;
yCIOBHOM/O€3yclioBHOM). B jmgaHHOM pasjene Takke paccMaTpUBaeTCs
CEMaHTHKAa WM JWHAMUKA CHJIBl PEUYEBBIX AKTOB B paMKax aKaJIeMHYECKOIO
JUCKypca B AaHIJMHCKOM, apaOCKOM U pYCCKOM SI3bIKax, ONHUpasCh Ha
kiaccupukanuio H. Pyiirenoexa (2019).

B paznene 1.5. «Kpoce-KyJabTypHbI€ B KPOCC-I3bIKOBbIE 0COOEHHOCTH
AUPEKTHBHBIX peYeBbIX AKTOB» HCCIEIYETCS BONPOC (PYHKIIMOHUPOBAHUS
JUPEKTHUB B ACIIEKTE aAKaJEMHUECKON KOMMYHHUKALUU MEXAY NPEIACTABUTEIAMU
pasHbIX JIMHTBOKYJIbTYp. IlpuHMMass BO BHHMMaHuE TJ00aNIHU3allIOHHBIC
IIPOLIECCHI, HCCIIEI0BaHNA KpOCC-s13bIKOBOU 151 KpPOCC-KYJIbTYPHOM



poOJieMaTUKH B aKaJEeMHUYECKOM JIUCKYpCE 3aHUMAIOT OJHO U3 IEHTPAIbHBIX
MECT.

Bo BTOpOIi ri1aBe «CTHIbL KOMMYHUKAIIUM B aKaJIeMUYeCKOH cpe/e»
paccMaTpUBaETCs B3aMMOJCHCTBHE MEXAY CTYACHTOM M IPENOJaBaTeNeM, a
Takke (YHKIUHU, >KAHPOBBIE M COIMAIBHO-KYJIBTYPHBIE ACHEKTbl Pa3BUTHUS
KOMMYHUKATHUBHOTO CTUJISI aKaJleMUUYecKor cpenbl. B rimaBe nmpuBogutcst 0030p
paboT, MOCBAIIEHHBIX AHTJIOS3BIYHOMY, apaOOsS3BIYHOMY U PYCCKOS3BIYHOMY
AKaJEMHUYECKOMY TUCKYPCY.

B paznene 2.1. «CTuib KOMMYHUKAIUM CHYOeHM—NPenooasamey.
(pyHKuMOHANIbHBIC, KAHPOBbIE M COLUAJBHO-KYJbTYPHbIE ACHEKThD»
paccMaTpUBAIOTCS MPEANOCHUTKA (POPMUPOBAHUS aKaJIEMUUYECKOTO JTUCKYypca U
€ro U3y4eHHE B 3aIMaJHON U POCCUKCKOU JIMHTBUCTUKE. Tak, B KOHIIe XX BEKa B
3anagHOEBPONEHCKOM A3bIKO3HAHUU chopmupoBacs OAXO]T K
aKaJIEeMUYECKOMY JIHCKYPCY, COIJACHO KOTOPOMY OH H3ydalcs Kak
YHUBEpCaJIbHAs PUTOPUKA W CTWIb, €ro OTJIUYHUEM CTajo0 BHHMAaHUE K
MHUCbMEHHOMY aKaJEMUYECKOMY JHUCKYpPCY W IMOCIEIOBATEIbHOE OIMMUCAHUE
XKaHpoB  (myOnukauuu, cratbd, MoHorpaduu, yueOHuku). Ilozxe B
3aMaJiHOEBPONEHCKOM  SI3BIKO3HAHUU  aKaJEMUYECKHM  JUCKYypC  OBLI
0XapaKTEPU30BAH COIMO- U MCHUXOJIMHIBUCTAMHU KaK 3aBUCAILIMN OT XapakTepa
YEJI0BEKA, B PE3YJIbTATE YErO0 €My MPHUIIMCAH PsJi JIMYHOCTHBIX XapaKTEPUCTUK
(A. Duszak (1997), J. Flowerdew (1999, 2002), S. Hunston (1989), K. Hyland
(2001, 2004, 2009), J.M. Swales (1990); G. Thompson (2001), u ap.)

Bo Bropoi nonoBuHe XX BEKa MCCIECAOBAHUS POCCUMCKUX JIMHTBHUCTOB
AKaJIEMUYECKOr0 AUCKypca MPUHSIM OTIMYHYIO OT 3alaJHON TPacKTOPHIO:
aKaJIeMUYECKHI JUCKYpC CTaj paccMaTpuBaThCsi KakK MOJCTUIIb HAYYHOIO
CTUJISl, €r0 ONpPENEJICHHE B PYCCKOS3bIYHOM JIMHTBUCTHUKE BOCXOAUT K
(GYHKIIMOHATBHO-CTUIIMCTUYECKON MOJIEH, U3ydaromieid OCOOEHHOCTH S3bIKa,
00CITy’KUBAIOIIETO pa3Hbie chephbl OOIICHUS.

VYBenuueHWe BHUMAHUS K HCCIEIOBAHUSIM aKaJEeMHUUYECKOro JHCKypca
MPOM30IIO 3a MOCJIEAHUE ABAAUATH MATh JIET B CBA3U CO 3HAYUTEIbHBIMU
M3MEHEHUSIMU B BBICIIEM 00pa3oBaHUU B MUpeE (Mepexoj] By30B Ha BoJIOHCKYIO
cucTeMy o0pa30BaHUs, YBEIMUCHUE MEKIyHAPOIHOW MOOWIBHOCTU, YCUIICHHUE
POJIM aHTJIMMCKOTO A3bIKA KaK MEXIYHAPOIHOTO SI3bIKA HAYYHBIX UCCIICIOBAHUI
U aKaJIEMUYECKOr0 TUCKypca B LIETIOM).

B pazgene 2.2. «OueHOYHBI MOAX0 B paMKax akKaJeMHYeCKOIo
AUCKYPCa» MPUBEJCHA XapaKTEPUCTUKA CIIOCOOOB OIICHKH, HAMpPaBICHHBIX Ha
NpUOOpPETEHNE yJAIIMMUCS aHATUTUYECKUX HAaBBIKOB U aJIeKBaTHOU pediieKCUu
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yuamierocsi. B 3ToM pasmene MBI omupaeMcss Ha  KiIacCHU(UKALHUIO,
npeioxkennyto CorozeH XanctoH (Hunston, 1989), B koTOpo# BbIJIENEHBI TPU
OCHOBHBIX  MMOJX0JAa MNpu (HOPMUPOBAHMM  MPENOJaBaTeIeM  OICHKU:
KOHmMpacmugHwvlli nooxod (JIr000€ OLICHOYHOE CYKJICHHE H3ydaeTcs B paMKax
JUCKypca WIM KOHTEKCTA); OYEHOUHbl N0o0X00 KaK »dIEMEHT JTUCKypca
(mompa3yMeBaeT CO37aHUE OICHKH C Y4€TOM cHTyalnuu (HEYTO H3BECTHOER)),
OllCHKM (MHEHHE aBTOpa O CHTYyalldM) W OCHOBaHWsA (IpUYMHA OIICHKH);
JIeKCUKO-2pamMmamudeckuti nooxo0 (OLIEHKa OCHOBBIBAETCS Ha COOTHOILIECHHUU
KOJUTOKAITUH, KOJUTUTAI[UN W TUYHOTO OTHOIIICHUS aBTOPA BHICKA3bIBAHMS).

B paznene 2.3. «B3amMmojeiicTBHEe B paMKax aKaJeMH4YecKOro
JUCKYPCa» MPUBEIEH 0030p pa3IMYHBIX CIIOCOOOB B3aWMOJICHCTBUSA UMTATENS
U mHcatelis B MUCBMEHHBIX TEKCTaX, a TaKXKE PacCMaTpUBAETCA BKIIOYCHHE
MUCbMEHHBIMU TEKCTaMHU CIIEJ0B COLMATBLHOTO B3aUMOICHCTBHUS.

B nocnegHue roapl MCCIENOBAaTENN MPOSIBISIIOT MHTEPEC K BOIpPOCaM
WHOOPMUPOBAHHOCTH AyJAWTOPHUM H B3aUMOJACHCTBUS C YHTATCIsIMU B
aKaJIEeMHMYECKOM JUCKYpCE, aHaJU3HMPys BKIIOUYCHHE HAYYHBIMH W JAPYTHMH
MUCbMEHHBIMA TEKCTaMH CIIEJIOB COLIMAJIHLHOTO B3aMMOCHCTBHS MUCATENS U
yuTaTeNIA. JTa TeMa MCCIACIyeTCs C TOYKH 3peHHUs dYeThIpéx cropoH: (1)
83aumooeticmeue nucamesisi U Yumamens («nucamenb-6-mekcmey, «4umamelib-
g-mekcmey); (2) meopus eexciugocmu npu  UCCIEO08AHUU NUCLMEHHO20
gzaumooelicmeus.  asmopa axkaoemuyeckoeo mexkcma u uumamens; (3)
COYUANLHO-CMPYKMYPHBLUL nooxoo, 4) OUaN02UYHOCMb u
UHMEPMeKCmyarbHOCMb.

B paznene 2.4. «AHI10513bIYHBIH, apa0OSI3bIYHbII U PYCCKOSI3bIYHbII
aKajeMHMYecKMil JUCKYPC: 0030p HCCIeA0BATEIBLCKUX PadoT» IMpe/icTaBieH
aHaJIM3 HAy4YHBIX pabOT, Ha OCHOBE KOTOPOTO NpPHBEACHA XapaKTEPUCTUKA
AHTJIOS3BIYHOTO,  apalOosi3BIYHOTO W PYCCKOSI3BIYHOTO  aKaJIEeMUYECKOTO
nuckypca. Tak, aHTTUHCKOMY akaJIeMHYeCKOMY IUCKYpCy CBOWCTBEHHBI (1)
HOMUHaNM3anus (rpaMmarndeckas (Gpopma, ¢ MOMOIIBI0 KOTOPOH MPOIECCHI
PEKOHCTPYHPYIOTCS Kak Bemy — his departure emecto he departed); (2) uérkoe
coOJIfoficHue CTPYKTYphl TekcTa (odopmiieHUE TIJ1aB, pa3leioB, YacTed u
ab3aleB B €IWHOM CTWJIE W C BBIHECEHHEM BBOJHOIO MPEIIOKEHUS
OTHOCHUTEIIBHO OOINEeH TeMbl HCCICIOBAaHMUS WM Kakou-to vactu) u (3)
palMoHAIbHOE  apTyMEHTUPOBAHHE TE3UCOB, TMOAKPEIUIEHHOE  (hakTamMu
(mompaszymeBaeT TOIPOOHOE OIMMCAHUE METOJOB W THUIIOB HCCIIEIOBaHUS,
pasrpanndeHne (PakTOB M MHEHHUH, M30eTraHne SMOIMOHAIBHO-OKPAIICHHOTO
A3bIKa M OILICHOYHBIX CYXJEHHUMH); a Takxke (4) KpaTKOCThb U TOYHOCTh
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(oToOpanHas JeKCHKa BO M30exaHue TyOIUpOBaHUS U ABYCMBICIEHHOCTH). B
JAHHOM paszelie NPEACTABIEHbl XapAKTEPUCTUKU AHTJIOSI3BIYHOTO  CTWIIA
KOMMYHUKAIIMM CTYACHTA U IPENOJaBaTess, KOTOPbIM OCHOBBIBAECTCS HA TAaKUX
CTpaTerusiXx IOBEJEHUS €ro YYacTHHMKOB, KaK H30eXaHHE KaTerOpUYHOCTH
BBICKA3bIBAaHUII W BBIPAKEHUS OLIEHOYHOTO CYKJIEHHUS, OOMEH MHEHHEM
OTHOCUTEJILHO  y4ye0HOro  mpolecca, BbICTPAaUBAaHUE  JTOBEPUTEIbHBIX
B3aMOOTHOUIEHUN MEXKIy CTYAEHTOM M  NPENoAaBaTelIeM, KOTOpPBIE
ITOJIOKUTEINIBHO BIIMSIOT HA YCIIEBAEMOCTh CTYJECHTOB.

OCHOBHBIMH  OTJIMYUTEIBHBIMU  OCOOCHHOCTSIMH  apabOs3bIYHOTO
aKaJEeMUYECKOr0 JAMCKypca SIBISIOTCS cleAyrolue (QakTopbel: TpeboBaHUE
IOpPUBEJICHUSI JI0Ka3aTEebCTBA WM OOBSICHEHUS TOrO0 WM HUHOro (hakTa,
UCIIOJIb30BAaHUE HAMEPEHHOrO0 TIOBTOPEHHUs CJOB, (pa3 U MpensoKeHui,
COOJIOICHUE JIUCTAHIMM MEXIy IpernojaBaTelieM U CTYACHTOM, 3alpeT Ha
00CYX/IeHHE JMYHBIX TEM, a TAKK€ COOJIIOJICHHE HALMOHAJIbHO-KYJIbTYPHBIX
TpaJHULIMA U YCTOEB apabOsI3bIYHOrO 00IIIECTBA.

OTIMYUATENBEHBIMU  OCOOEHHOCTSIMU PYCCKOSI3bIYHOTO  aKaJIeMHUYECKOTrO
JUCKypca SIBISIETCA IIPsAMAasi MaHEpa BBIPAKECHUS NPENOJABATEIEM OLICHKH
HOBEJICHUS, 3HAHUNH U YMEHUN CTYJIEHTOB, KOTOpas B OOJIBIIMHCTBE CIIy4acB
CTAHOBUTCSI MHAMKATOPOM OTHOULIEHMS MNPENOAAaBaTeNsl K CTYJIEHTaM, a TAKXKE
UCIIOJIb30BAaHUE NPENOJABATEISIMA TAKTUKH yrpo3. MHorue poccuiickue
muHrBUCTH (ApTeeB, 2019; JIpo3nosa, 2016; Koxyxoa, 2021) oTmeyaroT, 4TO
TaKTUKA Yrpo3 TMPUMEHSETCA IYTEM pA3bICHEHUS CTYAEHTAM CaHKIIWM,
KOTOpbIE MOTYT TMOCJEAOBATh 33 HEBBINOJHEHUE ONpeNeaEHHON pPadoThI
(Tporysbl, HEBBINIOJHEHUE 3a4aHuil). OTIMYNUTETBLHON YEePTON PYCCKOSI3BIYHOTO
aKaJIEMHYECKOI0 IUCKypca SIBISETCS TO, YTO MHOTHE IIPEMNOIaBaATENN HE TOJIBKO
HOMpPaBJSIIOT CTYACHTOB, HO M JIAlOT COBETHI, Kacarommuecs yu&Obl, H
PEKOMEHJALlMU JTUYHOIO XapaKTepa.

B  Tperbeii rmaBe «CTHiab  KOMMYHUKAUUM  CHYyOeHmM—
npenooasamenb: AHAJIM3 Pe3yJabTAaTOB MCCJICIOBAHUSD> TPEICTABICHBI
pe3ynbTaThl SMIUPUYECKUX JAHHBIX, COOPaHHBIX HAMHU B XOJi€¢ MPOBEAEHHBIX
OMpPOCOB HA AHIJIMICKOM, apaOCKOM M PYCCKOM s3bIkax. B paHHON TiaBe
omnKcaHa KOMIUIEKCHAas METOJMKA aHajau3a JAUPEKTUBHBIX PEUYEBBIX aKTOB B
paMKax akKaJeMHUYECKOro JHCKypca B CONOCTAaBUTEJIBHON IEpPCIEKTUBE
AHTJINHACKOTO, apabCKOTO U PYCCKOTO SI3BIKOB. [IpeicTaBieH conocTaBUTEIbHBIMN
aHaJIU3 JUPEKTUBHBIX PEUYEBBIX AKTOB M CTUJISI KOMMYHUKALIMUA CMYOeHm—
npenooasamesib Ha TPEX pacCMATPUBAEMBIX SI3bIKAX.
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B paszgene 3.1. «MeTomosorusi uccjie10BaHus: cOOpP JaHHBIX, BHIOOP
PECIIOHAEHTOB, TPACKTOPHS MCCJIeJ0BAHUSD) ONKCaHa pa3padOTaHHAs B XOJ€
OPOBEACHUS  JAHHOTO  JIUCCEPTAlMOHHOIO  MCCIEAOBAHUA  METOAMKA
JUPEKTUBHBIX PEUYEBBIX AKTOB U CTWISI KOMMYHMKAI[UM MEXIY CTYAEHTOM MU
IPENoAaBaTeieM B paMKax aKaJeMHUYECKOTOo TUCKypca B COINOCTaBUTENIbHOU
NEPCIIEKTUBE TPEX JIMHIBOKYJIbTYp. IIpUBENEH NPUHLKII COCTABIEHUS AHKET-
ONPOCHUKOB Ha AaHIVIMACKOM, apaOCKOM M PYCCKOM S3bIKaX, IPEACTaBJICH
aHaJIM3 TIOJIYYCHHBIX MaHHBIX, a TakXke OOOCHOBaH (PPOHTAIBHBIM BBHIOOD
PECIIOHICHTOB.

Metomosiorust ucciae10BaHUsl JUPEKTUBHBIX PEUEBBIX AKTOB M CTUIIA
KOMMYHUKAIIUM ~ CMyOeHm—npenooasamens B paMKax  aKaJeMHUYECKOTO
JUCKypca Ha TpEX H3Y4YaeMbIX s3bIKaX YyHUBEpPCaJlbHAa M IIOCTPOEHA II0
CJIEYIOIIEMY MPUHIUIY: PECIIOHAEHTaM OBbLIO MPEAIOKEHO 3al0JHUTh aHKETY,
COCTOSIIIYK0 M3 YETBIPEX YacTel, aBTOPOM MCCIEAOBAaHUS IIPUMEHEH
COLIMOJIOTUYECKHIM METOA HEKOHTPOJUPYEMOIO HaAOJIIOICHHS,
XapaKTEPU3YIOIINICA HAIMYUEM 00we20 npuHyunuailbHo2o niaarwa (B Hallem
ciy4yae — cOOp peakiMil peClOHJEHTOB Ha TPEX Pa3HbIX SI3bIKaX HAa OAHU U T
K€ CUTYaTUBHBIE TIPUMEPBI), UCCI008AMENLCKUX 80NPOCO8, HEKOTOPBIX CaMBIX
oOwuUx npeononodceHuti 06 uzyyaemom obvekme (T.e. aKaJAEMHUYECKOM
auckypcee). JlaHHbI BUJ HaOMIOAEHUS MO3BOJIWI HaM coOpaTh SMIUPUUYECKUE
JAHHBIE B €CTECTBEHHBIX YCJIOBHSX, TaK KaK CTYIEHTbl MPUBOJIUIN OTBETHI,
OCHOBBIBASICh HAa JINYHOM aKaJ€MHUYECKOM OIIBITE.

CocraBjieHue aHkeT. AHKETHI JUIsl aHIJVIO-, apad0- U PYCCKOS3BIYHBIX
CTYJIGHTOB OBUIM YHUBEpPCAJIbHBbI, TO €CTh OJHHM M T€ K€ BOIMPOCHI ObLIU
IPEIIOKEHBI BCEM CTYJICHTAM.

Tax, mepBasi 4acTh aHKeTbI OblIa MOCBALIEHA OOPAILIEHUIO CTYACHTOB K
IPETOoAaBaTeNi0 B Pa3HbIX CUTYalUsX: B ayAUTOPHH, B Kade, 10 3JIEKTPOHHOM
MOYTE ¥ YyIOMHHAHHUE O MpernojaBaresic Ipu OOIMIEHUH C IPY3bsIMU, UCXOAS U3
BO3pacTa W IOJIa TpEIoJaaBaTess. MpernojaaBareib MyKunHa/keHiuHa, 30—
40/50-60+ ner. B aHkeTy BKIIOUEH IYHKT, TOCBAMIEHHBIA OOpAIICHUIO
CTYJIGHTOB K TpENnoJaBareiio, TaK Kak Ccrnoco0 oOpalleHus CTyAeHTa B
pa3IMYHBIX ~ CUTyalUHsX  XapaKTepu3yeT  KOMMYHUKATHBHBIA  CTHWIIb,
OTBEUAIOLIMII HOpMaM TOT'O WJIM MHOTO OOIIECTBA, a CIEA0BaTENbHO, U HOPMaM
aKaJIeMHUYECKOro JUCKypca 3TOTo 00IIecTBa.

Bropas 4YacTh aHKeTHI IOCBAILIEHA JAUPEKTUBHBIM pEYEBBIM AaKTaM
npenojaBareneil. PeciongeHTam ObUTIO MPEANIOKEHO MPUBECTH JAUPEKTHUBHBIN
pEYEeBOM aKT Ha KAXKIbIM U3 AEBATH CUTYaTHUBHBIX NMpuUMepoB. OTMETHM, UTO
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MPUMEpHI, KOTOPHIE COCTABHJIM BTOPYIO YaCTh AHKETHI, OBLIM COCTaBJICHBI Ha
OCHOBE HaIIer0 JHMYHOTO OMbITa MpernojaBaHuss W oOyuenuss B Poccum,
HNopnanun u CIIA. Ilpu dopmyIupoBKe CUTYaTUBHBIX MPUMEPOB JTaHHOM
YaCTH aHKETUPOBAHUS Mbl TAKXKE OMUPATHUCH Ha KIACCU(DUKAIUIO TUPEKTUBHBIX
peyeBbIX aKTOB, mnpennoxeHHyr JxoHnom Cepnsa B 1979 romy nnsa Becex
JTUPEKTUBHBIX  pedyeBbIX akToB. (CorjacHo JaHHOM  KjaccuduUKaIu,
JTUPEKTUBHBIE PEYEBBIC aKThl MOTYT OBITh BBIpAKEHBI B GopMe IpHKa3a,
NPU3bIBA, 3arpeTa, NpochObl 1 peatoxkeHus (Searle, 1979).

Tperbsi 4YacTh AaHKeTBI TOCBSIICHA PEUYEBBHIM aKTaM CTYJICHTOB B
pa3NUYHBIX cUTyalusx. J[aHHas dYacThb aHKEThl Takke Obljla OCHOBaHa Ha
JUYHOM OIIBITE TPENnojaBaHus Ha TPEX PacCMATPUBAEMBIX S3bIKAX aBTOpa
pabotbel. CorjmacHO THIIOTE3€ HCCIEIOBaHMs, pEYEBbIE aKThl, KOTOpHIE
UCCJICIOBAIUCh B JTOM  YacTH, TIOMOTJIM  OXapaKTepU30BaTh  CTHUIIb
KOMMYHHUKAIIMU MEXY CTYJIEHTOM M MPENogaBaTeIeM.

YerBepTas 4acTh aHKETHI COCTOSJIA U3 BOIIPOCOB, OTBETHI HA KOTOPHIE,
COrJJaCHO THIIOTE3€ aBTOpPAa, XapaKTEpPU3YIOT aKaAEMUYECKUW JIUCKYpC, €ro
KYJIbTYpHO-CIE[IU(UYECKHE OCOOCHHOCTH.

OTMeTuUM, 4TO aHKEThl ObLIM AaHOHMMHBIMHU; TMPEJOCTABICHHUE JTHUYHBIX
JAHHBIX — BO3paCT, IOJ, HAIMOHAJIBHOCTh, MECTO POXICHUS H YPOBEHH
oOpazoBanus — ObLI0 HeoOs3aTenbHbIM. OO1ee yncio pecrnonaeHToB — 90: 30
apalos3bIYHbIX, 30 aHTIOA3BIYHBIX U 30 pyCCKOSA3BIYHBIX CTYIEHTOB.

B pazgene 3.2. «CTmiib KOMMYHUKAUM CHLyOeHm—npenooasameslsb B
AHTJIOSI3BIYHOM  AKAJeMHYECKOM JMCKYpce: pe3yJbTaTbl aHAJIU3A)
MPEACTABICHO NOAPOOHOE ONMHMCAHUE TPACKTOPUM HCCIIEIOBAHUS JUPEKTUBHBIX
PEUYEBBIX AKTOB M B3aMMOJICUCTBHS MEXKIY CYOBEKTaMH aKaJeMHYEeCKOTO
IUCKypca, (PYHKIMOHUPYIOUIETO Ha AaHIJMICKOM s3blke. B »TOM paszzmene
OPUBOJATCS PE3yNbTaThl aHKeTupoBaHus crygaeHToB u3 CIHIA u anamus
MOJIYYEHHBIX JaHHBIX. Tak, B aHIJIOA3BIYHOM aKaJeMHUYECKOM JTUCKypCe
HauOosee pacnpocTpaHeHa (¢Gopma oOpallleHusT — YuéHas  CmeneHb
npenodasameisi u e2o(ee) hamunus — BHE 3aBUCUMOCTA OT KOMMYHUKATHUBHOM
CUTyallMM, BO3pacTa U Tmoja mnpenogasatens. lIlpenogaBaTens B pamkax
AHTJIOSI3BIYHOTO  aKaJEMUYECKOTO JUCKypca TpuOeraeT K HENpsSsMOMY
BBIPOKCHUIO JUPEKTUBHOTO PEYEBOTO aKTa NPH TIOMOIIM HCIOJIh30BAHUS
JEKCUKO-TPAMMATHYECKUX  KOHCTPYKIIMM, CHIDKAIOMIMX  KAaTeTOPUYHOCTh
JIMPEKTUBHBIX peueBbIx akToB (Hampumep: Would you mind bringing book
from other class ‘He mMoriu Obl BBl IPUHECTH KHUTY W3 APYTrOoW ayJUTOpUU’ H
Bring the book ‘Ilpunecure xuury’). Bonee Toro, B pamkax aHTJIOS3BIYHOTO
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aKaJIEMHYECKOr0 JMCKypca MpPEnoJaBareilb MOXKET BbIPAa3UTh JAUPEKTHUBHBIM
peueBoii akT B (hopMe YCIOBHOTO HIIM BOMpOcUTeNbHOTO peanoxenus (1T you
have time could you help [name] after class? ‘Ecau y Bac ecth Bpewmsi, He
MOIJIA OBbI BBl MIOMOYb [MMsI| MOCJIE 3aHATHI’), WIJIOKYTUBHAS CHJIa KOTOPOTO
OylneT TMOHATHA Yy4allleMycsi KakK IMpPU3bIB K JCHCTBUIO. AHIJIOA3BIYHBIC
CTYJIEHTbI HCHOJB3YIOT BEXIIUBBIE (DOPMBI BBIPAKEHHS PEUYEBBIX AKTOB H
cTapaloTcs OOOCHOBaTh HMX (hakTaMd WM JIOBOJAaMHU, €CIH TOTO TpedyeT
KOMMYHUKaTHBHas cutyanus (x-apumepy, | am not feeling well. Can | use the
restroom? ‘S mioxo ceOs 4yBCTBYI0. MOXHO BBINTH B Tyaner’). Ha ocHoBe
MOJIYYCHHBIX U3 MPOBEAEHHOTO AHKETHPOBAHUS JAHHBIX aBTOP MPUXOJIUT K
BBIBOJY O TOM, WYTO QaHIJIOSA3BIYHBIA AKaJEMHUUYECKUU JIUCKYpC HUMEET
aBTOPUTAPHBIE YEPTHI, HO B TO K€ BPEMS CTYAEHTHI MOTYT OTKPBITO BBIPAXkKaTh
CBOIO TOUKY 3PEHMsI U HECOTJIacHe, MOTYyT UMETh He(hOpMasIbHbIE OTHOLLIEHUS C
MpPEno/iaBaTesieM, €Clid MPenoaBareb 3To AonyckaeT. OTHAKO B TO kK€ BpeMs
QHTJIOSI3BIYHBIE CTYACHTHl CUYUTAIOT, YTO CTUJIb KOMMYHHUKAIUA MEXITY
CTYJIGHTOM W IMpPEenoJaBaTeieM B paMKax aHIJIOSA3BIYHOIO aKaJIeMHYECKOIrO
JUCKypCa JI0JKEH OBITh AraIMTAPHBIM.

B pazgene 3.3. «CTH/JIb KOMMYHMKAIIMU CHMYO0eHM—Npenooasamesib B
apa0osi3bIYHOM  aKaJeMHM4YeCKOM [HCKYypce: Ppe3yJabTaThbl AaHAJIN32»
PacCMOTPEHBI JaHHBIE, IMOJYYEHHBIE B XOJI€ MUCBMEHHOIO OIIPOCa, B KOTOPOM
npuHsM ydyactue 30 apaOCKMX CTYA€HTOB W3 TakKUX CTpaH, Kak JluBaw,
HNopnanusi, Maspuranus, I[lanectuna, Upak, Cupus, Eruner, OAD, Karap,
oOyuatomuxcst B Mopnanckom yauBepcutere (AMMan). Tak, B apaOos3bIYHOM
aKaJIEeMUYECKOM JUCKYpCE CYLIECTBYET cTporas cucreMa (opm oOpalleHus K
PENnoJAaBaTelNt0, KOTOopasi TakKe SBISIETCS MAapKEpPOM BEKJIMBOIO OTHOLICHUS
apabosI3bIYHBIX CTYACHTOB K IPENOAaBaTeNo, a Haubojee pacnpocTpaHEHHAs
dbopma oOpalleHuss CTYJICHTOB K IpENojaBaTeliiM B paMKax apaOos3pIYHOTO
aKaJIeMUYECKOro JUCKypca — YuYéHas CmeneHb U UMs Hnpenooasamelis.
Apalbos3pIUHbIE TMPENOoJiaBaTeld BBIPAKAIOT JUPEKTUBHBIE PEUYEBHIE aAKThI
MOBEJIUTENbHBIMA  I[JIarojlaMd BO BTOPOM  JIMII€; E€AMHCTBEHHOTO  WJIU
MHO>XECTBEHHOT0 4HKcia (B 3aBUCMMOCTH OT KOMMYHUKATUBHOW CHUTYAIIMH)
(190/ /1siSuf 3amomante / Tlepecransre’). Takke NUPEKTUBHBIA PedeBOil aKT
MPENoIaBaTelisi B paMKax apaOCKOTO aKaJeMHUYECKOTO JUCKYypca MOXKET OBITh
BEIPAXKEH BONPOCOM (lgals g Ly tlb/ facldll 4 Jslu (e ‘KTO ceGe MOo3BONSET eCTh
B aynuTopun? BEIAIN U3 ayUTOPHE ¥ JOCIIH’) HIN TPOChOOi ( flbud pidf Lt/
‘Moselllb OTKPBITh OKHO?’), TP 3TOM CTYJEHT HE MOKET OTBETUTh OTKa30M
CTapllieMy W HaxoJAIIEMyCsi BBIIIE IO CTaTycy IMPENnojaBaTeyilo B CUITY
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COIMOKYJBTYPHBIX HOPM apabckoro ooOmecTBa B IelIOoM. Apabos3bIuHBIC
CTYJICHTHI TIPHU OOIICHHUH C MPEIMOTABATEIISIMU CTAPAIOTCS TIOIKPEIUISATh PEYCBBIC
aKThl O0OBSICHEHUEM ITPHUYUHBI COBEPIIICHHS WA HECOBEPIICHHS TOCTYMKA ( (b
edb) Aid Glas A “YTo-TO 5 4yBCTBYIO ce0sl HEBAXKHO, MOXKHO S BEIIY?’).
YBaxXuTeIbHOE OTHOIICHHE CTYICHTAa K TPEMOJaBaTeli0 B aKaJeMHYECKOM
TUCKypce, GYHKIMOHUPYIOIIEM Ha apaOCKOM SI3bIKE, MPOSIBISICTCS CIEAYIONUM
o0pa3oM: 3TO OTCYTCTBHE TIPOTYJOB JIEKIHK, COOMONIeHNE (HU3UIECKOM
TUCTaHIMH, n30eranue J000TO TaKTHJIBHOTO KOHTAKTa, a TAKXKE BBITIOJIHCHHE
JTUPEKTUBHBIX PEYCBBIX AaKTOB TperojaBaTeis. B maHHOM pasjgene Takxke
NPUBOJUTCS JTOKA3aTeIhCTBO THIOTE3Bl HCCIEAOBAaHHUA O TOM, 4YTO B
aKaJleMUYeCKOM JIHUCKypce Ha apabCKOM S3bIKE JOMHHHUPYET TOTAIUTAPHBIM
CTWIb OOIEHUS CTyJIEHTa W TMpernojaBaTelsl, TIJ€ MpernojaBareiib HMEeT
HEOTPAaHWYCHHYIO BJIACTh HaJ CTyJeHTaMu. [Ipu 3ToM apabos3bIUHbIE CTYICHTHI
CUMTAIOT, YTO TOTAJUTAPHBIA CTHIb OOIICHHWS JIOJDKEH  YCTYIHTH
aBTOPUTAPHOMY B apa0OS3bITHOM aKaJIeMHIECKOM JIUCKYpCE.

B pazgene 3.4. «CTujib KOMMYHUKAIIMUA CHYOCHM—NPEnooasameslb B
PYCCKOSI3BIYHOM  aKAJAeMHYECKOM JHCKYpce: Ppe3yJbTaThl AaHAJN3a»
OXapaKTEepPU30BaH aKaJIEeMUUECKUI HUCKYPC, PYHKIIMOHUPYIOIIUNA HA PYCCKOM
A3bIKE, a TAK)KE MTPOAHAIIN30BAHBI JUPEKTUBHBIC PEUEBBIC AKThI PYCCKOS3BIYHBIX
npenojaBareneii. Tak, oOpaieHue CTyJeHTa K  TMpenojaBareiio B
PYCCKOSI3BITHOM aKaJIeMMYECKOM  JUCKypCe npu  MPEIOKEHHBIX
00CTOSATEICTBAX — WMA W OTY4eCTBO. JIMPEKTHUBHBIE pEUYEBHIC AKTHI
MpernoiaBaTesied B pyCCKOS3BIYHOM JTUCKYpCE BBIpaKeHBI B opme 1-ro muia
SAMHCTBEHHOTO WM MHOXECTBEHHOTO 4YHCJIAa TJaroja HW3bSIBUTEIHLHOTO
HaKkJIOHeHUs (Yumaem cmamoio) 1 MHOXXECTBEHHOI'O YHCJIa MOBEIUTEIBLHOIO
HaKJIOHCHUs  (mpoumume  cmamovio),  BBIPOKEHBI  BOMPOCHUTEIBHBIMH
(nomocume emy ¢ mecmom, xopowo?), YCIOBHO-BOIPOCHTEIbLHBIMU
NPEUIOKEHUSIMU (K TIPUMEPY, HUKHO He NPOMUS, eC/IU Mbl OMKDPOEM OKHO?),
a Takxke OC3MMYHBIMU (K TPUMEPY, 8aM HEOOX00UMO HPOUECHIb CHLAMDBIO).
JIMpEeKTUBHBIN peueBOi aKT MOKET OBITh BBIPAXKEH OMOCPEAOBAHHO C MTOMOILBIO
capkazma (K TIPUMEPY, O0MCUU, Yice U edam Ha napax). PeueBbie akTh
PYCCKOSI3BIYHBIX CTYJICHTOB PEATU3yIOTCA C TOMOIILIO TJarojoB B (opme
U3bSIBUTEIILHOTO HAKJIOHEHMS 2-TO JIMIIA U MOJAIBHBIX KOHCTPYKIHHA. YUTO
KacaeTcsi OOIeld XapakTEePUCTHKH KOMMYHUKATUBHOTO CTWJISL CMYOeHm-
npenodaséamenb B PaMKaX PYCCKOS3bIUHOTO aKaJEeMHUYECKOro JIUCKypca,
JTAaHHBIC OTPOCa MOKa3ajH, 4TO MPEIoIaBaTellb UMEET BJIACTh HAJl CTYJACHTAMH,
OJIHAKO TIOCJEAHUE MOTYT OTKPBITO BBIpaKAaTh CBOK TOYKY 3PCHHS U HE

16



COTJlalllaThCsl € MpenojaBarelieM, a CTUIb KOMMYHHUKAUHUH CHYOEeHM-
npenooasamenb B PYCCKOA3BIYHOM JIHCKypCce€ €CThb W JOJDKEH OBITh
AraJIUTapHBIM.

B paszmene 3.5. «CpaBHMTEJbHBI AaHAJIM3 AHIVIOSI3LIYHOIO,
apaldosi3bIYHOTO W PYCCKOSI3bIYHOIO  aKaJeMHUYeCKOro JHCKYpCcay
IPOBEJICHO CpaBHEHUE JIEKCUKO-TPaMMaTHYECKUX COCTAaBJISIFOLIUX
aKaJIeMUYECKOr0 JUCKypCca Ha TPEX pacCMaTPUBAEMBIX SI3bIKaxX, a TakKxKe
OXapaKTEPU30BaHbl PaA3IMUUsl U OOIIME YEpPThl aKaJEeMHYECKOro JUCKypca
BBILIEYNIOMAHYTHIX cTpaH bimknero Bocroka, CIIA u Poccuu ¢ Touku 3peHust
HAIMOHAJIBHO-KYJIBTYPHOM COCTaBIISIONICH.

[Ipoananu3upoBaB AUPEKTUBHBIE pPEUYEBBICE AaKThl B aKaJIEMHUYECKOM
JUCKypce Ha apaOCKOM, aHTJIMMCKOM M PYCCKOM S3bIKaxX, MOXHO IMPOBECTH
ClenylolMe TapajUleii W pa3ivudsd. AHMIOA3BIYHBIN  MpernojaBaTeb
WCTIONB3YET TIJIarojibl MOBEIUTEIBHOTO HAKJIOHEHHS C J100aBJICHHEM CJIOB-
MapKepoB W KOHCTpYKIHi BeximBoctu (please, thank you, will you mind +
oupexmuewl), 4ToObl BBIPAKECHHE AUPEKTUBHOTO PEUYEBOr0 aKkTa OBLIO MEHEE
KaTeTOPUYHBIM. AHAOTUYHYIO TCHICHIIMIO B BBHIPAKCHUH aKTOB MPSAMOUN peduu
MBI HaOTIozaeM B apaOekoM ((Ses ,&lulé/ ciaaw ¢ u pycckoM (noarcanyiicma,
0yob 000p, coenaii 0oonxncenue) s3pikax. OaHAKO B aKaJEMUIECKOM JUCKYpCe
Ha PYCCKOM M apaOCKOM S3bIKaX TAaKUE CTPATETUU BBIPAKEHUS TUPEKTUBHOU
peuu BBICTYMAIOT OMOCPEIOBAHHO, a MPOTUBOMOCTABIECHHE, BOMPOCUTEIIBHBIC
MPEUIOKEHHS, CcapkKa3M HCIHOJIB3YIOTCS B OOJbIIEH CTEMEeHH, 4YeM B
aKaJIeMUYECKOM JUCKypC€ Ha aHIJIMHUCKOM si3bike. Kak MoKa3bIBaeT aHalu3
cOOpaHHBIX TUPEKTUBHBIX PEUYEBBIX AKTOB, MPEMOJaBaTEIN Ha TPEX S3bIKaX
MIOYTH B PABHOM CTEMEHHU UCIOJB3YIOT (DOPMATIBHO YCIOBHBIE MPEIJIOKEHUS C
KOHHOTaIMe# BexmBoi npock6sr (If you do not mind/ syl dic 4 /3 [
Ecnu ne cnoxcno), a taxke npemnoxenus-yrsepxaeaus (No phones in the
classroom/ il asiid £4iee / B ayoumopuu ecmv 3anpewaemcs) s
BBIPOKCHUS TUPEKTUBHBIX PEUEBBIX aKTOB.

OTAMYUTETLHON  OCOOCHHOCTBIO  apalbosI3bIYHOTO  aKaJIeMHYECKOIO
TUCKypca SIBISIETCS HWCIOJNBb30BaHUWE IMpernojaBaTesieM Oenoro JauanexTa
apaOckoro si3pika Tpu (GOPMYITHPOBAHUUA YCTHOTO JHPEKTUBHOTO PEUEBOTO
aKTa:

[Tpumep 1. JlupexkTuBHBI peUYEBON aKT MpeEMojaBaTeisi Ha apaOCKOM
(Genblit quaneKT). spdlaell so [g8a) | e IS 2N i g Lt (4o ‘OyeHDb TPOMKO,
MIOTOBOPUTE IMOCTIE 3aHATHUS, ceuac He BpeMsl JIsl pa3roBOPOB’.
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Tot ke TUPEeKTUBHBIA PEUYeBON aKTa Ha JUTEPATypHOM (O(pHUIIHATHHOM)
apaOCKOM s3bIKe: & Codalf aliSes Lyuilal) Cpiladll Lid GlSo da g Y | S #d7po alipa
b ualaall ‘Bpl pasroBaprBaeTe O4Y€Hb TPOMKO. 37€Ch HE MECTO JUIS MOJOOHBIX
Pa3roBOPOB, BbI MOTJIM ObI TOTOBOPUTD MOCIIE 3aHATHUS .

[Ipumep 2. JIMpeKTUBHBIA pEUEBOM aKT IpernojaBaTeliis Ha apadCKoM
(Genblii nuanext). waliy Ly adb/ f4clilf 4 Ssy e ‘KTO ecT B aymuropun?
Briiiau u noenis cHapyXu'.

Tot ke TUPEeKTUBHBIA pEUYEeBOM aKTa Ha JUTEPATYPHOM (O(PHUIIHATIEHOM)
apaOCKOM SI3bIKE: =+ 4 Lo JSy SJ‘ZM/GJB cila il ke ‘J.Gm/gjfaw/ Jolids é;ﬂ/‘}a
‘Kto pemun mnoectb B ayautopuu? Bbl Moriu Obl BBIATH U3 ayAUTOPUU U
CHapyXH €CThb BCE, YTO XOTUTE .

[Tpumep 3. JlupekTuUBHBIA pEUYEBO aKT MpernojaBaTels Ha apabCKOM
(Oenblii nuanekr): pthe (do deals ol O8) sis ) 4 9d ‘A 3aBTpa uTO
npuaymaere? 9TO YHUBEPCUTET, @ HE PECTOPAaH .

ToT ke NUPEKTUBHBIA PEUYEBOM akT Ha JIUTEpaTypHOM (OPHUIIMATBHOM)
apaGCKOM s3bIKe: arhe cudl g drala (4 (i ad a8 a guf a7 pian fila “Yto BEI 3aBTpA
emé npuaymaere? B yHHBEpCHTETE Mbl YUHMMCS; YHUBEPCUTET — 3TO HE
pecTopan’.

OcoOEHHOCTBIO TUPEKTUBHBIX PEUEBBIX AaKTOB B PYCCKOM SI3BIKE, KOTOpast
OTCYTCTBYET KakK B AHIJVIOA3BIYHOM, TaK U B apabOsA3bIYHOM aKaJeMHUECKOM
IUCKypce, ABIseTcs ynoTpeOsieHue riaroioB B @opme 1l-ro nuna
MHO>KECTBEHHOTO YHCJIa HACTOSIIEr0 BPEMEHUM B COCTABE JUPEKTHBHOTO
pEUYEeBOr0 aKTa, YTO CBUJETEIBCTBYET O BOBJIEUYEHHOCTH MpPENoaaBaTeNs B
nporiecc (Hauunaem Yumamo, NPAKMUKYeM).

CTyneHThl B aKaJeMHUYECKOM JMCKypce Ha apaOCKOM, aHIJIMMCKOM U
PYCCKOM sI3bIKaxX HMCHOJB3YIOT CXO0XHue (hopMbl peueBbix akToB. Kak moxazasno
UCCJIEIOBAHNE, CTYJIEHTBl Ha TPEX SI3bIKaX MPU Pa3roBOpe C IMPENoAABATEIEM
UCIIONB3YIOT MapKephl BEXIJIMBOM Oecelbl, Takhe KaKk W3BUHEHUE U
OsaronapHocTh. OJTHAKO MBI BBISIBUIIN, YTO AHTJIOSI3bIYHBIE CTYAEHThI CKIIOHHBI
UCIIOJIb30BaTh OOJIbIIE YCIOBHBIX KOHCTPYKIUH Mg (DOPMYJIMPOBAHUS CBOUX
peuessix akToB (I was wondering, if we could go over/ Would | be able to over
this with you; Is it possible to go over it). B nanHOM KOHTEeKCTE apabckue u
pycCKHE CTyAEHThl Tpu (OPMYJIMPOBAHUM PEUEBOIO aKTa HCIHOJB3YIOT
BOIPOCUTEJBHBIE KOHCTPYKIMH ( feuli 0 s oLy ALriesi (Saall (o Jo / [Ipocmume, 5
He ycnen, ModycHo i 6 chaedyiouwjuii paz coam?). Cienyer OTMETUTh, YTO
BaYKHOM YaCThIO PEUEBBIX AKTOB apAOCKUX yUaIUXCS ABJISAETCS MOJITBEPKACHHUE

UX CJIOB MPUYNHAMU (dl,u.’v'g.ﬂa s [ gy pe GiS | ddiwalle S g bﬁwué,jwﬁ}ic
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<uilf #a 5] ceOst HEBAXKHO YyBCTBOBAJ, II0OITOMY OeXall B 00JIbHUILY / I3BUHMTE,
CKOpee BCEro, y MEHs MpoOJIeMbl C MHTEPHETOM , YTO TaKXKE CBOMCTBEHHO
aKaJIeMUYeCKOMY JTUCKYpPCY Ha PYCCKOM SI3BIKE M MPAKTHYECKU OTCYTCTBYET B
AHTJIOSA3bIYHOM aKaJJEeMHUYECKOM JHCKYpCE.

Yro KacaeTcsi COMOKYIbTYPHBIX (PaKTOPOB TPEX OMHCHIBAEMBIX SI3bIKOB,
JeKAIIUX B OCHOBE KOMMYHUKATUBHOTO CTHIISL CMYyOeHm-npenooasameib, TO
HA OCHOBE IMPOBEIEHHOTO AHKETUPOBAHUSA MBI MPUIIUIA K BBIBOLY O TOM, YTO
AHTJIOSI3BIYHBIA aKaJEMUYECKHI JTUCKYpPC SIBJSICTCS] STAIUTApPHBIM C YepTaMu
aBTOPUTAPHOCTH, TaK KaK CTYJEHTHI MOTYT OTKpPBITO BBIpaXXaTh CBOIO TOYKY
3peHHsT W Hecorjacue, MOTyT HMETh He(opMaJbHbIE OTHOIIEHUS C
IperojaBaresieM, €ci OH 3TO Mo3BosigeT. UTO ke KacaeTrcs COBPEMEHHOTO
apabCKOro aKaJeMHUYECKOTO JUCKYypca, TO B HEM JIOMHUHHUPYET TOTAIUTAPHBIN
CTWJIb OOIleHUs TmpenojaBatenst M crydgeHTa. OOmedl uyeproil cTuis
KOMMYHHKAIIIN CMyOeHm-npenooagameib B PyCCKOS3bIYHOM aKaJeMHUECKOM
TUCKypCe SBISIETCS AraluTapHOCTh. CTpaTernu BEXJIMBOCTH WM BBIPAKEHUS
YBOXECHHMsSI K TIPEMOJaBaTelsiM B aKaJeMHYECKOM IHCKypce Ha PYCCKOM U
apaOCKOM S3bIKaX MMEIOT OOJIbIIE CXOACTBA MEXY COOOU B CHITy COBIAJICHUS
TUIOJIOTUM JABYX KyJbTyp. B pamMkax pycCKOSI3bIYHOTO aKaJeMHYeCKOIro
JIUCKypca CTYJIEHThl YBAKUTEIBHO OTHOCATCS K IIpernojaBaTelio, 3HaKaMu
YBOKEHUA CYMTAIOT HE MPUHUMATh MHILy HA CEMHHapax U JIEKLMSX,
OTKa3bIBAIOTCS OT HUCIIOJIb30BaHUA Tele(oHa B HEYUYEOHBIX LIETAX HA YPOKe, He
nepeduBalOT mpenojaBaTesss U coOMAal0T cyOopauHaiuoo. UYTo kacaercs
HEYBAKUTEIHHOTO OTHOIICHHUS MPETnoaBaTelis M0 OTHOUICHHUIO K CTYACHTY, TO
PYCCKOSI3BIYHBIE CTYACHTHI Ha3BaId CIEAYOmre (PaKkTOphl HEBEXKIUBOTO
MOBEJICHUS: BBICMEUBAaHUE OIIMOOK IMepes OJHOTPYNITHUKAMU U oOpalleHue K
y4€HUKaM C  OCKOpOMTeNbHbIMM  mpo3BulmamMu. O  BO3MOXHOCTH
HepopManbHOrO 0OIMIeHUsT ¢ TpenojgaBarenaeM cooOmmian B 50% OTBETOB.
Pycckosi3pIuHbIe CTYACHTHI TaKkKe YKa3alih, YTO B paMKaxX PYCCKOS3BIYHOTO
aKaJeMHYeCKOro TUCKypca MpernojaBaTesib 00IagaeT BIacTbiO Ha/l CTyICHTaMU
Omarozaps CBOEMy aBTOPUTETY U OIBITY, CTYJECHTBI MOTYT OTKPBITO BBIPAXKATh
CBOIO TOUKY 3PCHHUS U HE COTJIAIIaThCs C TIPeroaaBaTesieM B BEXKINBOH Gopme.

B pamMkax OIleHKH KOMMYHHKAaTUBHOTO CTHIIS CMYOeHm-npenooaeameb
B QHIJIOA3BIYHOM aKaJeMHYECKOM JUCKYPCE MbI MPUILIM K BBIBOJLY O TOM, YTO
CTYICHT U TpernoaBaTeib paBHONpPaBHbl. CTyACHTHI yKa3alld TaKue CTpaTeruu
BBIPQXXCHHS BEXKJIMBOCTH M KaK HE NepeOuBaTh, HE MOJB30BATHCS TEIEPOHOM,
COOIOAATh TUCTAHIINIO, TO0MPaTh coBa. OTHOCUTENHFHO HETIO3BOJIUTEILHOTO
MOBENIEHUSI CO CTOPOHBI TMPEMOJABaTEeNs IO OTHOIICHHWIO KO CTyJEHTaM
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aHTJIOSI3BIYHBIE CTYJEHTHI OTBETUJIM, YTO MapKepaMU HEBEKIIMBOCTH SBIISIOTCS
BBIPKEHUE BBICOKOMEPHUS, HECACPNKAHHOCTH, OTCYTCTBHE OSMIIATHH, KpUK,
pyranb. YTo KacaeTcss HENUCAHBIX NPaBWJI OOIIEHHS B AHIJIOA3BIYHOM
aKaJleMUYECKOM JIUCKypCe, CTYACHTbl OTBETUJIM, YTO MOTYT OOLIAThCA C
npenojaBarenieM HehopManbHO, €CIIH MPENoAaBaTelb 3TO MO3BOJISET.

B pamkax akameMuueckoro JUCKypca, (GYHKIMOHUPYIOIIETO Ha
apaOCKOM SI3bIKE, MapKepaMH YBAXKUTEIHHOTO OTHOIICHUS apabOos3bIYHOTO
CTyJACHTa K IMPErnoJaBaTeNi0 SBISIOTCS MOCEIIEHUE JICKIHA, COOII0IeHIe
JIUCTAHLIUU, n30eranue Jo00ro TaKTUIHHOTO KOHTAKTa, a TaKKe BBIIIOJIHEHUE
BCEX JIMPEKTHUB MpeEnogaBaTes.

B 3akiaw4yeHuM 1OABOJSATCS WTOTH COIMOCTABUTEIBHOTO aHAIN3a
OUPEKTUBHBIX PEYEBBIX AKTOB M CTWIS KOMMYHHUKallud B  paMKax
aKaJeMUYECKOr0 JUCKYypCa HCCIEIyEeMbIX JIMHIBOKYJIBTYp U 0003HAa4aroTCs
MEPCHEKTUBBl  JAIBHEMIINX HCCIECIOBAaHUM OOO3HAYEHHOH MpoOJIEMHON
o0JacTu.

Pesynprartel amccepTalMM HANUIM CBOE OTPAXKECHHE B CICTYIOIINX
cTaThsax (obuiee ymucio — 8, U3 HUX 4 — B U3AAHUIX, peKOMeHI0BaHHbIX BAK
Munobpuayku P®, 1 — B pedepupyemom uzganuu u3 0a3bl JaHHBIX SCOPUS U
Web of Science):

1.  Albhaded H.H., Glushchenko T.N. & Alhadid H. (2022) Evaluative
Language in Arabic Academic Discourse. RUDN Journal of Language Studies,
Semiotics and Semantics, 13(1), 68—79. https://doi.org/10.22363/2313-2299-
2022-13-1-68-79 (Scopus, BAK);

2. Anxanen X.X., llaprukoBa A.T., CaBanxa O.H. (2022). MeToauka
aHajM3a JUPEKTUBHBIX pEUYEBBIX AaKTOB B AHIJIMMCKOM U  apaOCKOM
akajgeMudeckoM guckypce. Litera, 8, 24-32. https://doi.org/10.25136/2409-
8698.2022.8.38567 (BAK);

3. Anxanen X.X., IlaBrukoBa A.T., Mepait M.U. (2022)
ColnoKynbTypHbIE OCOOCHHOCTH apaOCKOTO aKaJeMHUYEeCKOTO JUCKypca.
Litera, 4, 19-26. (BAK);

4, Anxagen X. (2022) Ilparmatuka »SMOUMA B HOPAAHCKOM
aKaJIeMMYeCKOM  JIUCKypce: Ha TpUMEpe  COMOCTABJICHHUS  PYCCKOTO,
MOPJIAaHCKOTO U aMEPUKAHCKOTO AUCKYpCOB. CospemeHHas HayKa: akmyaibHbule
npoonemvr meopuu u npaxmuxu. Cepus: I'ymanumapueie nayku, 9, 91-96
https://doi.org/10.37882/2223-2982.2021.09.01 (BAK);

5. Anxagen X.X., IllaBruxoBa A.T., Mepait M.U. (2022). O
BO3MOXXHOCTH  TNPUMEHEHHS KOTHUTHUBHOTO TIOAXO0Ja TP  HM3yYCHUU
JTUPEKTUBHBIX PEUYEBBIX aKTOB (Ha MPUMEPE AHTJIOS3BIYHOTO M apabos3bIYHOTO
akajgeMuueckoro auckypcos). Litera, 5, 43-54. https://doi.org/10.25136/2409-
8698.2022.5.37801 (BAK);
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6. Kameh Khosh N., Khalil A.A.A., & Shehadeh Alhaded H. (2020).
Cultural values and norms of communication: A view from the Middle East.
Proceedings of 6th Internaltional Conference on Adavances in Education.
Ocerint. pp. 396-404. https://doi.org/10.47696/adved.202096;

7. Anxanen X.II., MlaBtukoBa A.T. (2021). CtpaTerun HeraTUBHOM
BEXKINMBOCTHU B HOPAAHCKOM AKaICEMHNYCCKOM AUCKYPCC. Bocmounwiii
Kaneudockon: mamepuaivl 00K1ao0o8 u cooowenuti Il Bcepoccutickotu
cmyoenueckol HayuHo-npakmuyeckou kougepenyuu. M.. PYJIH. C. 8-12.
(PUHLY);

8.  Al-Qteishat A., Hawamdeh M.H., Yagodka N.N., Alhaded H.H.,
Shavtikova A. (2021). Exploring the critical challenges and factors influencing
the E-learning system in Jordan during a covid-19 pandemic. Proceedings of
INTED2021 Conference 8th-9th March 2021. pp. 8985-8990.

Auaxanen Xamem Xanu Hlexanex (Mopmranus)
JIMpeKTHUBHBIE peyeBble AKThl I KOMMYHUKATHBHBIN CTHJIb MPH
B3aMMOIEHCTBHH CTY/IEHTA M NPeNoAaBaTe/isi: HA MPUMepPe aKaIeMHUYeCKOTo
nuckypca B CILIIA, apadckux crpanax u Poccun

Juccepranusi IOCBSLIEHA CONOCTABUTEIBHOMY aHAIN3y JUPEKTHUBHBIX
pEUEBBIX AaKTOB M CTWIS KOMMYHUKAIlMM CTYAEHT-TPENojaBaTellb B paMKax
aKaJIeMHYECKOTO JHUCKypca Ha apaOCKOM, aHIJIMHCKOM U PYCCKOM s3bikax. B
IpeiaraeMoM JUCCEePTAllMOHHOM HCCJIeIOBaHUM BIEpBble Oblla pa3zpaboTaHa
aBTOpCKasi METOJMKA aHAIN3a JUPEKTUBHBIX PEUEBBIX AKTOB B aHIJIUKCKOM, apabCKOM
U PYCCKOM aKaJIeMMYECKOM JAHMCKypce, a Takke MNpeUioKeHa METOAMKAa aHaau3a
KOMMYHMKAaTUBHOTO  CTWJIS  CTYJAEHT-IIpENojaBaTeslb B TPEX  U3Y4aeMbIX
JUHTBOKYJIBTYpaXx ¢ Y4€TOM CHEUIM(PUUECKUX COLHUAIBHBIX U  KYJIBTYPHBIX
ocobeHHocTel. Pe3ynbTaThl MPOBENEHHOTO MCCIEIOBAHUS MOTYT OBITh MPUMEHEHBI
IpyU  TOATOTOBKE  JIEKUWH, Yy4eOHMKOB U  CIEUKYpCOB IO  IparMaruke,
COLIMOJIMHTBUCTHKE, CPABHUTEIBHO-UCTOPUYECKOMY S3BIKO3HAHUIO.

Hashem Hani Shehadeh Alhaded (Jordan)
Directive speech acts and communicative style in student-teacher interaction:
case study of American, Arabic and Russian academic discourse

The thesis is devoted to the comparative analysis of directive speech acts and
student-teacher communicative style within English, Arabic and Russian academic
discourse. The thesis presents the author’s methodology for analyzing directive speech
acts in Arabic, English and Russian academic discourse that was developed within the
present research work for the first time. Moreover, the author’s methodology for
studying student-teacher communicative style taking into account specific social and
cultural characteristics within three studied linguocultures was proposed. The results
of the carried research can be applied in lectures, textbooks and special courses on
pragmatics, sociolinguistics, comparative linguistics.
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THESIS GENERAL DESCRIPTION

The present thesis is devoted to a comparative analysis of directive
speech acts and student-teacher interaction style within Arabic, English and
Russian academic discourse.

At the end of the 20" and the beginning of the 21* century, linguistics
showed an interest in the study of various types of institutional discourse, to
which we, following V.I. Karasik (2004), attribute academic discourse. We
adhere to the point of view of N.G. Burmakina (2014), Ya.V. Zubkova (2010),
L.V. Kulikova (2006), K.M. Shilikhina (2013), K. Benett (2008), M. Clyne
(1987), B.B. Fortuiio (2004), K. Hyland (2009), D. Meer (2000), and others that
academic discourse aims at professional pedagogical communication in a higher
educational institution, which is aimed at training highly qualified specialists
and is characterized by such features, as unequal status communication, which
has a bidirectional character. Thus, academic discourse determines social roles
of communicants, is characterized by the ritual of communication and its focus
on obtaining and transmitting scientific knowledge within the given framework.
An important role within academic discourse is allocated to directive speech
acts, which are a part of speech acts theory. Directive speech acts in all
languages have the same goal — to make someone do something — but the way
they are expressed varies from culture to culture and also depends on the social
and cultural background of the society.

The relevance of the study is confirmed by general linguistic interest
towards the problem of academic discourse in comparative aspect and the need
for a comparative analysis of directive speech acts in the interaction between a
student and a teacher as part of an academic discourse in various linguistic
cultures (English, Arabic and Russian), carried out within the framework of the
modern anthropocentric paradigm.

The object of the proposed dissertation research is directive speech acts
in the interaction of a student and a teacher in English, Arabic and Russian
academic discourse.

The subject of the present dissertation research is lexico-grammatical,
structural and cultural-specific characteristics of directive speech acts in the
interaction of a student and a teacher in English, Arabic and Russian languages.

The degree of scientific development of the research problem. This
study was carried out as a comparative analysis of Arabic, English and Russian
academic discourse, where we considered the functioning of directive speech



acts and student-teacher communication style in the languages mentioned
above.

The purpose of this study is to describe the features of directive speech
acts in the interaction between a student and a teacher in English, Arabic and
Russian languages. To achieve the goal, we undertook the following objectives:

1)  to analyze the theoretical description of directive speech acts in
different linguistic cultures;

2)  toconsider the notion of communicative style and its types;

3) to identify lexico-grammatical, structural and cultural-specific
features of directive speech acts implemented in academic discourse in the
studied linguistic societies;

4)  to characterize interaction between a student and a teacher in
English, Arabic and Russian academic discourse;

5) given the data obtained as a result of the sociolinguistic
experiment, to identify universal and nationally specific features of directive
speech acts in interaction of a student and a teacher in academic discourse in
English, Arabic and Russian languages;

6) to propose a methodology for a comprehensive comparative
analysis of the functioning of English, Arabic and Russian academic discourse.

The research material was the data collected through a written
questionnaire held in Arabic, English and Russian. The survey of English-
speaking students was conducted in person at Georgetown University (DC), one
of the oldest universities in the United States. To conduct a survey in Arabic,
we interviewed students from such countries as Lebanon, Jordan, Mauritania,
Palestine, Iraq, Syria, Egypt, the United Arab Emirates, Qatar studying at
Jordan University (Amman). Questioning of Russian-speaking students took
place at Peoples’ Friendship University of Russia.

The volume of the studied material amounted to 1350 statements from
questionnaires, including 4 main parts: 1) addressing forms; 2) teachers’
directive speech acts; 3) student speech acts; 4) socio-cultural features of the
speech interaction between the student and the teacher. The results of the survey
in three languages are presented in the Appendix section of this work.

The scientific base is determined by the theoretical and methodological
principles set forth in the works of Russian and international researchers
devoted to discourse analysis (N. Fairclough (1992), N.M. Dugalich (2020), S.
Hunston & G. Thompson (2000); V.I. Karasik (2004, 2022); E.A. Krassina
(2016); E.N. Maluyga (2008); J.M. Swales (1990, 2000), etc.); genre and



language characteristics of academic discourse (V.K. Bhatia (1997); A. Duszak
(1997); K. Hyland (2009); L. Karttunen (1973); E.A. Kazantseva & F.G.
Fatkullina (2020); M.N. Kozhina (1972); K.L. O’Halloran, S. Tan & B.A.
Smith (2016); G. Thompson (2001), etc.); theory of speech acts and directive
speech acts (L. Abbeduto, L. Furman & B. Davies (1989); J.L. Austin (1962);
K. Bach & R.M. Harnish (1979); R. Bartolet (1994); H.H. Clark (1979); S.
Coulson & C. Lovett (2010); M.N. Del Campro (2013); Z.R. Eslami (2010);
M.L. Geis (1995); J.R. Searle (1969), etc.); intercultural communication (A.H.
Alhamdan (2018); E. Babad & P.J. Taylor (1992); J.J. Blake, D.M. Smith, M.P.
Marchbanks, A.L. Sibert, S.M. Wood & E.S. Kim (2016); M. Ghazanfari, A.
Bonyadi & Sh. Malekzadeh (2003); C. Geertz (1973); E.T. Hall (1976); N.
Houck (1999); E.A. Kazantseva (2019); R.D. Lewis (2006), etc.); teacher-
student interaction (M. Al-Qudah (2017); M.M. Al-Ramadan (2016); J.E.
Brophy & T.R. Good (1974); D.R. Drozdova (2016); M.C. Engles, H. Colpin,
K. van Leeuwen, P. Bijttebier, W. van Den Noortgate, W. Claes & K.
Verschueren (2016); P. Hiver, (2018); A.A. Khalil (2021), A.A. Khalil & T.V.
Larina (2018), etc.).

To fulfil the objectives set in the dissertation work, we used the following
theoretical and practical research methods and techniques: descriptive-
analytical, interpretative comparative, linguoculturological. The main approach
to research is inductive-deductive (from the analysis obtained in the course of
the respondents’ frontal choice of material to generalizations).

The main hypothesis for the PhD defense is the statement that there are
universal structural, semantic cultural-specific features of directive speech acts
in the interaction of a student and a teacher in English, Arabic and Russian
academic discourse.

The scientific novelty of the proposed dissertation research lies in the
fact that for the first time was carried out a comparative analysis of directive
speech acts during the interaction of a student and a teacher in academic
discourse in Arabic. The dissertation is the first experience of research work
with directive speech acts in the interaction of a student and a teacher in
academic discourse in a comparative aspect on the material of languages
belonging to three language groups, which resulted in a description of the
universal and cultural-specific features of academic discourse. The study
proposes a complex methodology for the analysis of directive speech acts in the
interaction between a student and a teacher in academic discourse. For the first



time in linguistics, the concept of a white dialect of Arabic as a language of
communication in academic discourse is introduced and described.

Theoretical implications. This research work introduces into scientific
circulation a new language material, obtained as a result of a poll conducted
among native speakers of Russian, English and Arabic linguistic cultures. The
dissertation research contributes to the theory of discourse analysis and
comparative analysis of speech acts, pragmatics, sociolinguistics, intercultural
communication.

Practical implications. The results of this study can be used in the
preparation of lectures, textbooks and special courses on pragmatics,
sociolinguistics, comparative linguistics, as well as in practical classes in the
above languages.

Main provisions for the PhD defense:

1.  Academic discourse has common characteristics that do not depend
on the language used. However, academic discourse is socially and
linguoculturally marked: student—teacher interaction reveals specific features of
directive speech acts.

2. The communication style in the interaction between a teacher and a
student in the English-language academic discourse has an egalitarian character
with features of authoritarianism, in Russian it is strictly egalitarian, in Arabic it
Is totalitarian.

3. The style of communication between a student and a teacher in
English-language, Arabic and Russian academic discourse is determined by the
following factors: the age, sex and academic degree of the communicant.

4, Directive speech acts in English-language academic discourse are
expressed directly; in Arabic academic discourse — in the form of an order; in
Russian, they are shaped as a request.

The validity and reliability of the dissertation research is determined by
the amount of compared material, the use of the inductive-deductive method
allowing us to analyze the questionnaires and draw reasonable conclusions
about the presence of universal and culturally specific features in the
implementation of academic discourse in the linguistic cultures under
consideration. The reliability of the study is confirmed by summarizing the
works of Russian and international linguists, as well as the successful
approbation of the study results.

Thesis results approbation. The degree of reliability and approbation of
the thesis is determined by the amount of compared material. The main



conclusions and results of the study were presented at a meeting of the
Department of Foreign Languages of the Faculty of Philology of the Peoples’
Friendship University of Russia; presented at XV «International Conference on
Technology, Education and Development» (Istanbul, Turkey, 2020); Il All-
Russian Student Scientific and Practical Conference «Eastern Kaleidoscope»
(Moscow, RUDN University, 2021), at the All-Russian Student Scientific and
Practical Conference «Actual problems of intercultural communication»
(Moscow, RUDN University, 2022). The main provisions of the dissertation are
reflected in 8 scientific articles, including 4 in publications recommended by the
Higher Attestation Commission of the Ministry of Education and Science of the
Russian Federation, 1 in peer-reviewed publications included in the
international databases Scopus.

The structure and scope of the dissertation research are dictated by the
goal and objectives of the work. The dissertation consists of an Introduction,
three chapters with concluding remarks, a Conclusion, a list of References and 3
Appendices, which contain the collected data of questionnaires in Arabic,
English and Russian languages. The total volume of the thesis research is 214
pages.

THESIS MAIN CONTENT

Introduction substantiates the relevance of the present research, defines
the object and subject, formulates the purpose, objectives, hypothesis of the
work and the main provisions for the PhD defense, research methods and
methodology, demonstrates the scientific novelty, theoretical and practical
implications of the dissertation. The Introduction also presents approbation
through published scientific articles and presentations at international
conferences.

First chapter «Directive speech acts» is theoretical and consists of 5
sections.

Section 1.1. «Contemporary theoretical research on speech acts»
contains an analysis of the main directions of the speech act study. The section
provides an overview of comparative works on speech acts in different
linguistic cultures (A. Tawalbeh (2012), E. Al-Oqaily, (2012), H. B. Shishavan
(2013), F. Sharisian (2013), N. Morkus (2014), A.A. Khalil (2021), E. A.



Krassina (2016), T. V. Larina (2017) and many others). Hereinunder, we will
rely on the definition of speech acts by J.L. Austin: «speech act is something
expressed by an individual that not only presents information but performs and
action as well» (Austin, 1962).

Section 1.2. «Cognitive, contrastive and constructional approaches to
the theory of speech acts» analyzes the ways of applying these approaches in
the study of speech acts. Special attention is paid to the study of directive
speech acts.

The cognitive approach to language implies the analysis of linguistic facts
in their connection with the organization of the conceptual system. In this case,
language structures are considered through the prism of a person’s general
knowledge of the world, his or her accumulated experience of interacting with
the environment, and in close dependence on psychological, communicative and
cultural factors. Linguistic analysis, from the point of view of supporters of
cognitive linguistics, should take into account not only linguistic behavior as
such, but also mental processes that dictate the corresponding behavior. At the
same time, great importance is attached to identifying, describing, and
explaining the internal cognitive structure, which is basic for the speaker and
listener.

The contrastive approach in the study of speech acts is used in the
comparative study of the same speech acts in different languages in order to
identify their similarities and differences at all language levels. This approach is
one of the main approaches in this dissertation research in a comparative
analysis of directive speech acts and student-teacher communication style in
English-language, Arabic and Russian academic discourse.

The constructive approach within the study on the theory of speech acts is
about the understanding of language as a dynamic system in which the rules for
constructing a sentence-utterance are recognized as universal. At the same time,
the constructive approach assumes that the national, historically changing
features of the language are a form of implementation of these universal rules.

Section 1.3. «Cognitive-pragmatic approach to directive speech acts:
expressions of modality» presents the characteristics and ways of studying
directive speech acts as a coded message that carries an adequate and
understandable command for action. Particular attention is paid to the
implementation of modality with the help of lexico-grammatical means.

Section 1.4. «Directive speech acts motivation forms: semantics and
force dynamic» discusses the characteristics of the main components in the



directive speech acts formulation. Thus, when it comes to a specific pragmatic
type of motivation forms, a necessary component of the presupposition is a
general understanding of the communicants about time (definite/indefinite;
absolute/relative; an indication of a point/segment/sequence) and the nature of
the causable action (urgent/delayed; one-time/multiple;
conditional/unconditional). This section also provides an analysis of semantic
and force dynamic of directive speech acts within academic discourse in
English, Arabic and Russian, based on the classification of N. Ruytenbeek
(2019).

Section 1.5. «Cross-cultural and cross-linguistic issues of directives»
examines the issue of the functioning of directives in the aspect of
communication between representatives of different academic societies. Taking
into account globalization processes, studies of cross-linguistic and cross-
cultural issues occupy one of the central places in academic discourse.

Second chapter «Communicative style in academic settings» examines
interaction between a student and a teacher, and also pays special attention to
the functions, genre, social and cultural aspects of the development of a
communicative style in academic settings. It provides an overview of works on
English-language, Arabic and Russian academic discourse.

Section 2.1. «Academic student-teacher communicative style: its
functions, genres, social and cultural aspects of development» examines the
prerequisites for the formation of academic discourse in Western and Russian
linguistics. Thus, At the end of the twentieth century, a certain view of the
academic discourse as a whole was formed. Thus, this view of academic
discourse defines the impressionism of academic/scientific language as devoid
of human personal and cultural human traits. Later in Western European
linguistics, academic discourse was characterized by such linguists—researchers
in the sociology of science and discourse analysis as dependent on human
characteristics, as a result of which it has a number of personal characteristics,
including social fundamental character, argumentation and rhetoric (A. Duszak
(1997), J. Flowerdew (1999, 2002), S. Hunston (1989), K. Hyland (2001, 2004,
2009), J.M. Swales (1990); G. Thompson (2001), etc.)

In the second half of the twentieth century, Russian linguists also began
to pay attention to the study of academic discourse, but this study took a
different trajectory from the Western linguistics: academic discourse is regarded
as a substyle of scientific style; its definition in Russian linguistics goes back to



a functional-stylistic model which studies the features of a language that serves
different areas of communication.

An increase in attention to academic discourse research has occurred over
the past twenty-five years due to significant changes in higher education in the
world (the transition of many universities to the Bologna system of education,
increased international mobility, etc.). All this has strengthened the role of
English as an international language of scientific research and academic
discourse in general; knowledge of English by participants in academic
discourse provides access to the international scientific community.

Section 2.2. «Evaluation approaches to academic discourse analysis»
describes the methods of assessment that contribute to the acquisition of
analytical skills by students. In this section, we rely on the classification
proposed by Susan Hunston (Hunston, 1989), in which she identified three main
approaches to the formation of teacher assessment: contrastive approach (any
value judgment is studied within the framework of discourse or context),
evaluative approach as an element of discourse (implies creating an assessment
taking into account the situation (something known), the assessment (the
author’s opinion about the situation) and the basis (the reason for the
assessment) and the lexical and grammatical approach (the assessment is based
on the ratio of collocation, colligation and the personal attitude of the author of
the statement).

Section 2.3. «Approaches of audience awareness in the settings of
international academic discourse» provides an overview of the various
methods of interaction between the reader and the writer, and also examines the
question of how written texts include traces of social interaction between
participants in the communication of academic discourse.

In recent years, researchers have become increasingly interested in
guestions of audience awareness and interaction with readers in academic
discourse, trying to discover how scientific and other written persuasive texts
include traces of social interaction between writers and readers. This topic is
explored from the perspective of at least four different approaches: (1) writer-
reader interaction; (2) politeness; (3) discipline and social structure; (3)
dialogism and intertextuality.

Section 2.4. «Research overview of English, Arabic and Russian
academic discourse» presents an analysis of scientific papers on the discourses
under study. Thus, English academic discourse is characterized by (1)
nominalization (the grammatical form by which processes are reconstructed as
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things — his departure instead of he departed); (2) strict adherence to the
structure of the text (formulation of chapters, sections, parts and paragraphs in a
single style and with an introductory proposal regarding the general topic of the
study or some part) and (3) rational argumentation of certain theses, supported
by facts (implies a detailed description of the methods and types of research, the
distinction between facts and opinions, the avoidance of emotionally colored
language and value judgments); and (4) economy and accuracy (carefully
selected vocabulary to avoid duplication and ambiguity). This section also
presents the characteristics of student-teacher communicative style within
English academic discourse. Thus, the style of communication in the English
academic discourse is based on such behavioral strategies of its participants as
avoiding categorical statements and expressing value judgments, exchanging
opinions about the educational process, building trusting relationships between
the student and the teacher, which positively affect student performance.

The main distinguishing features of the Arabic-language academic
discourse are the following factors: the requirement to provide evidence or
explain a particular fact, the use of intentional repetition of words, phrases and
sentences, maintaining a distance between the teacher and the student, a ban on
discussing personal topics, and observing national cultural traditions and
foundations of the Arabic-speaking society.

The main distinguishing features of academic discourse in Russian are the
direct manner in which the teacher expresses the assessment of the behavior,
knowledge and skills of students, which in most cases becomes an indicator of
the teacher’s attitude towards students. Moreover, teachers within the Russian-
speaking academic discourse use the tactics of threats. Many Russian linguists
(Arteev (2019), Drozdova (2016), Kozhukhova (2021)) note that threat tactics
are used by explaining to students the sanctions that may follow for not doing
certain work (absenteeism, failure to complete assignments). A special
distinguishing feature of the Russian-speaking academic discourse is that many
teachers not only correct students, but also give advice on both academic and
personal matters.

Third chapter «Student-teacher interaction: analysis and results)»
presents the results of empirical data collected by us in the course of surveys
conducted in English, Arabic and Russian languages. In addition, this chapter
describes a complex methodology for analyzing directive speech acts within
academic discourse in a comparative perspective of Arabic, English and
Russian languages. The chapter presents a comparative analysis of directive
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speech acts and student-teacher communication style of the three studied
academic discourses.

Section 3.1. «Research methodology: data collection, population,
research design» describes the methodology of directive speech acts and the
style of communication between a student and a teacher in academic discourse
settings in a comparative perspective of the three linguocultures. It introduces
the principle of compiling questionnaires in English, Arabic and Russian
languages, presents an analysis of the data obtained, and justifies the frontal
choice of respondents. The methodology for studying directive speech acts and
student-teacher communication style in academic discourse settings in the three
languages studied is universal and is built based on the following principle: the
respondents were asked to fill in a questionnaire consisting of four parts, the
author of the study used the sociological method of uncontrolled observation,
characterized by the presence of a common principle plan (in our case, the
collection of reactions of respondents in three different languages to the same
situational examples), research questions, some of the most general assumptions
about the object under study (i.e., academic discourse). This type of observation
allowed us to collect empirical data in natural settings, as students gave answers
based on personal academic experience.

Principle of developing questionnaires

Questionnaires for English-, Arabic- and Russian-speaking students were
universal, that is, the same questions were offered to all students.

Thus, the first part of the questionnaire was devoted to students
addressing the teacher in different situations: in the classroom, in a café, by e-
mail, and mentioning the teacher when communicating with friends, based on
the age and sex of the teacher: male/female teacher, 30-40/50 -60+ years old.
The questionnaire includes an item dedicated to the students’ address to the
teacher, since the way the student addresses in various situations characterizes
the communicative style that meets the norms of a particular society, and,
consequently, the norms of the academic discourse of this society.

The second part of the questionnaire is devoted to teachers’ directive
speech acts. Respondents were asked to give a directive speech act to each of
nine situational examples. Note that the examples that made up the second part
of the questionnaire were compiled based on our personal experience of
teaching and learning in Russia, Jordan and the United States. When
formulating situational examples of this part of the survey, we also relied on the
classification of directive speech acts proposed by John Searle in 1979 for all

12



directive speech acts. According to this classification, directive speech acts can
be expressed in the form of an order, appeal, prohibition, request, and offer
(Searle, 1979).

The third part of the questionnaire is devoted to students’ speech acts in
various situations. This part of the questionnaire was also based on the author’s
personal teaching experience in the three languages under consideration.
According to the research hypothesis, the speech acts that were investigated in
this part helped to characterize the style of communication between the student
and the teacher.

The fourth part of the questionnaire consisted of questions, the answers
to which, according to the author’s hypothesis, characterize the academic
discourse, its cultural and specific features.

Let us note that the questionnaires were anonymous; providing personal
data — age, sex, nationality, place of birth and level of education— was optional.
The total number of respondents is 90: 30 Arabic-speaking, 30 English-
speaking and 30 Russian-speaking students.

Section 3.2. «Student-teacher interaction: case study of English
academic discourse» provides a detailed description of the research design of
directive speech acts and the interaction between a student and a teacher of
academic discourse functioning in English. This section presents the results of a
survey of students from the United States and an analysis of the data obtained.
Thus, the most common form of address in the English-language academic
discourse is the academic degree of the teacher and his (her) surname,
regardless of the communicative situation, age and sex of the teacher. The
teacher in English-language academic discourse settings, resorts to indirect
expression of a directive speech act by using lexico-grammatical constructions
that reduce the categorical nature of directive speech acts (e.g., Would you
mind bringing book from other class and Bring the book). Moreover, in
English-language academic discourse settings, the teacher can express a
directive speech act in the form of a conditional or interrogative sentence (e.g.
If you have time could you help [name] after class?), the illocutionary force of
which will be understood by the student as a call to action. In addition, English
students use polite forms of expression of speech acts and try to substantiate
them with facts or arguments (e.g. I am not feeling well. Can | use the
restroom?), if the communicative situation requires it. Based on the data
obtained from the survey, the author comes to the conclusion that the English-
language academic discourse has authoritarian features, but at the same time,
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students can openly express their point of view and disagreement, they can have
informal relations with the teacher, if the teacher allows it. However, at the
same time, English students believe that the communicative style between a
student and a teacher within the framework of an English academic discourse
should be egalitarian.

Section 3.3. «Student-teacher interaction: case study of Arabic
academic discourse» analyzed the results obtained during data collection
through a written survey, which was attended by 30 Arabic students studying on
the campus of the University of Jordan from such Arabic countries, as Syria,
Egypt, Palestine, Jordan, Mauritania, Qatar, the UAE. Thus, in Arabic academic
discourse there is a strict system of forms of address in relation to the teacher,
which are also markers of the polite attitude of Arabic-speaking students to the
teacher, and the most common form of addressing students to teachers in Arabic
academic discourse is the academic degree and the name of the teacher. Arabic-
speaking teachers express directive speech acts with imperative verbs in the
second person, plural or singular (depending on the communicative situation)
(e.g. [s/ /lsiss)) . Also, the teacher’s directive speech act within Arabic
academic discourse can be expressed with a question (e.g. &/ f4eldl 4 Ssty cpe
l4aliy /) or a request (e.g. <uddl mid/ L)), while the student cannot refuse a
senior and higher teacher due to the socio-cultural norms of the Arab society as
a whole. Arabic students, when communicating with teachers, try to reinforce
speech acts by explaining the reasons for committing or not committing an act
(e.9. b/ A Gload M uls),

The markers of a student’s respectful attitude towards the teacher in the
academic discourse, functioning in Arabic, are the absence of absenteeism from
lectures, maintaining physical distance, avoiding any tactile contact, as well as
the fulfillment of directive speech acts of the teacher. This section also provides
proof of the research hypothesis that Arabic academic discourse is dominated
by a totalitarian style of student-teacher communication, where the teacher has
unlimited power over students. At the same time, Arabic-speaking students
believe that the totalitarian style of communication should give way to the
authoritarian one in the Arabic-speaking academic discourse.

Section 3.4. «Student-teacher interaction: case study of Russian
academic discourse» characterizes the academic discourse functioning in
Russian and analyzes the directive speech acts of Russian-speaking teachers.
So, the student’s address to the teacher in the Russian-speaking academic
discourse under the proposed circumstances is the name and patronymic.
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Directive speech acts of teachers in the Russian discourse are expressed in the
form of plural or singular imperative verbs in the 1st (e.g., Yumaem cmamoio)
and 2nd person (for example, IIpoumume cmamuio); expressed as interrogative
(e.9., Ilomozume emy c¢ mecmom, xopowo?), conditional interrogative
sentences (e.g., Hukmo ne npomuse, eciu mvl omkpoem okno?), and also
impersonal (e.g., Bam neooxooumo npouecmov cmamoio). Moreover, a directive
speech act can be expressed indirectly with the help of sarcasm (e.g., Jo:xum,
y:ke U easiT Ha mapax). Speech acts of Russian-speaking students are realized
with the help of the indicative mood of 2nd person verbs and modal
constructions (e.g., Ilpocmume, 3acmpan na renunckom, moxcno?). As for the
general characteristics of the student-teacher communication style within
Russian academic discourse, the survey data showed that the teacher has power
over students, however, the latter can openly express their point of view and
disagree with the teacher, and the student-teacher communication style in the
Russian discourse is and should be egalitarian.

Section 3.5. «Comparative analysis of English, Arabic and Russian
academic discourses» compares lexico-grammatical components of academic
discourse in the three languages under consideration, as well as the differences
and common features of the academic discourse of the above-mentioned
countries of the Middle East, the USA and Russia from the point of view of the
national-cultural component.

Having analyzed directive speech acts in Arabic, English and Russian
academic discourse, we can draw the following parallels and differences.
English-speaking teacher uses imperative verbs with adding politeness words-
markers and constructions (e.g. please, thank you, would you mind +
directives) to make the expression of a directive speech act less categorical. We
observe a similar trend in expression of direct speech acts in Arabic (e.g.

Sas Lléf ciaad) and Russian (e.g. noorcanyiicma, 6yos 006p, coenaii
ooocenue) academic discourses. However, in Russian and Arabic academic
discourses, such strategies of expressing a directive speech act indirectly as
opposition, interrogative sentences, sarcasm are used to a greater extent than in
English academic discourse. As the analysis of the collected data regarding
directive speech acts shows, teachers of the three discourses almost equally use
interrogative sentences with modal words and conditions (e.g. If you do not
mind/ Lul<ey/ diic 4 13/ | Ecnu ne cnoncno), as well as statement sentences
(e.g. No phones in the classroom/ &ishli adiicd £ siee /| B ayoumopuu ecmo
3anpewaemcs) for expressing directive speech acts.
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A distinctive feature of Arabic academic discourse is a teacher’s use the
dialect form of Arabic language (white dialect) when formulating a directive
speech act:

Example 1. Oral (usual) directive speech act in Arabic white dialect
AN g Lad (fhia o puslaalf ey [gSa] | e S

‘Very loud! Now is not the time to talk, talk after the lecture’

Vs the same directive speech act in Arabic Fusha (official)
language

8 pslaall day Cpand) aCiCay dusilad) Sladll Lid (GSa da g ¥ | plS 2T 0 2% 0
“Your voices are too loud, there is no place for conversations. You can talk after
the lecture’

Example 2. Oral (usual) directive speech act in Arabic white dialect
lgali g | adb) S ldl) 8 SSLy (rue
‘Who is eating in the classroom? Get out and eat it’
Vs the same directive speech act in Arabic Fusha (official)
language
L7 L JSy B pdlaall g S clddl LiSes delil) 4 alaball Jolily 5l 1o
‘Who is eating in the classroom, you can go outside and eat whatever you want’
Example 3. Oral (usual) directive speech act in Arabic white dialect
prha da drals olo I8 dta il 6 gl
‘And what will you do tomorrow? It’s not a restaurant, it’s a university’
Vs the same directive speech act in Arabic Fusha (official)
language
prbia il g drals (A Gt A (8 o gl AT s Jila
‘What did you prepare for tomorrow, we study in a university and it is not a
restaurant’

As for the distinguishing feature of directive speech acts in Russian,
which we have not found in either English nor Arabic academic discourse, this
Is use of 1st person present tense verbs within producing a directive speech act,
which indicates the involvement of a teacher in the process (e.g. nauunaem
yumamsp ‘we start reading’ Or deraem ynpasxcnenue “we are doing exercise’).

Students in Arabic, English and Russian academic discourse settings use
approximately the same forms of speech acts. As the study revealed, students of
the three discourses, when talking with a teacher, use markers of polite
conversation, such as apologies and appreciations. However, we noticed that
English-speaking students tend to use more conditional constructions to
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formulate their speech acts (e.g. | was wondering, if we could go over/ Would I
be able to over this with you; Is it possible to go over it). While Arabic and
Russian students use interrogative constructions when formulating a speech act
(6.9. fuli o0 oby Liinsi (Saad (0 Jo / [Ipocmume, s He ycnen, MONCHO A 6
cnedyromun paz coam?). However, in all three discourses, we notice the
widespread use of modal constructions in the formulation of speech acts by
students. It should be noted that an important part of the speech acts of Arabic
students is the confirmation of their words by reasons (e.g. gt Mo (wla [ &S
o Adialle Sin g il ro SSLda A Lud [ gde), while such a strategy is less but
still present in Russian academic discourse and almost remains in English-
language academic discourse.

The answer to the question why this or that thing of the academic
discourse is a characteristic of this particular academic discourse, we got by
analyzing the social and cultural factors of the three studied discourses, which
are the basis of student-teacher communicative style. Thus, English academic
discourse, according to the obtained data, is authoritarian, but at the same time
students can openly express their point of view and disagreement, they can have
informal relations with a teacher if s/he allows it. However, at the same time,
English-speaking students believe that student-teacher communicative style in
the framework of English academic discourse should be egalitarian. As for
present Arabic academic discourse, then it is dominated by a totalitarian style of
communication between a teacher and a student, where a teacher has unlimited
power over students. In addition, we note that among Arabic students there is a
tendency to switch from a totalitarian style of communication to an
authoritarian.

As for a general description of teacher-student communicative style
within Russian academic discourse, students replied that teacher-student
communication is characterized by egalitarian style. It should be noted that the
strategies of politeness and expressing respect to teachers in Russian and Arabic
academic discourses have more similarities between themselves due to the
match of the typology of the two cultures.

Thus, having analyzed teacher-student communicative style in English-
language academic discourse we conclude that student and teacher are equal,
while a student treats a teacher with respect and politeness. In addition, students
indicated almost the same strategies for expressing politeness and respect,
among them do not interrupt, do not use the phone, keep a distance, choose
words. Regarding the inappropriate behavior of a teacher towards a student,
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English-speaking students answered that an expression of arrogance, meanness,
incontinence, lack of empathy, screaming, cursing at are markers of
impoliteness. Regarding the unwritten rules of communication within English
academic discourse, students responded that they could communicate
informally with the teacher if s/he allowed it.

Within academic discourse in Arabic language, authoritarian relations
between teachers and students dominate, in which the teacher retains his/her
authority, but students have a certain level of liberty. The markers of Arabic-
speaking student’s respectful attitude towards a teacher are attending lectures,
maintaining distance, avoiding any tactile contact, as well as fulfilling the
imperative acts of teachers.

The Conclusion sums up the results of a comparative analysis of
directive speech acts and communication style within academic discourse in the
studied linguistic cultures and identifies a problem field for further research.
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Aaxaaen Xamem Xanu Ilexanex
(Mopnauusi)

J{MpeKTUBHbBIE peYeBble AKTbl I KOMMYHMKATUBHBIN CTHJIb IPH
B3aMMO/IefiCTBUH CTYICHTA M NPENoAaBaTeJisi: HA MpuMepe
akanemmn4eckoro auckypca B CIIIA, apadckux crpanax u Poccnn

Juccepranysi MOCBSIIEHA COMOCTABUTEIIBHOMY aHAM3y JUPEKTHUBHBIX
pEUYEBBIX AKTOB W CTUJII KOMMYHHUKAIMU CTYJICHT-IPENoJiaBaTelb B paMKax
aKaJIeMUYECKOr0 JHUCKypca Ha apaOCKOM, aHTJUMHUCKOM U PYCCKOM s3biKax. B
MpeIaracMoM JTUCCEPTAIIMOHHOM HMCCIIEIOBAaHUM BIIEPBBIC OblTa pa3paboTaHa
aBTOpPCKas METOAMKA aHAJIN3a JAUPEKTUBHBIX PEYEBBIX AKTOB B AHIJIMHCKOM,
apaOCKOM M pYCCKOM aKaJIeMHYECKOM JIUCKypce, a TakkKe IMpeasioKeHa
METOJMKA aHajnu3a KOMMYHHKATUBHOTO CTHJISI CTYyACHT-TIPENOAABATENb B TPEX
U3y4aeMbIX JIMHTBOKYJIBTYpax ¢ Y4€TOM CHEHUu(UUECKHX COIHAIbHBIX U
KYJbTYPHBIX O0COOCHHOCTEH. Pe3ynpTaThl mpoBEAEHHOTO UCCIEAOBAHUS MOTYT
OBITh MPUMEHEHbI NPU MOATOTOBKE JICKIMH, Y4EOHHKOB U CIEIKYPCOB IO
nparMatuke, COIIMOJIMHT BUCTHUKE, CPaBHUTEIBHO-UCTOPUUECKOMY
SI3bIKO3HAHUIO.

Hashem Hani Shehadeh Alhaded
(Jordan)

Directive speech acts and communicative style in student-teacher
interaction: case study of American, Arabic and Russian academic
discourse

The thesis is devoted to the comparative analysis of directive speech acts
and student-teacher communicative style within English, Arabic and Russian
academic discourse. The thesis presents the author’s methodology for analyzing
directive speech acts in Arabic, English and Russian academic discourse that
was developed within the present research work for the first time. Moreover, the
author’s methodology for studying student-teacher communicative style taking
into account specific social and cultural characteristics within three studied
linguocultures was proposed. The results of the carried research can be applied
in lectures, textbooks and special courses on pragmatics, sociolinguistics,
comparative linguistics.
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